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|. CONCEPTUAL FRAMEWORK
Teacher as Reflective Practitioner

Catawba College

“The Mission of the Teacher Education Unit is to prepare reflective teachers who possess the
professional knowledge, skills, and dispositions necessary for effectively teaching students in a
diverse and global society.”

The vision of the Department of Teacher Educatsoio iprovide a conceptually coherent teacher ehrcat
program, which prepares teachers to understangdhd’s interconnectedness and to create classrdloabs
reflect a culture of learning and empower all studdo contribute to our diverse and global soci€hjis vision
is translated into action as we conduct our miseigoreparing reflective teachers who possesskitis s
necessary for becoming effective teachers whoile#kir classrooms and schools and engage inipahct
action in order to contribute to the transformatidrschooling and learning.

The conceptual frameworkeacher as Reflective Practitiongarovides the philosophical foundation for
Catawba College’s teacher education undergradwatggms and the advanced master’'s degree program in
elementary education. Rooted in the rich traditba college that blends liberal studies with capreparation
for the 2% century is a new commitment to prepare leadera fiiobally competitive society. We view teacher
preparation as a multidimensional, dynamic prooésssisting pre-service and in-service teacheagduiring
global awareness, cultural responsiveness, ledage&H century skills, professional knowledge and skills,
essential content knowledge, and professional digpos. A diagram representing this view of teache
preparation can be found on the next page.

Feedback and evaluation about performance in efdtiese areas are received from college facultysahdol-
based partners as a candidate progresses thraaighotiram. Professional growth occurs as the preeseor
in-service teacher engages in scaffolded experggrmodiaborates with other professionals and membkethe
educational community, and reflects upon practijgtimal professional growth takes place within tbatext
of a supportive school culture, a commitment teedsity, and a philosophy rooted in the belief glastudents
can learn. The assessment and evaluation of holatheeelinit is accomplishing its mission ultimatelgnter on
how well it is preparing each candidate as a réflegractitioner. The assessment of the teacharatibn
undergraduate and graduate programs, candidatkpragram completers is a cooperative endeavdreof t
teacher education faculty, specialty area facpitjlic school partners, and current students aogrpm
completers.

The general studies core of Catawba College's gnalgmate program consists of traditional subjedtenand
the reading, writing, quantitative thinking, an@sening skills associated with a sound basic etucat
Examination of enduring human concerns and trarsaniof our cultural heritage are central to theagal
studies component of all Catawba programs. Weestaeducate the rational, competent citizen wdileng
attention to the interests and needs of individtiadlents — to develop in our students an appreciaf that
which has gone before and an abiding interest immoed learning, which is consistent with our dhypi
changing world.
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The fundamental ideals expressed in Jerome BrumbesProcess of Educati¢h977) are not only a significant
part of what we teach our students in regard tdaulum development but are also among the idéaiswe
followed in developing the professional compondrthe program in teacher education. More speclficate
have sought to provide a teacher preparatory eaduaric that counters our pre-service teachers’ pstiexj
schemas about teaching; restructures their fundaneastions of teaching and learning; encourages
metacognition and intuitive and analytical thinkiagd is relevant and engaging. This professioradgss
continues on a developmental path as experieneetides expand on their pedagogical knowledge aiigl gk
inquiry.

Readiness for learning to be a teacher impliesvtleatequire prospective teachers to move fromitnele to the
more complex understandings of what teaching iregl¥rior to entering the program they take intobaly
courses that provide a broad view of the purposeshwols and the needs of children and adolesegitshe
application of emerging technologies to educatigmacttice. Once they are admitted into the progthey
experience a “spiral curriculum” in which they aresented fundamental principles of teaching aacdhieg that
are frequently revisited in their professional sas: Consistent with recommendationEducating School
TeacherqLevine, 2006)andPreparing Teachers for a Changing Wofldarling-Hammond & Bransford, 2005),
the program design provides for curricular coheeesnad balance and integrates strategies acrossesoamd

field placements, which has a greater impact ordéli®eration of practice for preservice teachers.

Theories of Teaching and LearniagdLearning Environments and Professional Practice two courses that
present a comprehensive view of the program’s fomehdal structures. IMheories of Teaching and Learning
the teacher candidates study the theories androbsedated to teaching and learning and theiticeiahip to
instruction and assessment in public school settifiey explore how theories of teaching and |egrmform
professional practice and thus provide a founddtiothe planning, implementation, and assessment o
instruction. Particular attention is paid to hetpstudents understand the theoretical rational@ fdocentury
skills and 2% century assessments.learning Environments and Professional Practieacher candidates
study effective learning environments, diversitytivation, and classroom management. They explove h
guality instructional strategies, such as coopegdtarning and differentiation enhance the leaynin
environment. Teacher candidates examine the impmetaf ethical behavior, collaboration within the
educational environment and community, and profesdidevelopment opportunities and how these belavi
affect professional practice. A concerted effornisde to coordinate the methodology taught in ththods
classes with the learning theories being taugfiheories of Teaching and LearniagdLearning
Environments and Professional Practieeacher candidates acquire a repertoire of icstneal approaches
aimed at addressing multiple needs and contens &legice, Weil, & Calhoun, 2009).

Teacher candidates engage in a variety of simukatddeal-life experiences that require them tohatk their
analytical and intuitive thinking skills. They leeanalytic approaches to planning and use varicosigm-
solving heuristics and algorithms. They use theggaaches when planning lessons and units, and they
implement their plans both in the college classreamd in the field. They develop intuitive thinkiskjlls as
they observe their college-based and school-batigcheors teach model lessons. These observatitmshieen
recognize how experienced teachers use their kaigwlef the content, the social context, and therdir
learning, social, and cultural needs of their pupihen making instructional decisions that may iveo
modifying prescribed steps or making radical change

The teacher education programs, both undergradinatgraduate, seek to make learning relevant,ipahcand
engaging. The programs utilize®2dentury technology, research, discussions, age land small group
activities that employ problem solving and colladi@mn. These strategies provide prospective teachi¢n
opportunities to synthesize information and skhi®ugh application to simulated and real-life isgt. Students
are encouraged to go beyond the traditional methbtsaching and to implement multimodal communieat
experiences (The New London Group, 1996; Jewittr&ds, 2003). By design, teacher candidates aresttiesd
to reflect on the results of their efforts as a nseaf developing and improving their instructioahllities and
applying technology. As a continuance of the spitatticulum, graduate students as practicing teaateisit
and extend major pedagogical and psychologicalemsahrough study, application, collaboration, and
reflection on practice.



Montie, York-Barr, and Kronberg (1998) defined eetive practice as “cognitive processes and an open
perspective that involve a deliberate pause to eabeliefs, goals, and practices in order to ga&w or deeper
understanding that leads to actions that improgditles of students” (p. 9). Reflection serves asidge
between theory and practice. Grounded in frameyaisait is problem-solving that involves describsituations
and problems; identifying understandings that supporefute teaching and learning behaviors; amching and
testing hypotheses (Dewey, 1933; Kennedy, 1983)15c1083; Valli, 1997). While our prospective and
practicing teachers may at first follow a presaiiloeder of how to reflect formally upon a teachexgperience,
we recognize that reflection cannot be reducedsystematic series of steps. Many times refleagon
spontaneous, blending thought and action (Sch@¥;IBemmel, 1993). Effective teachers must beoticlen
the way that they approach reflection.

Our program blends elements of thee different traditions of reflective practice as described by Zeichner and
Liston (1996). We begin with thgeneric tradition, which describes reflection as an end in itselfah
introductory course prior to admission into thectesxr education programs, our prospective teachesree in
classrooms from grades K-12. They report on theseovations, but the substance of what is repastiehited

to description. Other pre-admission reflectioniming experiences in teaching and observation irary
substance with regard to issues of content, qualfitycontext.

Our goal is to assist students in becoming morgtiné, analytical, and substantive as they refigmin their
observational and teaching experiences. This iedultawing from and blending academic, social iefficy,
developmentalist, and social reconstructivist trads of reflection.

Theacademic tradition stresses teacher knowledge of the academic cantdmdling the structures of the
discipline and its tools of inquiry. Furthermorbisttradition stresses understanding of relatedgegly. The
foundation for reflection on content pedagogy st the methods courses and comes to fruitiothas
prospective and practicing teachers create anectafpon evidences of content knowledge, whiclssessed by
specialty area faculty.

