CONCEPTUAL FRAMEWORK
Teacher as Reflective Practitioner

Catawba College

“The Mission of the Teacher Education Unit is to prepare reflective teachers who possess the
professional knowledge, skills, and dispositions necessary for effectively teaching students in a
diverse and global society.”

The vision of the Department of Teacher Educatsoio iprovide a conceptually coherent teacher ehrcat
program, which prepares teachers to understangdhd’s interconnectedness and to create classrdloabs
reflect a culture of learning and empower all studdo contribute to our diverse and global soci€hys vision
is translated into action as we conduct our miseigoreparing reflective teachers who possesskitis s
necessary for becoming effective teachers whoile#tkir classrooms and schools and engage inipahct
action in order to contribute to the transformatidrschooling and learning.

The conceptual frameworkeacher as Reflective Practitiongarovides the philosophical foundation for
Catawba College’s teacher education undergraduwatggms and the advanced master’'s degree program in
elementary education. Rooted in the rich traditba college that blends liberal studies with capreparation
for the 2% century is a new commitment to prepare leadera fiiobally competitive society. We view teacher
preparation as a multidimensional, dynamic prooésssisting pre-service and in-service teacheagduiring
global awareness, cultural responsiveness, ledage&H century skills, professional knowledge and skills,
essential content knowledge, and professional digpos. A diagram representing this view of teache
preparation can be found on the next page.

Feedback and evaluation about performance in efdtiese areas are received from college facultysahdol-
based partners as a candidate progresses thraaighotiram. Professional growth occurs as the preeseor
in-service teacher engages in scaffolded experigrmodiaborates with other professionals and membkethe
educational community, and reflects upon practijgtimal professional growth takes place within ¢batext
of a supportive school culture, a commitment teedsity, and a philosophy rooted in the belief glastudents
can learn. The assessment and evaluation of holatheelinit is accomplishing its mission ultimatelnter on
how well it is preparing each candidate as a réflegractitioner. The assessment of the teacharatibn
undergraduate and graduate programs, candidatkpragram completers is a cooperative endeavdreof t
teacher education faculty, specialty area facpitjlic school partners, and current students aogrpm
completers.

The general studies core of Catawba College's gnalgmate program consists of traditional subjedtenand
the reading, writing, quantitative thinking, an@sening skills associated with a sound basic etucat
Examination of enduring human concerns and trarsaniof our cultural heritage are central to theagal
studies component of all Catawba programs. Weestaeducate the rational, competent citizen wdileng
attention to the interests and needs of individtiadlents — to develop in our students an appreciaf that
which has gone before and an abiding interest immoed learning, which is consistent with our dhypi
changing world.
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The fundamental ideals expressed in Jerome BrumbesProcess of Educati¢h977) are not only a significant
part of what we teach our students in regard tdaulum development but are also among the idéaiswe
followed in developing the professional compondrthe program in teacher education. More speclficate
have sought to provide a teacher preparatory eaduaric that counters our pre-service teachers’ pstiexj
schemas about teaching; restructures their fundaneastions of teaching and learning; encourages
metacognition and intuitive and analytical thinkiagd is relevant and engaging. This professioradgss
continues on a developmental path as experieneetides expand on their pedagogical knowledge aiigl gk
inquiry.

Readiness for learning to be a teacher impliesvtleatequire prospective teachers to move fromitnele to the
more complex understandings of what teaching iregl¥rior to entering the program they take intobaly
courses that provide a broad view of the purposeshwols and the needs of children and adolesegitshe
application of emerging technologies to educatigmacttice. Once they are admitted into the progthey
experience a “spiral curriculum” in which they aresented fundamental principles of teaching aacdhieg that
are frequently revisited in their professional sas: Consistent with recommendationEducating School
TeacherqLevine, 2006)andPreparing Teachers for a Changing Wofldarling-Hammond & Bransford, 2005),
the program design provides for curricular coheeesnad balance and integrates strategies acrossesoamd

field placements, which has a greater impact ordéli®eration of practice for preservice teachers.

Theories of Teaching and LearniagdLearning Environments and Professional Practice two courses that
present a comprehensive view of the program’s fomehdal structures. IMheories of Teaching and Learning
the teacher candidates study the theories androbsedated to teaching and learning and theiticeiahip to
instruction and assessment in public school settifiey explore how theories of teaching and |egrmform
professional practice and thus provide a founddtiothe planning, implementation, and assessment o
instruction. Particular attention is paid to hetpstudents understand the theoretical rational@ fdocentury
skills and 2% century assessments.learning Environments and Professional Practieacher candidates
study effective learning environments, diversitytivation, and classroom management. They explove h
guality instructional strategies, such as coopegdtarning and differentiation enhance the leaynin
environment. Teacher candidates examine the impmetaf ethical behavior, collaboration within the
educational environment and community, and profesdidevelopment opportunities and how these belavi
affect professional practice. A concerted effornisde to coordinate the methodology taught in ththods
classes with the learning theories being taugfiheories of Teaching and LearniagdLearning
Environments and Professional Practieeacher candidates acquire a repertoire of icstneal approaches
aimed at addressing multiple needs and contens &legice, Weil, & Calhoun, 2009).