Thesocial efficiency tradition stresses awareness of what research says and agigrapplication of generic
teaching models based on an individual's teachipgence, intuition, and values. Prospective aagtiring
teachers observe and reflect upon simulated andlaapplications of varying teacher models. Wheay tieach,
they use thoroughly researched recognized metfddswhen, where, and how of using these methods are
frequently the basis of their discussions withitlsehool-based and college-based educators. Borgraduate
and graduate candidates create evidences that deatereffective design of classroom instructioselbon
research-verified practice. For undergraduate claes, this is demonstrated through their creatian
comprehensive unit plan, which is used to assesssgbsitive impact on student learning. Graduatedidates
create an action research report that demonstradalfillment of the North Carolina Standards @raduate
Teacher Candidates.

Thedevelopmentalist tradition emphasizes reflection upon what and how pupilsilshioe taught based on their
backgrounds, interests, understandings, and dawelofal levels. Requirements in various psycholagy a
education courses include writing descriptive ieftens on child and adolescent behaviors and thietsd and
classroom environments that contribute to thesawers. Similarly, a developmentalist orientatisrused to
inform and guide the prospective and practicinghieas as they plan, teach, and reflect upon hawatke
learning appropriate.

Thesocial reconstructionist tradition emphasizes social, political, and ideological tesdithat influence
classroom procedures as well as the overall legrrdmmunity. These considerations are a part of the
discussions in all of the professional coursesyTre the central foci in the methods courses estuttaching
experience, and the graduate core courses. Boirgnadluate and graduate candidates develop evislémate
demonstrate their leadership and collaboratiorrisfia school and community settings.



The teacher education faculty agrees that valugwvaluing comprise an essential element of ournarog. We
have reached consensus, therefore, on the follopetigf statementsthat shape our understanding of the
purpose of schools, the role of the teachers whix ¥iere, and the programs we provide to prepaehiers for
the profession and for life in general.

We believe in the worth and dignity of each andrgwedividual in our diverse and global society.
We believe that it is important to live an examitiézlincluding an understanding of self and onakies.

We believe that it is important to have a sensesgonsibility to self and to others that includesommitment
to civic life.

We believe that everyone can learn — in some wdyaasome level.

We believe that knowledge is empowering and thiatatcquired through an educational process wisidifelong
and which takes place in many settings, both foandlinformal, both planned and serendipitous.

We believe that education involves intellectuatialy emotional, and spiritual growth that occutsaw
individuals strive to make sense out of life’s eripeces. This implies a dynamic process througlchvian
individual engages in remembering, understandipglyang, analyzing, evaluating, and finally creatimew
patterns and alternative solutions to daily chajéen

We believe that schooling is a part of the educaliexperience, which provides an organized appréac
learning about the knowledge accumulated througlaties by human societies; to developing the pseseand
abilities needed to understand and use that kn@eteahd to evaluating that knowledge as a basis&iing
decisions about life and living.

We believe the purpose of schools, as one of gégietajor institutions, is to prepare all citizeondead
productive, satisfying lives within a global sogieimbedded in a rapidly changing world. This impk®ciety’s
reliance on the schools to contribute, in conjwrctvith other major social institutions such asifgrand
religion, to the development of a citizenry thainformed, is concerned about society as a whsle, i
participative, and is cognizant of the basic tenétemocracy and republicanism. This belief furtihaplies the
school’s role in contributing to the developmenadfitizenry that possesses an appreciation farsity built
upon understanding the sources of that diversitys €itizenry possesses the ability to be flexibidout
compromising standards and possesses resourcefulnesbility to see possibilities, and the wiliress to be
risk-takers.

We believe a strong liberal arts education provatesppropriate foundation for preparing teacherséhools.
This implies academic study of sufficient depth &nebdth, and of such design, that students gratspnty the
major concepts or ideas of the disciplines but #isaelationships among the disciplines.

We believe that to communicate and collaboratecttffely are essential skills for teachers.

We believe the effective teacher is a professiaigl possesses integrity; passions for teachindemrding;
knowledge and expertise in teaching one or mothefecognized disciplines to others; apprecidion
diversity; the ability to be a reflective practitier within an educational setting; and the strengtimake wise
decisions and take action, assuming a leaderstapuiten appropriate.

The core of beliefs outlined above provides thenttation for a teacher education program that kegping
with the mission of the College as set forth in@aawba College CatalogndThe Graduate CatalogCatawba
College’s teacher education program subscribestto giate and national program standards. The &each
Education Unit Assessment System measures andtraagher candidate outcomes from matriculation to
continuing licensure status. Many program competentinue professional development by pursuindugte



studies, attaining NBPTS certification, and senasglepartmental advisory committee members, ngrdad
cooperating teachers. Graduates of the M.Ed. pnogrra also followed. Many have continued in leddiers
roles, and some have pursued additional graduadéeest Catawba students and faculty frequently gaga
service opportunities in schools and in the commyuatti large. Students and faculty are encouragedapand
their scholarly activities by participation in cenénces, consortia, and professional organizations.

We believe, therefore, that it is essential forréfiective practitioner to be at the center of phegram. This
emphasis on the growth and development of the ishaa¥, on acquiring knowledge through experienedsch
call for the blending of content, skills, and disi@ns, is consistent with the College's Missidat&ment, which
says,‘Catawba College is committed to providing studesmiseducation rich in personal attention that blend
the knowledge and competencies of liberal studittscareer preparation. Catawba College draws sg#n
from Judeo-Christian values, sustains a dynamicroamty of learners and seeks to unite a diversailadion

of students, faculty and staff as active co-pgsaiats in scholarship and service. Catawba Collegpares
students to reach their highest potential whiledmeing responsible citizens with a zeal to enricmbn life.”

The Catawba College programs to prepare reflegtigetitioners are designed (1) to provide the ojaty to
acquire the essential knowledge and skills neededffective instruction, (2) to provide the guidedperiences
needed to combine and adapt knowledge and skitisigih reflective techniques into competent teaching
practices, and (3) to provide opportunities to dgvawareness of the relationships of personatid#s and
characteristics to the discharge of professiorsgaasibility and professional growth and developmen

The knowledge, skills, and dispositions (attituded characteristics) set forth in the North CaeRrofessional
Teaching Standards and the Partnership fdrCntury Skills are those we believe to be esdetighe
development of reflective teaching practices amdgssional dispositions.



North Carolina Professional Teaching Standards

Standard 1: Teachers demonstrate leadership.

la.

1b.

1c.

1d.

le.

Teachers lead in their classrooms.

la.l1 Evaluates the progress of students towarddulgbol graduation using a variety of assessment
data measuring goals of the North Carolina Stan@aiase of Study.

la.2  Draws on appropriate data to develop classaunnstructional plans.
la.3 Maintains a safe and orderly classroom tlaities student learning.

la.4  Uses positive management of student behaffective communication for defusing and
deescalating disruptive or dangerous behaviorsafeland appropriate seclusion and restraint.

Teachers demonstrate leadership in the school.
1b.1  Engages in collaborative and collegial pratesd learning activities.
1b.2 Identifies the characteristics or criticalneéats of a school improvement plan.

1b.3  Displays the ability to use appropriate dataléntify areas of need that should be addressed i
a school improvement plan.

Teachers lead the teaching profession.
1c.1  Participates in professional development aodrip activities.
1c.2  Begins to develop professional relationshipgs reetworks.

Teachers advocate for schools and students.
1d.1 Implements and adheres to policies and pexcpiositively affecting students’ learning.

Teachers demonstrate high ethical standards.

le.l1  Upholds th€ode of Ethics for North Carolina Educataaad theStandards for Professional
Conduct.

Standard 2: Teachers establish a respectful envinmnent for a diverse population of students.

2a.

2b.

2C.

Teachers provide an environment in which eachhdd has a positive, nurturing relationship with
caring adults.

2a.1 Maintains a positive and nurturing learningiomment.

Teachers embrace diversity in the school commiiy and in the world.

2b.1  Appropriately uses materials or lessons tbahteract stereotypes and acknowledges the
contributions of all cultures.

2b.2  Incorporates different points of view in instion.
2b.3  Understands the influence of diversity andipiastruction accordingly.

Teachers treat students as individuals.
2c.1  Maintains a learning environment that convagh expectations of every student.
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2d.

2e.

Teachers adapt their teaching for the benefitfcstudents with special needs.
2d.1  Cooperates with specialists and uses resotor@egpport the special learning needs of all
students.

2d.2  Uses research-verified strategies to provildetéve learning activities for students with sgac
needs.

Teachers work collaboratively with the familiesand significant adults in the lives of their
students.
2e.1 Communicates and collaborates with the hordeeammunity for the benefit of students.

Standard 3: Teachers know the content they teach.

3a.

3b.

3c.

3d.

Teachers align their instruction with theNorth Carolina Standard Course of Study
3a.1 Develops and applies lessons based oddlté Carolina Standard Course of Study

3a.2 Integrates effective literacy instruction thgbout the curriculum and across content areas to
enhance students’ learning.

Teachers know the content appropriate to theiteaching specialty.
3b.1 Demonstrates an appropriate level of conteotvledge in the teaching specialty.

3b.2  Encourages students to investigate the coateatto expand their knowledge and satisfy their
natural curiosity.

Teachers recognize the interconnectedness ohtent areas/discipline.

3c.1  Demonstrates knowledge of links between gsatbggct and thélorth Carolina Standard
Course of Studiy relating content to other disciplines.

3c.2 Relates global awareness to the subject.

Teachers make instruction relevant to students.
3d.1 Integrates Zcentury skills and content in instruction.

Standard 4: Teachers facilitate learning for theirstudents.

4a.

4Db.

4c.

Teachers know the ways in which learning takgdace, and they know the appropriate levels of
intellectual, physical, social, and emotional devepment of their students.

4a.1 Identifies developmental levels of individealdents and plans instruction accordingly.
4a.2  Assesses and uses resources needed to adregths and weaknesses of students.

Teachers plan instruction appropriate for their students.
4b.1  Collaborates with colleagues to monitor stagenformance and make instruction responsive
to cultural differences and individual learning dee

Teachers use a variety of instructional methods
4c.1  Uses a variety of appropriate methods andrrattd¢o meet the needs of all students.

11



4d. Teachers integrate and utilize technology in #ir instruction.
4d.1  Integrates technology with instruction to mmaige students’ learning.

de. Teachers help students develop critical-thinkopand problem-solving skills.

4e.l Integrates specific instruction that helpsisiits develop the ability to apply processes and
strategies for critical thinking and problem sotyin

4f, Teachers help students to work in teams and delop leadership qualities.

4f.1  Organizes student learning teams for the med developing cooperation, collaboration, and
student leadership.

4qg. Teachers communicate effectively.
4g.1  Uses a variety of methods to communicate &g with all students.

4g.2  Consistently encourages and supports stutteaticulate thoughts and ideas clearly and
effectively.

4h. Teachers use a variety of methods to assess weach student has learned.

4h.1  Uses multiple indicators, both formative anthmative, to monitor and evaluate students
progress and to inform instruction.

4h.2  Provides evidence that students attathc2htury knowledge, skills and dispositions.

Standard 5: Teachers reflect on their practice.

5a. Teachers analyze student learning.
5a.1 Uses data to provide ideas about what caote t improve students’ learning.

5b. Teachers link professional growth to their préessional goals.
5b.1  Participates in recommended activities fofgssional learning and development.

5c. Teachers function effectively in a complex, ayamic environment.
5c.1  Uses a variety of research-verified approathé@aprove teaching and learning.

12



Professional Dispositions

Competent teachers demonstrate the belief thayewercan learn — in some way and at some levely The
value the worth and dignity of each individual atdve to provide equal opportunities for all.

Competent teachers display ethical behavior, afeeced by fairness, honesty, and integrity. Theéy ac
responsibly with the interests of the larger edooal community in mind. They are committed to
following the Code of Ethics for North Carolina Eddors.

Competent teachers conduct themselves in a profedsnanner, employing proper etiquette, displaging
positive attitude, and showing respect for theneehnd others.

Competent teachers learn from and work collabagtiwith individuals representing diverse cultures,
religions, values, points of view, and lifestylasai spirit of mutual respect and open dialoguecirspnal,
work, and community contexts.

Competent teachers demonstrate the ability to wtidctively, respectfully, and collaboratively winhthe
educational community. They exercise flexibilitytagy adapt to changes in roles, responsibilitias,
priorities. They reflect upon and incorporate fesdbeffectively and deal positively with setbacksl a
criticism.

Competent teachers reflect critically and reaséecétely while analyzing and evaluating interagtin
factors, outcomes, and alternative points of vieat eventually contribute to solving problems. Thesate
new and worthwhile ideas, demonstrate originalitgt Bnventiveness in work, and act on or adapt oreat
ideas to make tangible and useful contributiorthéoeducational community.

Competent teachers inspire others by example dftessaess. They are willing to assume a leadensiép
when appropriate.

Competent teachers demonstrate an understandargdad commitment to civic life by staying informatd
local, state, national, and global levels.

Competent teachers demonstrate the initiative varmck their skill levels and the commitment to heag
as a lifelong process.

Hurst, B., & Reding, G. (2009)Vhat every teacher should know about professiomaiisteaching3 ed.). New York,

NY: Pearson Education.

Partnership for Z1Century Skills. (200921 framework definitions documeRtetrieved from

http://www.p21.org/documents/P21_Framework_Defomisi. pdf
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Catawba College’s Conceptual Framework
Correlation between the North Carolina Professionalleaching Standards and
NCATE Standard 1: Candidate Knowledge, Skills, andProfessional Dispositions

NCATE Standard 1la. Content Knowledge for Teacher Cadidates

NCATE Standard 1b. Pedagogical Content Knowledge ahSkills for Teacher Candidates

NCATE Standard 1c. Professional and Pedagogical Kndedge and Skills for Teacher Candidates
NCATE Standard 1d. Student Learning for Teacher Canlidates

NCATE Standard 1g. Professional Dispositions for AlCandidates

North Carolina Professional Teaching Standards

NCATE Standard 1

la| 1b | 1c | 1d | 1g
Standard 1: Teachers demonstrate leadership. v | v |V
la. Teachers lead in their classrooms. Vi v |Y
la.1l Evaluates the progress of students towardsalgbol graduation using a variety of assessmeatrdaasuring goals of the North Carolina vl
Standard Course of Study.
la.2 Draws on appropriate data to develop classamahinstructional plans. v v
la.3 Maintains a safe and orderly classroom tlwditétes student learning. v
la.4 Uses positive management of student behaffective communication for defusing and deesaadatiisruptive or dangerous behavior, and v
safe and appropriate seclusion and restraint.
1b. Teachers demonstrate leadership in the school. v
1b.1 Engages in collaborative and collegial protess learning activities. v
1b.2 ldentifies the characteristics or criticalneémts of a school improvement plan. v
1b.3 Displays the ability to use appropriate dataléntify areas of need that should be addressadschool improvement plan. v | v
1c. Teachers lead the teaching profession. v | v
1c.1 Participates in professional development andi activities. v | v
1c.2 Begins to develop professional relationshipb metworks. v | v
1d. Teachers advocate for schools and students. v | v
1d.1 Implements and adheres to policies and pexcpiositively affecting students’ learning. v | v
le. Teachers demonstrate high ethical standards. v
le.1 Upholds the Code of Ethics for North Carolitaucators and the Standards for Professional Conduc v
Standard 2: Teachers establish a respectful envinment for a diverse population of students. v | v v
2a. Teachers provide an environment in which eachhidd has a positive, nurturing relationship with caring adults. v
2a.1 Maintains a positive and nurturing learningiemment. v
2b. Teachers embrace diversity in the school commity and in the world. v v
2b.1 Appropriately uses materials or lessons thahteract stereotypes and acknowledges the cotinitsuof all cultures. v v
v v

2b.2 Incorporates different points of view in ingttion.
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North Carolina Professional Teaching Standards

NCATE Standard 1

la

1b

1c

1d

2b.3 Understands the influence of diversity aneshlastruction accordingly.

2c. Teachers treat students as individuals.

2c.1 Maintains a learning environment that conyagh expectations of every student.

2d. Teachers adapt their teaching for the benefitfstudents with special needs.