Teacher candidates engage in a variety of simukatddeal-life experiences that require them tohatk their
analytical and intuitive thinking skills. They leeanalytic approaches to planning and use varicosigm-
solving heuristics and algorithms. They use theggaaches when planning lessons and units, and they
implement their plans both in the college classreamd in the field. They develop intuitive thinkiskjlls as
they observe their college-based and school-batigcheors teach model lessons. These observatitmshieen
recognize how experienced teachers use their kaigwlef the content, the social context, and therdir
learning, social, and cultural needs of their pupihen making instructional decisions that may iveo
modifying prescribed steps or making radical change

The teacher education programs, both undergradnatgraduate, seek to make learning relevant,ipahcand
engaging. The programs utilize®2dentury technology, research, discussions, age land small group
activities that employ problem solving and collai@mn. These strategies provide prospective teachi¢n
opportunities to synthesize information and skhi®ugh application to simulated and real-life isgt. Students
are encouraged to go beyond the traditional methbtsaching and to implement multimodal communieat
experiences (The New London Group, 1996; Jewittr&ds, 2003). By design, teacher candidates aresttiesd
to reflect on the results of their efforts as a nseaf developing and improving their instructioahllities and
applying technology. As a continuance of the spitatticulum, graduate students as practicing teaateisit
and extend major pedagogical and psychologicalemsahrough study, application, collaboration, and
reflection on practice.



Montie, York-Barr, and Kronberg (1998) defined eetive practice as “cognitive processes and an open
perspective that involve a deliberate pause to eabeliefs, goals, and practices in order to ga&w or deeper
understanding that leads to actions that improgditles of students” (p. 9). Reflection serves asidge
between theory and practice. Grounded in frameyaisait is problem-solving that involves describsituations
and problems; identifying understandings that supporefute teaching and learning behaviors; amching and
testing hypotheses (Dewey, 1933; Kennedy, 1983)15c1083; Valli, 1997). While our prospective and
practicing teachers may at first follow a presaiileeder of how to reflect formally upon a teachexgperience,
we recognize that reflection cannot be reducedsystematic series of steps. Many times refleagon
spontaneous, blending thought and action (Sch@¥;IBemmel, 1993). Effective teachers must beoticlen
the way that they approach reflection.

Our program blends elements of thee different traditions of reflective practice as described by Zeichner and
Liston (1996). We begin with thgeneric tradition, which describes reflection as an end in itselfah
introductory course prior to admission into thectesxr education programs, our prospective teachesree in
classrooms from grades K-12. They report on theseovations, but the substance of what is repastiehited

to description. Other pre-admission reflectioniming experiences in teaching and observation irary
substance with regard to issues of content, qualfitycontext.

Our goal is to assist students in becoming morgtineé, analytical, and substantive as they refigmin their
observational and teaching experiences. This iedultawing from and blending academic, social iefficy,
developmentalist, and social reconstructivist trads of reflection.

Theacademic tradition stresses teacher knowledge of the academic cantdmdling the structures of the
discipline and its tools of inquiry. Furthermorbisttradition stresses understanding of relatedgegly. The
foundation for reflection on content pedagogy st the methods courses and comes to fruitiothas
prospective and practicing teachers create anectafpon evidences of content knowledge, whiclssessed by
specialty area faculty.

Thesocial efficiency tradition stresses awareness of what research says and agigrapplication of generic
teaching models based on an individual's teachipggence, intuition, and values. Prospective aagtiring
teachers observe and reflect upon simulated andlaapplications of varying teacher models. Wheay tieach,
they use thoroughly researched recognized metfddswhen, where, and how of using these methods are
frequently the basis of their discussions withitlsehool-based and college-based educators. Borgraduate
and graduate candidates create evidences that deatereffective design of classroom instructioselbon
research-verified practice. For undergraduate claes, this is demonstrated through their creatian
comprehensive unit plan, which is used to assesssgbsitive impact on student learning. Graduatedidates
create an action research report that demonstradalfillment of the North Carolina Standards @raduate
Teacher Candidates.

Thedevelopmentalist tradition emphasizes reflection upon what and how pupilsilshioe taught based on their
backgrounds, interests, understandings, and dawelofal levels. Requirements in various psycholagy a
education courses include writing descriptive ieftens on child and adolescent behaviors and thietsd and
classroom environments that contribute to thesawers. Similarly, a developmentalist orientatisrused to
inform and guide the prospective and practicinghieas as they plan, teach, and reflect upon hawatke
learning appropriate.

Thesocial reconstructionist tradition emphasizes social, political, and ideological tesdithat influence
classroom procedures as well as the overall legrrdmmunity. These considerations are a part of the
discussions in all of the professional coursesyTre the central foci in the methods courses estuttaching
experience, and the graduate core courses. Boirgnadluate and graduate candidates develop evislémate
demonstrate their leadership and collaboratiorrisfia school and community settings.



The teacher education faculty agrees that valugwvaluing comprise an essential element of ournanng. We
have reached consensus, therefore, on the follopetigf statementsthat shape our understanding of the
purpose of schools, the role of the teachers whix ¥iere, and the programs we provide to prepaehiers for
the profession and for life in general.

We believe in the worth and dignity of each andrgwedividual in our diverse and global society.
We believe that it is important to live an examitiézlincluding an understanding of self and onakies.

We believe that it is important to have a sensesgonsibility to self and to others that includesommitment
to civic life.

We believe that everyone can learn — in some wdyaasome level.

We believe that knowledge is empowering and thiatacquired through an educational process wisidifelong
and which takes place in many settings, both foandlinformal, both planned and serendipitous.