2d.1 Cooperates with specialists and uses resotoaegport the special learning needs of all sitgle

ANENANENEN

2d.2 Uses research-verified strategies to provifdetdve learning activities for students with sjgémeeds.

ANRAN

2e. Teachers work collaboratively with the familiesand significant adults in the lives of their studats.

2e.1 Communicates and collaborates with the hordecammunity for the benefit of students.

AN

NAANASAYANANAN S

Standard 3: Teachers know the content they teach.

3a. Teachers align their instruction with theNorth Carolina Standard Course of Study

3a.1 Develops and applies lessons based dddhé Carolina Standard Course of Study

3a.2 Integrates effective literacy instruction thighout the curriculum and across content areasharee students’ learning.

3b. Teachers know the content appropriate to theiteaching specialty.

3b.1 Demonstrates an appropriate level of conteatdedge in the teaching specialty.

AN AY RN

3b.2 Encourages students to investigate the coateatto expand their knowledge and satisfy thainnal curiosity.

3c. Teachers recognize the interconnectedness ohtent areas/discipline.

AN

3c.1 Demonstrates knowledge of links between gsatiggct and thélorth Carolina Standard Course of Stuoly relating content to other
disciplines.

AN

3c.2 Relates global awareness to the subject.

3d. Teachers make instruction relevant to students.

3d.1 Integrates 2century skills and content in instruction.

Standard 4: Teachers facilitate learning for theirstudents.

4a. Teachers know the ways in which learning takgdace, and they know the appropriate levels of intkectual, physical, social, and
emotional development of their students.

4a.1 Identifies developmental levels of individeldents and plans instruction accordingly.

4a.2 Assesses and uses resources needed to aldregths and weaknesses of students.

4b. Teachers plan instruction appropriate for their students.

4b.1 Collaborates with colleagues to monitor stagenformance and make instruction responsive ltoir@ differences and individual learning
needs.

4c. Teachers use a variety of instructional methods

4c.1 Uses a variety of appropriate methods andrialtdéo meet the needs of all students.

AN NN NE NN NN BN

AN R NN

4d. Teachers integrate and utilize technology in #ir instruction.

4d.1 Integrates technology with instruction to nmaixie students’ learning.

4e. Teachers help students develop critical-thinkiopand problem-solving skills.

ANENANANANEE N NN N N YA AN N R NENENANENANENERN
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4e.1 Integrates specific instruction that helpslstiis develop the ability to apply processes anadegfies for critical thinking and problem
solving.

4f.  Teachers help students to work in teams and delop leadership qualities.

4f.1 Organizes student learning teams for the memd developing cooperation, collaboration, andet leadership.

4g. Teachers communicate effectively.

4g.1 Uses a variety of methods to communicate &ffdg with all students.

49.2 Consistently encourages and supports stutteatticulate thoughts and ideas clearly and dffelt.

4h. Teachers use a variety of methods to assess whach student has learned.

4h.1 Uses multiple indicators, both formative anthmative, to monitor and evaluate students’ pragaesl to inform instruction.

4h.2 Provides evidence that students attathc2htury knowledge, skills and dispositions.

SNANENANANANENENERN

Standard 5: Teachers reflect on their practice.

\

5a. Teachers analyze student learning.

5a.1 Uses data to provide ideas about what caote t improve students’ learning.

5b. Teachers link professional growth to their préessional goals.

5b.1 Participates in recommended activities fofgssional learning and development.

5c. Teachers function effectively in a complex, dymic environment.

5c.1 Uses a variety of research-verified approathésaprove teaching and learning.

ANENANENANANERN

N A A AYA N ASASASANENAN

ANENANAN
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Master of Education Conceptual Framework

Many of our beliefs regarding competent teachezsla expected outcomes of both the undergraduodte a
graduate programs. The master’'s degree progratanmeatary education provides a continuum of profesd
growth as it prepargwacticingteachers as reflective practitioners. The gradpiaigram builds upon the
essential content knowledge and professional kraiydeand skills gained through undergraduate stwadids
through classroom teaching experiences. The gbdte Master of Education (M.Ed.) program are based
North Carolina’sStandards for Graduate Teacher Candiddfderth Carolina Professional Teaching Standards
Commission, 2009) which are parallel to and expgmeh theNorth Carolina Professional Teaching Standards
These are advanced standards, used as guidelipe=pawring teacher leaders who facilitate the weaf

healthy educational environments, have deep knayeleaid skills in their content and curriculum, tessearch

in making decisions about effective practice fadsint learning, and are continuous, reflective tgrawers

who model the values of lifelong learning, crititlainking, problem-solving and innovation.

Standard 1. Teacher Leadership

Teacher leaders assume the roles and responegbiiticollaborative leaders in schools and comramit
Teachers demonstrate leadership in their classragghsols and professional organizations; they eabeofor
students and effective educational practices alidigg; and they are role models for ethical leatgr.
Teacher leaders will know and be able to

Demonstrate effective ongoing communication, caltakion, and team-building among colleagues.
Facilitate mentoring and coaching with novice teash

Set goals and establish priorities while promogdgcational initiatives that positively affect stud
learning.

Participate in professional learning communities.

Standard 2: Respectful Educational Environments

Teacher leaders model leadership by establishpas#ive and productive environment for a diverspyation
of students, their families, and the community.chesis are knowledgeable about cultures and glebaks and
how they are contextualized locally. Teachers kelfeagues develop effective strategies for stuglesth
special needs. They encourage positive, consteuothations among colleagues and students. Tebxduars

Facilitate the development of inviting, respectiupportive, inclusive, and flexible educational
communities.

Create collaborative partnerships with familiegails, and communities to promote a positive school
culture.

Facilitate and model caring and respectful treatroémdividuals within the learning community.
Demonstrate knowledge and understanding of diweostd cultures and global issues.

Encourage high expectations for all students.

Collaboratively design and implement curriculum amtruction that is responsive to learner diffe@sn

Standard 3: Content and Curriculum Expertise

Teacher leaders have a deep knowledge of the ssitiy teach and understanding of curriculum thead
development. They value collaboration and the aaienectedness of disciplines. They understand the
importance of curriculum relevance in engaging stusl in content. Teacher leaders

- Demonstrate in-depth knowledge of curriculum, instion, and assessment.
. Model the integration of Zicentury content and skills into educational piasi
- Develop relevant, rigorous curriculum.

Standard 4: Student Learning

Teacher leaders facilitate student learning thragtence-based practice informed by research. They
understand and apply research in child and adalesexelopment, cognitive development, and gersardl
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specialized pedagogy. They encourage critical nggdiriting and thinking in the learning proceskey foster
instructional and evaluation methods that embracety and authenticity. They promote student otite and
self-assessment. They encourage colleagues arehstud take on leadership roles and work in tedeacher
leaders

- Seek out and use existing research to inform sqgbraatices.
Design action research to investigate and improvegest learning and school policies and practices.
Model technology integration that supports studieatning.

- Critically analyze student and school performarata tio determine needs and plan instruction that is
rigorous, coherent, and substantiated within argtexal and philosophical base.

Standard 5: Reflection

Teacher leaders contribute to systematic, criagallysis of learning in their classrooms and beydiney are
lifelong learners who model and support ongoindgessional development. Teachers embrace critialtitiy,
problem solving, and innovation. Teacher leaders

Promote an educational culture that values reflegiractice.
Model the development of meaningful professionallgo
Model personal and professional reflection to eatstudent learning and school improvement

THE NCATE UNIT STANDARDSRELEVANT TO ADVANCED DEGREES

The Catawba College teacher education programscaredited by the National Council for Accreditatiaf
Teacher Education (NCATE). TIMCATE Unit Standard@ational Council for Accreditation of Teacher
Education, 2008) serve as additional guidelinestfergoals the College aspires to achieve for tatloverall
program quality and for the master’s teacher catdgiThe unit aims to have the master’s candidatesve i
the minimum acceptable/proficient ratings or tafa@tomplished ratings in those NCATE sub-standtrals
are relevant to elementary teachers.

Standard 1: Candidate Knowledge, Skills, and Profesional Dispositions
la. Content Knowledge for Teacher Candidates
Acceptable Candidates have an in-depth knowledge in théecithey teach.

Target: Candidates are recognized experts in the cothiegtteach.