We believe that education involves intellectuatialy emotional, and spiritual growth that occutsaw
individuals strive to make sense out of life’s erieces. This implies a dynamic process througlchvian
individual engages in remembering, understandipglyang, analyzing, evaluating, and finally creatimew
patterns and alternative solutions to daily chajéen

We believe that schooling is a part of the educaliexperience, which provides an organized appréac
learning about the knowledge accumulated througlaties by human societies; to developing the pseseand
abilities needed to understand and use that kn@eteahd to evaluating that knowledge as a basis&iing
decisions about life and living.

We believe the purpose of schools, as one of gégietajor institutions, is to prepare all citizeondead
productive, satisfying lives within a global sogieimbedded in a rapidly changing world. This impk®ciety’s
reliance on the schools to contribute, in conjwrctvith other major social institutions such asifgrand
religion, to the development of a citizenry thainformed, is concerned about society as a whsle, i
participative, and is cognizant of the basic tenétemocracy and republicanism. This belief furtihaplies the
school’s role in contributing to the developmenagdfitizenry that possesses an appreciation farsity built
upon understanding the sources of that diversitys €itizenry possesses the ability to be flexibidout
compromising standards and possesses resourcefulnesbility to see possibilities, and the wiliress to be
risk-takers.

We believe a strong liberal arts education provatesppropriate foundation for preparing teacherséhools.
This implies academic study of sufficient depth &nebdth, and of such design, that students gratspnty the
major concepts or ideas of the disciplines but #isaelationships among the disciplines.

We believe that to communicate and collaboratecttffely are essential skills for teachers.

We believe the effective teacher is a professiaigl possesses integrity; passions for teachindemrding;
knowledge and expertise in teaching one or mothefecognized disciplines to others; apprecidion
diversity; the ability to be a reflective practitier within an educational setting; and the strehgtimake wise
decisions and take action, assuming a leaderstapuiten appropriate.

The core of beliefs outlined above provides thenttation for a teacher education program that kegping
with the mission of the College as set forth in@aawba College CatalogndThe Graduate CatalogCatawba
College’s teacher education program subscribestto giate and national program standards. The &each
Education Unit Assessment System measures andtraagher candidate outcomes from matriculation to
continuing licensure status. Many program competentinue professional development by pursuindugte



studies, attaining NBPTS certification, and senasglepartmental advisory committee members, ngrdad
cooperating teachers. Graduates of the M.Ed. pnogrra also followed. Many have continued in leddiers
roles, and some have pursued additional graduadeest Catawba students and faculty frequently gaga
service opportunities in schools and in the commyuatti large. Students and faculty are encouragedapand
their scholarly activities by participation in cenénces, consortia, and professional organizations.

We believe, therefore, that it is essential forréféective practitioner to be at the center of phegram. This
emphasis on the growth and development of the ishaa¥, on acquiring knowledge through experienedsch
call for the blending of content, skills, and disii@ns, is consistent with the College's Missidat&ment, which
says,‘Catawba College is committed to providing studesmiseducation rich in personal attention that blend
the knowledge and competencies of liberal studittscareer preparation. Catawba College draws sg#n
from Judeo-Christian values, sustains a dynamicroamty of learners and seeks to unite a diversailadion

of students, faculty and staff as active co-pgsaiats in scholarship and service. Catawba Collegpares
students to reach their highest potential whiledmeing responsible citizens with a zeal to enricmbn life.”

The Catawba College programs to prepare reflegtigetitioners are designed (1) to provide the ojaty to
acquire the essential knowledge and skills neededffective instruction, (2) to provide the guidedperiences
needed to combine and adapt knowledge and skitisigih reflective techniques into competent teaching
practices, and (3) to provide opportunities to dgvawareness of the relationships of personauid#s and
characteristics to the discharge of professiorsgaasibility and professional growth and developmen

The knowledge, skills, and dispositions (attituded characteristics) set forth in the North CaeRrofessional
Teaching Standards and the Partnership fdrCntury Skills are those we believe to be esdetighe
development of reflective teaching practices amdgssional dispositions.



North Carolina Professional Teaching Standards

Standard 1: Teachers demonstrate leadership.

la.

1b.

1c.

1d.

le.

Teachers lead in their classrooms.

la.l1 Evaluates the progress of students towarddulgbol graduation using a variety of assessment
data measuring goals of the North Carolina Stan@aiase of Study.

la.2  Draws on appropriate data to develop classauannstructional plans.
la.3 Maintains a safe and orderly classroom tlaities student learning.

la.4  Uses positive management of student behaffective communication for defusing and
deescalating disruptive or dangerous behaviorsafeland appropriate seclusion and restraint.

Teachers demonstrate leadership in the school.
1b.1  Engages in collaborative and collegial pratesd learning activities.
1b.2 Identifies the characteristics or criticalneéats of a school improvement plan.

1b.3  Displays the ability to use appropriate dataléntify areas of need that should be addressed i
a school improvement plan.

Teachers lead the teaching profession.
1c.1  Participates in professional development aodrip activities.
1c.2  Begins to develop professional relationships reetworks.

Teachers advocate for schools and students.
1d.1 Implements and adheres to policies and pexcpiositively affecting students’ learning.

Teachers demonstrate high ethical standards.

le.l1  Upholds th€ode of Ethics for North Carolina Educataaad theStandards for Professional
Conduct.

Standard 2: Teachers establish a respectful envinmnent for a diverse population of students.

2a.

2b.

2C.

Teachers provide an environment in which eachhdd has a positive, nurturing relationship with
caring adults.

2a.1 Maintains a positive and nurturing learningiomment.

Teachers embrace diversity in the school commiiy and in the world.

2b.1  Appropriately uses materials or lessons tbahteract stereotypes and acknowledges the
contributions of all cultures.

2b.2  Incorporates different points of view in instion.
2b.3  Understands the influence of diversity andipiastruction accordingly.

Teachers treat students as individuals.
2c.1  Maintains a learning environment that convagh expectations of every student.



2d.

2e.

Teachers adapt their teaching for the benefitfestudents with special needs.
2d.1  Cooperates with specialists and uses resotorsegpport the special learning needs of all
students.

2d.2  Uses research-verified strategies to provigetive learning activities for students with sjadc
needs.

Teachers work collaboratively with the familiesand significant adults in the lives of their
students.
2e.1  Communicates and collaborates with the hordecammunity for the benefit of students.

Standard 3: Teachers know the content they teach.

3a.

3b.

3c.

3d.

Teachers align their instruction with theNorth Carolina Standard Course of Study.
3a.1 Develops and applies lessons based oNdh& Carolina Standard Course of Study

3a.2 Integrates effective literacy instruction thgbout the curriculum and across content areas to
enhance students’ learning.

Teachers know the content appropriate to theiteaching specialty.
3b.1 Demonstrates an appropriate level of conteotvedge in the teaching specialty.

3b.2  Encourages students to investigate the coateatto expand their knowledge and satisfy their
natural curiosity.

Teachers recognize the interconnectedness ofitent areas/discipline.

3c.1 Demonstrates knowledge of links between gsadiggct and thdlorth Carolina Standard
Course of Studipy relating content to other disciplines.

3c.2 Relates global awareness to the subject.

Teachers make instruction relevant to students.
3d.1 Integrates 2icentury skills and content in instruction.

Standard 4: Teachers facilitate learning for theirstudents.

4a.

4Db.

4c.

Teachers know the ways in which learning takgdace, and they know the appropriate levels of
intellectual, physical, social, and emotional devepment of their students.

4a.1 Identifies developmental levels of individeldents and plans instruction accordingly.
4a.2  Assesses and uses resources needed to alregths and weaknesses of students.

Teachers plan instruction appropriate for their students.

4b.1  Collaborates with colleagues to monitor sttigenformance and make instruction responsive
to cultural differences and individual learning dee

Teachers use a variety of instructional methods
4c.1  Uses a variety of appropriate methods andrialté¢o meet the needs of all students.



4d. Teachers integrate and utilize technology in #ir instruction.
4d.1  Integrates technology with instruction to nmaige students’ learning.

de. Teachers help students develop critical-thinkmand problem-solving skills.

4e.1 Integrates specific instruction that helpsisiits develop the ability to apply processes and
strategies for critical thinking and problem sotyin

4f. Teachers help students to work in teams and delop leadership qualities.

4f.1  Organizes student learning teams for the med developing cooperation, collaboration, and
student leadership.

4q. Teachers communicate effectively.
4g.1  Uses a variety of methods to communicate &ffelg with all students.

4g.2  Consistently encourages and supports stutteatticulate thoughts and ideas clearly and
effectively.

4h. Teachers use a variety of methods to assess weach student has learned.

4h.1  Uses multiple indicators, both formative anthmative, to monitor and evaluate students’
progress and to inform instruction.

4h.2  Provides evidence that students attaihc2htury knowledge, skills and dispositions.

Standard 5: Teachers reflect on their practice.

5a. Teachers analyze student learning.
5a.1 Uses data to provide ideas about what caoie th improve students’ learning.

5b. Teachers link professional growth to their préessional goals.
5b.1  Participates in recommended activities fofggsional learning and development.

5c. Teachers function effectively in a complex, ayamic environment.
5c.1  Uses a variety of research-verified approathésprove teaching and learning.



Professional Dispositions

Competent teachers demonstrate the belief thay@wercan learn — in some way and at some levely The
value the worth and dignity of each individual atdve to provide equal opportunities for all.

Competent teachers display ethical behavior, afeeced by fairness, honesty, and integrity. Theéy ac
responsibly with the interests of the larger edooal community in mind. They are committed to
following the Code of Ethics for North Carolina Eddors.

Competent teachers conduct themselves in a profedsnanner, employing proper etiquette, displaging
positive attitude, and showing respect for theneshbnd others.

Competent teachers learn from and work collabagtiwith individuals representing diverse cultures,
religions, values, points of view, and lifestylasai spirit of mutual respect and open dialoguecirsgnal,
work, and community contexts.

Competent teachers demonstrate the ability to wtidctively, respectfully, and collaboratively winhthe
educational community. They exercise flexibilitythey adapt to changes in roles, responsibilities,
priorities. They reflect upon and incorporate fesadbeffectively and deal positively with setbacksl a
criticism.

Competent teachers reflect critically and reas@ecafely while analyzing and evaluating interagtin
factors, outcomes, and alternative points of vieat eventually contribute to solving problems. Thesate
new and worthwhile ideas, demonstrate originalitgt Bnventiveness in work, and act on or adapt sreat
ideas to make tangible and useful contributionthéoeducational community.

Competent teachers inspire others by example dffelssaess. They are willing to assume a leadenshé
when appropriate.

Competent teachers demonstrate an understandargdal commitment to civic life by staying informetd
local, state, national, and global levels.

Competent teachers demonstrate the initiative varmck their skill levels and the commitment to heag
as a lifelong process.

Hurst, B., & Reding, G. (2009yVhat every teacher should know about professiomaiisteaching3 ed.). New York,

NY: Pearson Education.