1b. Pedagogical Content Knowledge and Skills for8acher Candidates
Acceptable: Candidates demonstrate an in-depth understaodithg content of their field and of the
theories related to pedagogy and learning. Thewbleeto select and use a broad range of instnaitio
strategies and technologies that promote studeatsihg and are able to clearly explain the chdiceg
make in their practice.

Target: Candidates have expertise in pedagogical cokteowledge and share their expertise through
leadership and mentoring roles in their schools@mmunities. They understand and address student
preconceptions that hinder learning. They are tbtgitique research and theories related to pegiago
and learning. They are able to select and develktpuctional strategies and technologies, based on
research and experience, that help all students.lea

1c. Professional and Pedagogical Knowledge and 8kifor Teacher Candidates
Acceptable Candidates reflect on their practice and are @bldentify their strengths and areas of
needed improvement. They engage in professionaitaes. They have a thorough understanding of the
school, family, and community contexts in whichytlweork, and they collaborate with the professional
community to create meaningful learning experierioeall students. They are aware of current redear
and policies related to schooling, teaching, leagnand best practices. They are able to analyze
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1d.

1g.

educational research and policies and can exgiaiimplications for their own practice and for the
profession.

Target: Candidates develop expertise in certain aspé@mtessional and pedagogical knowledge and
contribute to the dialogue based on their reseanchexperiences. They take on leadership roldtein t
professional community and collaborate with collesgjto contribute to school improvement and
renewal.

Student Learning for Teacher Candidates

Acceptable Candidates have a thorough understanding ahtijer concepts and theories related to
assessing student learning and regularly apphetimetheir practice. They analyze student, classroo
and school performance data and make data driv@siaies about strategies for teaching and learsmg
that all students learn. They are aware of anadetdchool and community resources that suppoaesiu
learning.

Target: Candidates have a thorough understanding ofsisemnt. They analyze student, classroom, and
school performance data and make data-driven desisibout strategies for teaching and learningao t
all students learn. They collaborate with otherfggsionals to identify and design strategies and
interventions that support student learning.

Professional Dispositions for All Candidates

Acceptable: Candidates are familiar with the professionapdsstions delineated in professional, state,
and institutional standards. Candidates demonsttassroom behaviors that are consistent withdbali
of fairness and the belief that all students camleTheir work with students, families, colleagaesl
communities reflects these professional disposition

Target: Candidates work with students, families, collesggand communities in ways that reflect the
professional dispositions expected of professiedalcators as delineated in professional, state, and
institutional standards. Candidates demonstratsidam behaviors that create caring and supportive
learning environments and encourage self-dire@arhing by all students. Candidates recognize when
their own professional dispositions may need tadjasted and are able to develop plans to do so.

Standard 2: Assessment System and Unit Evaluation

Candidates are kept abreast of their performanmcaigh formative feedback. They review their perfante
data with faculty and develop plans for improvemeaged on this data. In most courses, individual
conferencing with faculty is encouraged and infihal three culminating courses is required ofcalhdidates.
Candidates contribute to data aimed at evaluatidgraproving candidate performance, the unit, dred t
graduate program. Current and former candidatesadliexd upon for their recommendations aimed ad)aim
improvement.

Standard 3: Field Experiences and Clinical Practie

3b.

Design, Implementation, and Evaluation of Fiel Experiences and Clinical Practice
Acceptable: Candidates participate in field experiences tbéquire them to apply course work in
classroom settings, analyze student learning, eftect on their practice in the context of theowes
teaching and learning. They engage in structuréditaes that involve analysis of data, the use of
technology and current research, and the applicafi&nowledge related to students, families, and
communities.

Target: Candidates participate in field experiences tbgtire them to critique and synthesize

educational theory related to classroom practiceth®n their own applied research. This research is
theoretically based, involves the use of reseanchtechnology, and has real world applications.
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The five propositions of the National Board for fessional Teaching Standards (2011) have similarly
influenced our graduate program’s conceptual fraomkw/We have sought to have a positive impact upon
helping our candidates meet the fundamental reapginés and descriptors of proficient and accomptishe
teachers who

e are committed to students and their learning,

» know the subjects they teach and how to teach thagiects to students,

e are responsible for managing and monitoring stulbamhing,

» think systematically about their practice and l€faom experience, and

» are members of learning communities.

Diez and Blackwell (1999) identified from the Nat& Board process three critical factors as hamagpr
implications in the improvement of master’s progsat) teacher examination of their own practic¢shé
systematic raising and pursuance of questions3andllaboration with others. These three fact@aeh
influenced Catawba College’s graduate course aogram requirements; therefore, in 2004, when thergan
Council on Education (ACE) recommended that Nali@ward Certified Teachers (NBCTs) may be eligitole
six hours of graduate credit (NBPTS, 2004), membéfBatawba College’s Department of Teacher Edanati
the Graduate Advisory Committee, and the Graduaten€ll approved the acceptance of six semesteshajur
credit for National Board Certification as subdiin for the project-practicum series. In 201@ thaster’s
program was revised. The number of required semlstes of credit was reduced from 36 to 33, ahd al
students were required to complete the action rekgaoject (a six-semester hour culminating pr)jehe same
three bodies of governance chose to reduce theeruohleredits from six to three semester hourgedic for
National Board Certification.

Upon examination of collective literature on reflee thinking as an essential practice for expex@eheducators,
York-Barr, Sommers, Ghere, and Montie (2006) recemied the development of reflective educators wao a
“focused on student learning, committed, respoasilvare, thoughtful, inquiring, and action-origfitgp. 16).
They contended that reflective practice is notlgdéarned from experience gained in the field fouist be
developed under the guidance of other professiamasnitted to helping teachers examine their prastand
develop their leadership potential.

The reflective skills of Catawba College’s M.Edndalates are developed sequentially. These skél$irst
developed through class discussions and assignniérg participate in various practica and impletmen
research projects upon which they have reflectél inowriting and in oral sharing with classmatBg.the
time they design and implement their action redeahey are able to follow a systematic approaefatd
achieving student progress and professional gohteughout the action research process, candideflest on
student needs, theories, existing research findlmest practices, and implications of their owreegsh
findings. They model leadership and initiative leeytexemplify problem-solving skills and criticadadysis of
student needs and teaching effectiveness. Whea taeslidates create and deliver a multimedia ptasen of
their research project, they not only share whey tave learned for the edification of others,thay have
developed professional skills that will enable thensontribute effectively in future opportunitigsshare
professionally. Moreover, they are experienced awZeichner and Liston (1996) described as differe
traditions of reflective practices (i.e., academsmgial efficiency, developmentalist, and sociabrestructionist
orientations to reflecting). More importantly, treflective skills that are employed in producinggh action
research reports and their accompanying multi-mpiaentations are aimed at developing true refiect
practitioners who will ultimately contribute to timprovement of their schools.

A third factor that distinguishes the graduate paiogfrom the undergraduate program is collaborat@graduate
classes are small, and over a period of three yd@rgraduate students become aware of the naddgrangths
of each of their classmates and the problems Heit faces in his or her own school settings. Mdaddidates
participate in discussions, complete class assigtsras group projects, and make class presentafisns
predicted by York-Barr, Sommers, Ghere, and Mof&#6), through numerous collaborative experiences,
candidates begin to develop a deeper understandithgir roles and identities, an increased sehséfioacy,
stronger relationships and connections, and greadéessionalism and voice.
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We realize that collaboration goes beyond the odass and the ability to share with fellow educatdtrs
encompasses growth in introspective behavior thiatately leads to cultural awareness and competedgoal
of the graduate program is to develop candidateswaderstand and appreciate our nation’s diverkeres and
who expand their world views, so that they willddge to communicate and collaborate effectiveljhwit
culturally diverse students and parents. Furtheemaollaboration and cultural respect are majamel&s in the
nine professional dispositions that we require lmothpre-service candidates and master’s canditags to
achieve (Hurst, B., & Reding, G., 2009; Partnersbi2T™ Century Skills., 2009). They are required to retfle
upon the following dispositions periodically asyiogress through their programs:

10. | demonstrate my belief that everyone can leamseime way and at some level. | value the worth and
dignity of each individual and strive to provideuafjopportunities for all.

11. | display ethical behavior, as evidenced by myniadis, honesty, and integrity. | act responsibly it
interests of the larger educational community ingni am committed to following the Code of Ethios
North Carolina Educators.