Partnership for ZLCentury Skills. (200921 framework definitions documeRetrieved from

http://www.p21.org/documents/P21 Framework Defomd.pdf
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Catawba College’s Conceptual Framework
Correlation between the North Carolina Professionalleaching Standards and
NCATE Standard 1: Candidate Knowledge, Skills, andProfessional Dispositions

NCATE Standard 1la. Content Knowledge for Teacher Cadidates

NCATE Standard 1b. Pedagogical Content Knowledge ahSkills for Teacher Candidates

NCATE Standard 1c. Professional and Pedagogical Kndedge and Skills for Teacher Candidates
NCATE Standard 1d. Student Learning for Teacher Canlidates

NCATE Standard 1g. Professional Dispositions for AlCandidates

North Carolina Professional Teaching Standards

NCATE Standard 1

la| 1b | 1c | 1d | 1g
Standard 1: Teachers demonstrate leadership. v | v |V
la. Teachers lead in their classrooms. Vi v |Y
la.1l Evaluates the progress of students towardsalgbol graduation using a variety of assessmeatrdaasuring goals of the North Carolina vl
Standard Course of Study.
la.2 Draws on appropriate data to develop classamahinstructional plans. v v
la.3 Maintains a safe and orderly classroom tlwditétes student learning. v
la.4 Uses positive management of student behaffective communication for defusing and deesaadatiisruptive or dangerous behavior, and v
safe and appropriate seclusion and restraint.
1b. Teachers demonstrate leadership in the school. v
1b.1 Engages in collaborative and collegial protess learning activities. v
1b.2 ldentifies the characteristics or criticalneémts of a school improvement plan. v
1b.3 Displays the ability to use appropriate dataléntify areas of need that should be addressadschool improvement plan. v | v
1c. Teachers lead the teaching profession. v | v
1c.1 Participates in professional development andi activities. v | v
1c.2 Begins to develop professional relationshipb metworks. v | v
1d. Teachers advocate for schools and students. v | v
1d.1 Implements and adheres to policies and pexcpiositively affecting students’ learning. v | v
le. Teachers demonstrate high ethical standards. v
le.1 Upholds the Code of Ethics for North Carolitaucators and the Standards for Professional Conduc v
Standard 2: Teachers establish a respectful envinment for a diverse population of students. v | v v
2a. Teachers provide an environment in which eachhidd has a positive, nurturing relationship with caring adults. v
2a.1 Maintains a positive and nurturing learningiemment. v
2b. Teachers embrace diversity in the school commity and in the world. v v
2b.1 Appropriately uses materials or lessons thahteract stereotypes and acknowledges the cotinitsuof all cultures. v v
v v

2b.2 Incorporates different points of view in ingttion.
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North Carolina Professional Teaching Standards

NCATE Standard 1

la

1b

1c

1d

2b.3 Understands the influence of diversity aneshlastruction accordingly.

2c. Teachers treat students as individuals.

2c.1 Maintains a learning environment that conyagh expectations of every student.

2d. Teachers adapt their teaching for the benefitfstudents with special needs.

2d.1 Cooperates with specialists and uses resotoaegport the special learning needs of all sitgle

ANENANENEN

2d.2 Uses research-verified strategies to provifdeteve learning activities for students with sjg¢meeds.

ANRAN

2e. Teachers work collaboratively with the familiesand significant adults in the lives of their studats.

2e.1 Communicates and collaborates with the hordecammunity for the benefit of students.

AN

NAANASAYANANAN S

Standard 3: Teachers know the content they teach.

3a. Teachers align their instruction with theNorth Carolina Standard Course of Study.

3a.1 Develops and applies lessons based dddhé Carolina Standard Course of Study

3a.2 Integrates effective literacy instruction thighout the curriculum and across content areasharee students’ learning.

3b. Teachers know the content appropriate to theiteaching specialty.

3b.1 Demonstrates an appropriate level of conteatdedge in the teaching specialty.

AN AY RN

3b.2 Encourages students to investigate the coateatto expand their knowledge and satisfy thainnal curiosity.

3c. Teachers recognize the interconnectedness ohtent areas/discipline.

AN

3c.1 Demonstrates knowledge of links between gsatiggct and thélorth Carolina Standard Course of Stuoly relating content to other
disciplines.

AN

3c.2 Relates global awareness to the subject.

3d. Teachers make instruction relevant to students.

3d.1 Integrates 2century skills and content in instruction.

Standard 4: Teachers facilitate learning for theirstudents.

4a. Teachers know the ways in which learning takgdace, and they know the appropriate levels of intkectual, physical, social, and
emotional development of their students.

4a.1 Identifies developmental levels of individeldents and plans instruction accordingly.

4a.2 Assesses and uses resources needed to aldregths and weaknesses of students.

4b. Teachers plan instruction appropriate for their students.

4b.1 Collaborates with colleagues to monitor stagenformance and make instruction responsive ltoira differences and individual learning
needs.

4c. Teachers use a variety of instructional methods

4c.1 Uses a variety of appropriate methods andrialtdéo meet the needs of all students.

AN NN NE NN NN BN

AN R NN

4d. Teachers integrate and utilize technology in #ir instruction.

4d.1 Integrates technology with instruction to nmaixie students’ learning.

4e. Teachers help students develop critical-thinkiopand problem-solving skills.

ANENANANANEE N NN N N YA AN N R NENENANENANENERN
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4e.1 Integrates specific instruction that helpslstiis develop the ability to apply processes anadegfies for critical thinking and problem
solving.

4f.  Teachers help students to work in teams and delop leadership qualities.

4f.1 Organizes student learning teams for the memd developing cooperation, collaboration, andet leadership.