12. | conduct myself in a professional manner, emplgyiroper etiquette, displaying a positive attituateq
showing respect for myself and others.

13. I learn from and work collaboratively with individls representing diverse cultures, religions, \&@lpeints
of view, and lifestyles in a spirit of mutual respand open dialogue in personal, work, and comtpuni
contexts.

14. | demonstrate the ability to work effectively, resgfully, and collaboratively within the educatibna
community. | exercise flexibility as | adapt to dgas in roles, responsibilities, and prioritieeflect upon
and incorporate feedback effectively and deal p@sit with setbacks and criticism.

15. | reflect critically and reason effectively whilealyzing and evaluating interacting factors, outespand
alternative points of view that eventually conttibdto solving problems. | create new and worthwidéas,
demonstrate originality and inventiveness in wairkg act on or adapt creative ideas to make tangiiile
useful contributions to the educational community.

16. | inspire others by example and selflessness. Wiling to assume a leadership role when approgriat

17. I demonstrate an understanding of and a commitioetivic life by staying informed at local, state,
national, and global levels.

18. | demonstrate the initiative to advance my skies and the commitment to learning as a lifeloraress.

At the completion of our M.Ed. program, our graduedndidates present before the three-person éeaua
panel their Action Research Report and accompanmyiutj-media presentation, both of which should
demonstrate several of the above professional siispas toward which they have strived. Candidaresalso
questioned regarding their growth in meeting thgrséessional dispositions. They have been prepareédcome
school leaders and mentors to prospective, beginaimd career teachers and are expected to deentsteir
acceptance of the responsibility of serving as gam role models. For schools to meet the changeegls of
society, teachers must be willing to act as chaggts who collaborate within and outside of teefrools in
partnerships, networks, and other collaborativeeamdrs (Lieberman, 2000).

The extent to which our master’s candidates haweodstrated these outcomes is assessed by a wa@lriety
measures outlined in the Unit Assessment Systemattion research report and the accompanying -meitiia
presentation serve as the primary evidence thatritiés accomplishing its mission. Other sourcesvidence
include observations of performance by collegelfgcgrade point averages, the panel’s evaluatidh@action
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research report, candidates’ evaluations of coussebsfollow-up surveys of program completers dradrt
employers. Documents such as course syllabi amhagtsearch reports support the theory, researah,
experiential base on which the program is founded.

Revised
August 2011
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Il. TEACHER EDUCATION COUNCIL

The Teacher Education Council is the body througfckvthe teacher education unit collaborates witieo
academic units (Mathematics, Science, English,adisPolitical Science, Music, Physical Education,
Psychology, Theatre, and Birth-Kindergarten—housghdin the School of Evening and Graduate Studies)
campus, which support teacher education program&khsas with its public school partners. The Cadlmc
membership is composed of representatives from efaittose academic units whose majors minor in
secondary/special subjects education or from whdtcation majors take substantial coursework, puainool
personnel from all levels, and all teacher eduodtaulty.

The Teacher Education Council will consist of:

1. All teacher education faculty. The Chair of the dleer Education Department will also act as Chathef
Teacher Education Council.

2. One or more representatives from academic unitstwdiipport teacher education programs as follows:
Mathematics
Science
English
History
Political Science
Music
Physical Education
Psychology
Foreign Language
Theatre
Birth-Kindergarten—housed within the School of Bwveg and Graduate Studies

3. One or more representatives from the public schiodlsclude representation from elementary, midaiel
secondary schools as well as from a publically &thBK program.

Responsibilities of the Chair of the Council

1. Notify members of meetings of the Teacher Educafionncil. The Council typically meets three times p
year in January, May, and August to review applicest for admission to teacher education and student
teaching.

2. Establish an agenda for each meeting.

3. Preside over all meetings of the Teacher Educ&mmcil.

4. Arrange for the presentation of a formal summatemort (theAssessment and Evaluation of Teacher
Education Programsfo the Teacher Education Council at the beginningach academic year. This report
also serves as tf&tudent Outcomes Assessment REE®NR), which is submitted to the campus APA

committee by the Department of Teacher Education.

5. Notify students of decisions of the Teacher Educa@ouncil regarding acceptance or denial of admit
to teacher education, appeal decisions, and amgeha policies that will affect admitted students.

6. In consultation with members of the teacher edondtculty, add or replace members of the Teacher
Education Council as necessary.
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Responsibilities of the Teacher Education Council

1.

2.

Approve applicants for admission to undergraduaenkure programs and student teaching.

Review and approve or deny letters of appeal frpplieants for permission to proceed with coursework
which normally requires admission to the teacheication programs.

Review and approve or deny the written appeal stibdhby a student teacher who has been denied a
request for accommodation for documented disadmsliti

Review and approve or deny the appeal of a studanher’s request to re-enroll in the student teach
semester after previous withdrawal or removal fetadent teaching.

Set policies for admission and retention in theargchduate program.

Serve in an advisory capacity to the Departmegumiculum and policy concerns.
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[ll. TEACHER EDUCATION APPLICATIONS

A. APPLICATION TO TEACHER EDUCATION

The Teacher Education Council will consider applisgor admission to undergraduate licensure progra
three times a year; January, May and August. Toobsidered for admission in January, all informatiaust

be in byDecember 1 for May byFebruary 28, and for August byAugust 5.

Students seeking admission to the teacher edugatignams must meet the following requirements:

1.

Grade Point Average (GPA)

a.

b.

Students entering Catawba College as freshmehhaue a 2.50 GPA for admission to the teacher
education programs.

Transfer students must have a 2.50 GPA on amamiof 12 semester hours of work completed at
Catawba College for admission to the teacher etucptograms. However, transfer students with a
2.50 or better GPA from their previous institutimay request that they be allowed to proceed with
coursework that requires permission of the TeaEldeication Council. Formal admission would then
take place once a minimum 2.50 GPA has been esttabliat Catawba College and other admission
requirements have been met.

A post-baccalaureate student may be admittéeetteacher education programs at Catawba College
based on a 2.50 GPA on undergraduate work and aigi®test score requirements as noted in number
4 below.

Completion of at least one education course avithinimum acceptable grade of “C” (equivalent 1@)2
(Undergraduate only)

Declaration of intent to pursue an educatioromaj minor. (Undergraduate only — This should oéouhe
freshman or sophomore year, or as soon as posaitadiled with the Registrar's Office.)

Test Score Requirements

a.

PRAXIS | scores which are at or above the Statairements established by the North Carolina Board
of Education. This test may be taken by paper amtipor by computer (Reading — 176, Writing — 173,
Mathematics — 173 or a composite score of 522)sd&lseores should be submitted by the end of the
sophomore year. Applications and information far BRAXIS Series are available in the Department
of Teacher Education amdvw.ets.org/praxisOnline practice for PRAXIS | may be accessedubto

the Learning Express Library atvw.nclive.org Applicants who have a combined SAT score of 1100
or better, or an ACT composite score of 24 or bette exempt from PRAXIS | testing requirements.
For applicants who do not have these scores, ditappwith a score of 550 or better SAT scorelun t
mathematics section is exempt from the PRAXIS Imsdamination (or 24 or better on the ACT-
Math), and someone with a 550 or better SAT scorthe verbal section (or 24 or better on the ACT-
English) is exempt from the reading and writing P&3. | examinations.

Post-baccalaureate students with a cumulative GR320cor better from the undergraduate degree are
exempt from taking PRAXIS I.

Successful screening for speech proficiency (coteglduring EDUC 2000; Undergraduate only)
(Appendix A

A completed application to teacher educatidpgendix A This should be submitted to the Teacher

Education Council b¥rebruary 28 of the sophomore year or at the beginning of #meester in which the
applicant will accrue approximately 60 semestertiolihe application form may be obtained from the
Department of Teacher Education. Students willdsponsible for completing Section 1 of the form ford
obtaining the recommendation of the departmenpasiSed in Section 2.
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7. Purchase of a TaskStream subscription when ergohimesignated upper-level EDUC classes that is to
remain active throughout the student teaching stemes

8. Completion of the Professional Dispositions Surfagt of three surveys distributed via TaskStreantje
teacher education faculty agrees that values almthgacomprise an essential element of our progranas
believe that competent teachers possess and deaterspositive disposition toward self, others] tre
profession. At three points during the teacher atioe program, students are to complete a selfsaasent
of professional dispositions. Students are to dmrach statement on the survey and rate themssative
each stage of the program.