4g. Teachers communicate effectively.

4g.1 Uses a variety of methods to communicate &ffdg with all students.

49.2 Consistently encourages and supports stutteatticulate thoughts and ideas clearly and dffelt.

4h. Teachers use a variety of methods to assess whach student has learned.

4h.1 Uses multiple indicators, both formative anthmative, to monitor and evaluate students’ pragaesl to inform instruction.

4h.2 Provides evidence that students attathc2htury knowledge, skills and dispositions.

SNANENANANANENENERN

Standard 5: Teachers reflect on their practice.

\

5a. Teachers analyze student learning.

5a.1 Uses data to provide ideas about what caothe t improve students’ learning.

5b. Teachers link professional growth to their préessional goals.

5b.1 Participates in recommended activities fofgssional learning and development.

5c. Teachers function effectively in a complex, dymic environment.

5c.1 Uses a variety of research-verified approathésaprove teaching and learning.

ANENANENANANERN

N A A AYA N ASASASANENAN

ANENANAN
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Master of Education Conceptual Framework

Many of our beliefs regarding competent teachezdtze expected outcomes of both the undergraduate
and graduate programs. The master's degree prdgraltementary education provides a continuum of
professional growth as it prepamgscticingteachers as reflective practitioners. The gradpiatgram
builds upon the essential content knowledge antkpsmnal knowledge and skills gained through
undergraduate studies and through classroom tapekjperiences. The goals of the Master of Education
(M.Ed.) program are based on North Carolirtstandards for Graduate Teacher Candidafderth
Carolina Professional Teaching Standards Commis&i@®9) which are parallel to and expand upon the
North Carolina Professional Teaching Standar@ibese are advanced standards, used as guidelines
preparing teacher leaders who facilitate the aveatf healthy educational environments, have deep
knowledge and skills in their content and curricnjwse research in making decisions about effective
practice for student learning, and are continuceftective practitioners who model the values faflting
learning, critical thinking, problem-solving anchimvation.

Standard 1: Teacher Leadership

Teacher leaders assume the roles and responesbiiticollaborative leaders in schools and comramit
Teachers demonstrate leadership in their classrosrheols and professional organizations; they
advocate for students and effective educationaitipess and policies; and they are role models tiical
leadership. Teacher leaders will know and be able t

Demonstrate effective ongoing communication, caltakion, and team-building among colleagues.
Facilitate mentoring and coaching with novice teaish

Set goals and establish priorities while promogdgcational initiatives that positively affect stmd
learning.

Participate in professional learning communities.

Standard 2: Respectful Educational Environments

Teacher leaders model leadership by establishpag#ive and productive environment for a diverse
population of students, their families, and the oamity. Teachers are knowledgeable about culturds a
global issues and how they are contextualized Il\acBéachers help colleagues develop effective
strategies for students with special needs. Theguwage positive, constructive relations among
colleagues and students. Teacher leaders

Facilitate the development of inviting, respectlulpportive, inclusive, and flexible educational
communities.

Create collaborative partnerships with familiehasids, and communities to promote a positive
school culture.

Facilitate and model caring and respectful treatroémdividuals within the learning community.
Demonstrate knowledge and understanding of diweost cultures and global issues.
Encourage high expectations for all students.

Collaboratively design and implement curriculum @mgtruction that is responsive to learner
differences.

Standard 3: Content and Curriculum Expertise

Teacher leaders have a deep knowledge of the ssitiey teach and understanding of curriculum theor
and development. They value collaboration andrnter¢onnectedness of disciplines. They understand
the importance of curriculum relevance in engagitugients in content. Teacher leaders

- Demonstrate in-depth knowledge of curriculum, instion, and assessment.
. Model the integration of Zicentury content and skills into educational piasi
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- Develop relevant, rigorous curriculum.

Standard 4: Student Learning

Teacher leaders facilitate student learning thraagtence-based practice informed by research. They
understand and apply research in child and adalesiexelopment, cognitive development, and general
and specialized pedagogy. They encourage crigzaling, writing and thinking in the learning prozes
They foster instructional and evaluation methodé émbrace variety and authenticity. They promote
student reflection and self-assessment. They eagewolleagues and students to take on leadexdbip r
and work in teams. Teacher leaders

- Seek out and use existing research to inform sgbraatices.
Design action research to investigate and impravdesit learning and school policies and practices.
Model technology integration that supports studieaining.

. Critically analyze student and school performaraia do determine needs and plan instruction that is
rigorous, coherent, and substantiated within artteal and philosophical base.

Standard 5: Reflection

Teacher leaders contribute to systematic, criigallysis of learning in their classrooms and beyond
They are lifelong learners who model and suppogborg professional development. Teachers embrace
critical thinking, problem solving, and innovatiofeacher leaders

Promote an educational culture that values reflegtiractice.
Model the development of meaningful professionallgo
Model personal and professional reflection to edtstudent learning and school improvement

THE NCATE UNIT STANDARDS RELEVANT TO ADVANCED DEGREES

The Catawba College teacher education programacaredited by the National Council for
Accreditation of Teacher Education (NCATE). TREATE Unit Standardé\ational Council for
Accreditation of Teacher Education, 2008) servadutional guidelines for the goals the Collegarasp
to achieve for both the overall program quality &mdthe master’s teacher candidafBise unit aims to
have the master’'s candidates receive at the miniamgaptable/proficient ratings or target/accomplish
ratings in those NCATE sub-standards that are aglieto elementary teachers.