9. The teacher education faculty will review each agapit prior to making a recommendation to the Teach
Education Council. The teacher education faculbginees the right to interview an applicant or restjue
additional information based on concerns exprebgeahy member of the faculty.

10. Acceptable Criminal History and Student Discipliige

Criminal history and student discipline file cheeki#l be conducted on all candidates who applyddmission
to the teacher education programs who have a graide average of 2.50 or better and passing s@ores
PRAXIS I. The criminal history checks will reveki candidate has a state and/or national crinfistbry, a
record of parole and probation, and/or a recora sexual offender. Any student who fails to sulimi
criminal history check or examination of the studgiscipline file will not be admitted to the teacheducation
programs.

North Carolina General Statutes 114-19.2 and 115Z&3tablish the authority of local school boaads t
conduct criminal background checks of teachersatiner school personnel. As noted in GS 115C-332:

(1) "Criminal history" means a county, state, adial criminal history of conviction of a crime, ather a
misdemeanor or a felony, that indicates the em@dijgposes a threat to the physical safety ofesitslor
personnel, or (ii) has demonstrated that he odslkes not have the integrity or honesty to fulfi br her duties
as public school personnel. Such crimes includddit@ving North Carolina crimes contained in arfytlee
following Articles of Chapter 14 of the General tBtas: Article 5A, Endangering Executive and Legisk
Officers; Article 6, Homicide; Article 7A, Rape aidndred Offenses; Article 8, Assaults; Article 10,
Kidnapping and Abduction; Article 13, Malicious umy or Damage by Use of Explosive or Incendiary iDev
or Material; Article 14, Burglary and Other House#kings; Article 15, Arson and Other Burnings; élil6,
Larceny; Article 17, Robbery; Article 18, Embezzlemiy Article 19, False Pretense and Cheats; Arfiei,
Obtaining Property or Services by False or Frauttlse of Credit Device or Other Means; Article E€auds;
Article 21, Forgery; Article 26, Offenses Againsttific Morality and Decency; Article 26A, Adult
Establishments; Article 27, Prostitution; Articl8,2erjury; Article 29, Bribery; Article 31, Miscdact in
Public Office; Article 35, Offenses Against the RalPeace; Article 36A, Riots and Civil Disordefsticle 39,
Protection of Minors; and Article 60, Computer-RethCrime. Such crimes also include possessioalerad
drugs in violation of the North Carolina Controll8dbstances Act, Article 5 of Chapter 90 of the é3ah
Statutes, and alcohol-related offenses such ascsaleerage persons in violation of G.S. 18B-30&rtving
while impaired in violation of G.S. 20-138.1 thrdu@.S. 20-138.5. In addition to the North Caroliniznes
listed in this subparagraph, such crimes also dekimilar crimes under federal law or under theslaf other
states

Any applicant to the teacher education programs dwa criminal history as defined in North Ca@IBS
115C-332 will not be admitted to any teacher edangirogram and will not be allowed to engage @hdfi
experiences sponsored by the department in schtinigs. Any person who has a record as a sextexiadr
will not be admitted to any teacher education paogand will not be allowed to engage in field expaces
sponsored by the Department of Teacher Educatienhnol settings.

The Department of Teacher Education will requireheapplicant to complete a “Criminal History Recbtithe
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Department of Teacher Education will provide instions and forms for the approved criminal backgobu
vendor. All students must use the approved vendl@ss other means are approved by the Dean ortthie Gf
the Department of Teacher Education. Each applisatpected to pay for the cost of the criminalkggound
check. Information about current costs may be abthirom the Department of Teacher Education. If an
applicant is denied admission due to the resulte@triminal background check, he/she will receivapy of
the Prescribed Summary of Consumer Rights, whitlnes their rights under the Fair Credit Reporth
(FCRA).

Any student admitted to the teacher education pragrmust continue to have an acceptable recolgkin t
Catawba College student discipline file as welhasicceptable criminal background history. Studergs
required to report immediately to the Chair of Bepartment of Teacher Education any changes to thei
discipline file and/or criminal background histoAny conviction of the offenses listed in GS 115823vill
result in the student being removed from the pnogi@ther infractions will be reviewed on a casechge
basis.

11. Approval by Teacher Education Council

Admission to the teacher education programs isatiimatic. The Teacher Education Council reviews al
applicant materials and considers a variety ofof@cin rendering a judgment. It is possible fotualent to have
acceptable scores on PRAXIS | and a grade poimageeabove 2.50 and yet be denied admission beo&use
other factors.

No student may be admitted to the undergraduathéeaducation programs who fails to meet the minim
standards established by the North Carolina StatedBof Education, which includes a minimum gradmp
average of 2.50 or better and passing scores dARKWeXIS examinations of mathematics, reading, ariting
(or acceptable SAT/ACT scores). However, in rasesathe Teacher Education Council may allow aestiuih
proceed with coursework that normally requires adion to a teacher education program even if tdesit
does not meet every criterion. Therefore, any aatdiwho does not meet every criterion for admisgiay
file a formal request with the Council by submifia written letter to the Chair of the Departmeni @acher
Education seeking permission to proceed with caurgle A letter stating the Council's decision aiid a
timelines and requirements for removing the deficiewill be sent to the student with a copy becanpart of
the student's file.

B. MAINTAINING ELIGIBILITY

All students applying to the teacher education ot or to student teaching are subject to thenegents
published in the catalog under which they enteregt where new state requirements take precedeatete
to enroll for two consecutive academic semesteltgplaice the student under tRatawba Catalogn effect
when he/she re—enrolls. Graduates of Catawba &jecstio the same guidelines.

If a student’s overall GPA falls below a 2.50 dgramy semester following admission to the teactiacation
programs, the student will be denied admissiorotoses requiring permission of the Teacher Eduecatio
Council.

Students are reminded that they are expected &radh campus policies and procedures regardirgeata
honesty as published in the Catawba Catalog an8ttident Handbook and Planner.
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C. APPLICATION TO STUDENT TEACHING

Admission to student teaching is not automaticepagate application to student teach must be figu the
Department of Teacher Education. Students in tggodagram will submit an application betwegamuary 15
and February 28 preceding the planned student teaching year. Stsdethe evening program will submit an
application no later than one semester prior tarnpd student teachingAgpendix A

Students must meet the following criteria:

A minimum overall GPA of 2.50

Any speech remediation required must be completed

Writing proficiency or the corresponding non-cresktll development course

Completion of all methods courses in the major

No more than one D in the professional sequence

Acceptable Criminal History and Student DisciplRecords Check

Completion of the Professional Dispositions Sur{sscond of three surveys distributed via
TaskStream) (See Section lll, A, #8)

NooprwdhE

Any student admitted to student teaching must oaetto have an acceptable record in the Catawladeol
student discipline file as well as an acceptalil@ioal background historystudents are required to report
immediately to the Chair of the Department of Teadbducation any changes to their discipline fiid/ar
criminal background history. Any conviction of tbfenses listed in GS 115C-332 will result in thedent
being removed from the program. Other infractionkhle reviewed on a case-by-case basis.

The Handbook for Supervision of Field Experienmattines the procedures and responsibilities efstiudent,
cooperating teacher, and college superviggppéndix G

D. ADVISING

Students are assigned an academic advisor inrttagar department. An individual folder is kept I toffice
of teacher education which contains applicatiomsatbnission to the teacher education programs taaist
teaching, Praxis Series scores, recommendaticiesnéhip evaluations, and all other important doeoits
relating to teaching.

The academic advisor is available to the studenprimgram planning, information, and personal aglvic
Unsatisfactory midterm and final grades are disedisgth the students. When program requirementsatre
being met or performance is marginal, studentsanaseled and advised to explore other majorsr Adteng
each section of the Praxis Series, students aiseatlof the meaning of the scores.

E. APPEAL PROCESS

Students seeking to appeal a decision of the Te&zhecation Council shall request in writing a lieguby the
Teacher Education Appeals Committee consisting®fQhair of the Department of Teacher Education, th
Dean of the College, and a faculty member at large.