Standard 1. Candidate Knowledge, Skills, and Profesional Dispositions
la. Content Knowledge for Teacher Candidates
Acceptable Candidates have an in-depth knowledge in théecnhey teach.

Target: Candidates are recognized experts in the cotitegtteach.

1b. Pedagogical Content Knowledge and Skills for8acher Candidates
Acceptable: Candidates demonstrate an in-depth understaodiithge content of their field and of
the theories related to pedagogy and learning. @hewble to select and use a broad range of
instructional strategies and technologies that pterstudents learning and are able to clearly
explain the choices they make in their practice.

Target: Candidates have expertise in pedagogical cokteawledge and share their expertise
through leadership and mentoring roles in theiosthand communities. They understand and
address student preconceptions that hinder learfilmgy are able to critique research and theories
related to pedagogy and learning. They are aldelext and develop instructional strategies and
technologies, based on research and experientéeipaall students learn.
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1c.

1d.

1g.

Professional and Pedagogical Knowledge and 8&ifor Teacher Candidates

Acceptable Candidates reflect on their practice and are &bldentify their strengths and areas of
needed improvement. They engage in professionizitaet. They have a thorough understanding
of the school, family, and community contexts inigththey work, and they collaborate with the
professional community to create meaningful leagr@rperiences for all students. They are aware
of current research and policies related to schgpteaching, learning, and best practices. They ar
able to analyze educational research and policidsan explain the implications for their own
practice and for the profession.

Target: Candidates develop expertise in certain aspé@otessional and pedagogical
knowledge and contribute to the dialogue basedhein tesearch and experiences. They take on
leadership roles in the professional community eslthborate with colleagues to contribute to
school improvement and renewal.

Student Learning for Teacher Candidates

Acceptable Candidates have a thorough understanding ahtijer concepts and theories related
to assessing student learning and regularly aplyet in their practice. They analyze student,
classroom, and school performance data and makeddaéen decisions about strategies for
teaching and learning so that all students leaneyTare aware of and utilize school and community
resources that support student learning.

Target: Candidates have a thorough understanding ofsisemnt. They analyze student,
classroom, and school performance data and makeddaen decisions about strategies for
teaching and learning so that all students leaneyTcollaborate with other professionals to idgntif
and design strategies and interventions that stigpatent learning.

Professional Dispositions for All Candidates

Acceptable: Candidates are familiar with the professionapadsstions delineated in professional,
state, and institutional standards. Candidates dstraie classroom behaviors that are consistent
with the ideal of fairness and the belief thatstilidents can learn. Their work with students,
families, colleagues and communities reflects thmeéessional dispositions.

Target: Candidates work with students, families, collesgand communities in ways that reflect
the professional dispositions expected of profesdieducators as delineated in professional, state,
and institutional standards. Candidates demonstlassroom behaviors that create caring and
supportive learning environments and encourageds@tted learning by all students. Candidates
recognize when their own professional dispositimay need to be adjusted and are able to develop
plans to do so.

Standard 2: Assessment System and Unit Evaluation

Candidates are kept abreast of their performanmoaigh formative feedback. They review their
performance data with faculty and develop plansrfggrovement based on this data. In most courses,
individual conferencing with faculty is encouragad in the final three culminating courses is resgli

of all candidates. Candidates contribute to datediat evaluating and improving candidate
performance, the unit, and the graduate programre@uand former candidates are called upon far the
recommendations aimed at program improvement.

Standard 3: Field Experiences and Clinical Practie

3b.

Design, Implementation, and Evaluation of Fiel Experiences and Clinical Practice
Acceptable: Candidates participate in field experiences tégtire them to apply course work in
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classroom settings, analyze student learning, eihect on their practice in the context of theories
on teaching and learning. They engage in structacéulities that involve analysis of data, the use
of technology and current research, and the agjgicaf knowledge related to students, families,
and communities.

Target: Candidates participate in field experiences teqtire them to critique and synthesize
educational theory related to classroom practicedh@n their own applied research. This research
is theoretically based, involves the use of reseand technology, and has real world applications.

The five propositions of the National Board for fessional Teaching Standards (2011) have similarly
influenced our graduate program’s conceptual fraomkwWe have sought to have a positive impact upon
helping our candidates meet the fundamental reapgings and descriptors of proficient and accomptishe
teachers who

* are committed to students and their learning,

* know the subjects they teach and how to teach thualgiects to students,

» are responsible for managing and monitoring stutbamhing,

» think systematically about their practice and leaom experience, and

* are members of learning communities.

Diez and Blackwell (1999) identified from the Natéd Board process three critical factors as having
major implications in the improvement of masteregrams: 1) teacher examination of their own
practices, 2) the systematic raising and pursuahqgeestions, and 3) collaboration with others.skhe
three factors have influenced Catawba College’'dugate course and program requirements; therefore, i
2004, when the American Council on Education (A@&€pmmended that National Board Certified
Teachers (NBCTs) may be eligible for six hours rafdyate credit (NBPTS, 2004), members of Catawba
College’s Department of Teacher Education , thedGaite Advisory Committee, and the Graduate
Council approved the acceptance of six semestasluficredit for National Board Certification as
substitution for the project-practicum series.2010, the master’s program was revised. The nuaiber
required semester hours of credit was reduced 8@mo 33, and all students were required to coraplet
the action research project (a six-semester hdaricating project), the same three bodies of goarce
chose to reduce the number of credits from sixitea semester hours of credit for National Board
Certification.

Upon examination of collective literature on reflee thinking as an essential practice for expexéeh
educators, York-Barr, Sommers, Ghere, and Mon08§2recommended the development of reflective
educators who are “focused on student learningntited, responsible, aware, thoughtful, inquiriagd
action-oriented” (p. 16). They contended that ifle practice is not solely learned from experénc
gained in the field but must be developed undegthdance of other professionals committed to Ingjpi
teachers examine their practices and develop ldelership potential.

The reflective skills of Catawba College’s M.Edndalates are developed sequentially. These skéls a
first developed through class discussions and assgts. They participate in various practica and
implement research projects upon which they haflecated both in writing and in oral sharing with
classmates. By the time they design and implent&it &ction research, they are able to follow a
systematic approach toward achieving student pssgaad professional goals. Throughout the action
research process, candidates reflect on studeds néneories, existing research findings, besttjoes;
and implications of their own research findingsey¥imodel leadership and initiative as they exemplif
problem-solving skills and critical analysis of &t needs and teaching effectiveness. When these
candidates create and deliver a multimedia presentaf their research project, they not only shahat
they have learned for the edification of otherg,tbhay have developed professional skills that ®iilhible
them to contribute effectively in future opportiedt to share professionally. Moreover, they are
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experienced in what Zeichner and Liston (1996) diesd as different traditions of reflective praesc
(i.e., academic, social efficiency, developmentaiad social reconstructionist orientations tdeefng).
More importantly, the reflective skills that are@oyed in producing these action research repods a
their accompanying multi-media presentations arediat developing true reflective practitioners who
will ultimately contribute to the improvement ofeih schools.

A third factor that distinguishes the graduate paogfrom the undergraduate program is collaboration
Graduate classes are small, and over a periodesd ffears, the graduate students become aware of th
needs and strengths of each of their classmatethamoblems that each faces in his or her owonach
settings. M.Ed. candidates participate in discussioomplete class assignments as group projexts, a
make class presentations. As predicted by York;EBommers, Ghere, and Montie (2006), through
numerous collaborative experiences, candidates lteglevelop a deeper understanding of their rates
identities, an increased sense of efficacy, strorgjationships and connections, and greater
professionalism and voice.

We realize that collaboration goes beyond the odass and the ability to share with fellow educatdtrs
encompasses growth in introspective behavior thiatately leads to cultural awareness and competenc
A goal of the graduate program is to develop caatdslwho understand and appreciate our nation’s
diverse cultures and who expand their world viesesthat they will be able to communicate and
collaborate effectively with culturally diverse dents and parents. Furthermore, collaboration atidral
respect are major elements in the nine professitinpbsitions that we require both our pre-service
candidates and master’s candidates to aim to aglfiéwrst, B., & Reding, G., 2009; Partnership fit 2
Century Skills., 2009). They are required to rdflgoon the following dispositions periodically &gy
progress through their programs:

10. I demonstrate my belief that everyone can leamseime way and at some level. | value the worth
and dignity of each individual and strive to pravieiqual opportunities for all.

11. | display ethical behavior, as evidenced by myniesis, honesty, and integrity. | act responsibifwit
the interests of the larger educational commumitynind. | am committed to following the Code of
Ethics for North Carolina Educators.

12. I conduct myself in a professional manner, emplgyiroper etiquette, displaying a positive attitude,
and showing respect for myself and others.

13. | learn from and work collaboratively with indiviéls representing diverse cultures, religions, \&@lue
points of view, and lifestyles in a spirit of mutwespect and open dialogue in personal, work, and
community contexts.

14. 1 demonstrate the ability to work effectively, resffully, and collaboratively within the educatibna
community. | exercise flexibility as | adapt to dgas in roles, responsibilities, and prioritieeflect
upon and incorporate feedback effectively and gdeaitively with setbacks and criticism.

15. | reflect critically and reason effectively whileayzing and evaluating interacting factors, outeem
and alternative points of view that eventually citmite to solving problems. | create new and
worthwhile ideas, demonstrate originality and invxemess in work, and act on or adapt creative
ideas to make tangible and useful contributiorthéoeducational community.

16. | inspire others by example and selflessness. Wiling to assume a leadership role when
appropriate.
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17. | demonstrate an understanding of and a commitioetivic life by staying informed at local, state,
national, and global levels.

18. | demonstrate the initiative to advance my skillels and the commitment to learning as a lifelong
process.

At the completion of our M.Ed. program, our graduedéndidates present before the three-person
evaluation panel their Action Research Report ammdmpanying multi-media presentation, both of which
should demonstrate several of the above profedsiispositions toward which they have strived.
Candidates are also questioned regarding theirthrimameeting these professional dispositions. They
have been prepared to become school leaders artdmémprospective, beginning, and career teachers
and are expected to demonstrate their acceptaribe ofsponsibility of serving as exemplary roledeis.
For schools to meet the changing needs of sod¢esighers must be willing to act as change agents wh
collaborate within and outside of their schoolpantnerships, networks, and other collaborativeeandrs
(Lieberman, 2000).

The extent to which our master’s candidates haweodstrated these outcomes is assessed by a \afriety
measures outlined in the Unit Assessment Systemathon research report and the accompanying-multi
media presentation serve as the primary evideratdhh unit is accomplishing its mission. Otherrses

of evidence include observations of performancediege faculty, grade point averages, the panel’s
evaluation of the action research report, candgda&tealuations of courses, and follow-up surveys of
program completers and their employers. Documerttis as course syllabi and action research reports
support the theory, research, and experiential basehich the program is founded.

Revised
August 2011
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