F. PRAXIS SERIES SCORE REQUIREMENTS

Students seeking licensure are required to comgiletappropriate PRAXIS Series Tests during their
preparatory program. All undergraduate and postdlaareate students must take and pass the Prasits1in
reading, writing, and mathematics or submit qualdySAT/ACT scores prior to admission to the teache
education programs. Post-baccalaureate studentsubayitute GRE scores for the Praxis | tests.-Post
baccalaureate students are exempt from Praxisehiting, writing, and mathematics if their cumwatGPA
from the undergraduate degree is a 3.0 or bettexddlition, elementary education candidates ananest)to
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take specific PRAXIS Series Subject Area testsutify for licensure in North Carolina. Although test is
required for the Birth-Kindergarten (B-K) licen&K teachers may be designated “highly qualifienltdach
kindergarten by earning a score of 155 or highePi@xis test 0022.These tests must be taken before
recommendation for licensure can be granted toeiheher candidate. Because these testing requitemen
change periodically, please check with the DeparntroéTeacher Education for the correct test(s) @asbking
score requirements for your licensure area. Thestgdassing score requirements may also be foutizeon
NCDPI web page dittp://www.ncpublicschools.or@gtudents are responsible for checking the specifi
requirements for licensure in states outside ofttNGarolina.

The North Carolina State Board of Education haagpeals panel that considers requests for exenspiiatne
PRAXIS | requirement for admission to an approwsather education program. As a general rule, apjieat
adhere to the “rule of three” are more likely togien serious consideration. This means that énsgm filing
the appeal should have a 3.0 or better grade pwerage, be within 3 points of passing on the castscore,
and have taken PRAXIS | three times. Students wish ¥ obtain the support of the Teacher Education
Council for their appeal should contact the Chéthe Department of Teacher Education. Informatibout
meeting dates of the appeals panel may be obt&ioedthe administrative assistant in the Departnaént
Teacher Education.

G. GRIEVANCE PROCEDURE

Students who have concerns about their coursedrareggly encouraged to first contact the courseussor and
to seek resolution through discussions with thasge If a successful resolution is not found, ttlenstudent is
encouraged to meet with the Chair of the Departroéfieacher Education.

Any student who has a concern about the Departoférgacher Education should meet with the departmen
chair to discuss the matter. Any student who hesnaern about the teacher education programs kagtit to
file a formal written letter of concern with the &hof the Department of Teacher Education. A enitt
response to that concern will be mailed to theesttigvithin 10 working days of the receipt of thide during
the fall and spring semesters. Letters receivechvglobool is not in session (such as holidaysafadl spring
break, and summer) will be responded to within Bokmg days of the resumption of classes. A filataming
student complaints shall be maintained in the Diepamt of Teacher Education. Letters shall be kedile for
a period of not less than seven years.

If the grievance remains unresolved, the studemilghmeet with the Dean of the Goodman School of

Education. For additional information, refer to tbatawba College Academic Grievance Policy asdtatéhe
Catawba College Student Handbook and Planner &lailathe Office of Student Affairs.
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V. LICENSURE

A. COMPLETION OF THE TEACHER EDUCATION PROGRAM

In order to successfully complete a teacher educgtiogram, all candidates must have

1. A minimum grade point average of 2.50.

2. A minimum of 24 hours of coursework in the acadeatintent area with grades of C (equivalent to 2.0)
or higher (middle grades, secondary, and specigésts).

3. No more than one D in the professional sequenc&J@&R0O00 and EDUC 3000 level or higher course).

4. An acceptable record in the Catawba College stutienipline file as well as an acceptable criminal

background history

A grade of “S” in student teaching.

A score of proficient or accomplished on the elamit professional portfolio.

Completion of the Professional Dispositions Sur(lagt of three surveys distributed via TaskStream)

(See Section I, A, #8)

Nowu

B. APPLICATION FOR INITIAL LICENSURE

In order to be recommended for a North Carolinahew license, all candidates must have

1. completed a teacher education program,

2. completed the professional teaching portfolio veitbcore of proficient or higher,
3. completed the Professional Disposition Survey secgieand

4. passed appropriate PRAXIS Il examinations as reduir

Students are advised that licensure requiremeeatssaablished by the North Carolina State Boaidvication
and are subject to change. Furthermore, eachlsiatthe responsibility for establishing its ownaddicensure
requirements and these requirements are subjebattge as well. Different states may require adrigh
cumulative GPA on the undergraduate degree or &dsiional testing requirements for initial licensu
Students should note that some states, such asyheama, are now requiring a 3.0 or better GPAliensure.
Students are responsible for checking the spe@tjairements for licensure in states outside otiNGarolina.
Graduates are encouraged to apply for a North arbitense even if planning to teach outside N@ahnolina.
Many states have reciprocal agreements with Noattola, and in many circumstances having a vabdiN
Carolina teaching license will facilitate the pres@f obtaining an out-of-state license.

In addition to completing program requirementseéimentary education and special education majost
take the Subject Area Assessment tests of thedEexies before applying for a North Carolina teash
license. Information for the Praxis Series may b&ined from the Department of Teacher Educatidoyor
visiting http://www.ets.org/praxidunder current North Carolina requirements, sttglsaeking licensure in
elementary education and special education mustaall pass PRAXIS Il prior to receipt of an init\gdrth
Carolina teaching license.

During the last month of the last semester at Cada@ollege, students must complete the applicgtioness
with the Department of Teacher Education. The cebapl application should be given to the administeat
assistant in the Department of Teacher Educatistrpjtior to completion. As soon as grades have pested
in the Registrar's Office, the application, Depanial recommendation, a $55.00 processing feethenohost
recent transcript will be sent to the North Caraliepartment of Public Instruction for processiigo
necessary for licensure is a Local Education Ag€h&A) Evaluation form (Form S) and the LEA/IHE
Certification of Teaching Capacitpppendix B completed by the cooperating teacher and thé soteol
principal at the end of student teaching. The LBAs must be included with the application foriatit
licensure. Post-baccalaureate program completepsobtained their undergraduate degree at an itistitu
other than Catawba College must also provide thmBment of Teacher Education with an official genipt
from that institution.
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Students must complete an electronic professiaodighio (TaskStream) during the semester of teaident
teaching. The due date for submission of the elaprofessional portfolio is no later than thestfiday of
exams in the semester of student teaching. Thitreléc professional portfolio will be evaluated &yanel of
faculty and a school-based educator.

Student teachers who are seeking dual licensutel@iklop a professional portfolio based on ona affe
licensure for submission to NCDPI. For exampleamdidate who is enrolled in a dual licensure progia
middle school mathematics and science will be eigokeio develop an electronic professional portfiiat
meets the requirements for either middle schoohemattics or science; however, Evidence 2 Contesd Ar
Knowledge, must be completed as course requirentebtsth licensure areas.

It is possible to complete all major courses exsgydent teaching and graduate with a major omemn
education. The student who does this is not ebgiibif licensure.
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V. PERMISSION TO ENROLL IN COURSES REQUIRING APPROVAL OF
THE TEACHER EDUCATION COUNCIL

The Teacher Education Council may grant permisiioa student to enroll in a course that is norynall
restricted to candidates admitted to the teachecagthn programs. A student who wishes to enrddl in
restricted course must make a written requestadtiair of the Department of Teacher Educations Titer
must clearly state the course(s) the student waritke as well as the reasons for taking the egs)ysAs a
general guideline, the Council routinely deniesission to students who have failed to establishan

maintain a 2.50 grade point average. Permissi@mitoll in one or more courses does not constitdieission
to the teacher education programs.
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VI. TEACHER EDUCATION FIELD EXPERIENCES

A. PRE-STUDENT TEACHING EXPERIENCES

Professional laboratory experiences for the teagtegparation programs of Catawba College are dedigm
provide for the examination of teaching throughezignces in both campus-based laboratory/clinietings
and field-based classroom settings. The sequenegpefiences begins in these settings throughtsted;
guided observations of the teacher’s role and fanatithin the school culture; progresses through t
introduction of broad instructional techniques apdcific methodology within the controlled settirajsnicro
or peer teaching and clinical practice; providgear-long examination of theories of teaching aaading,
learning environments, and professional practiegirns again to the “real world” for extended inghips, and
culminates in student teaching. This sequence pémances contributes significantly to the develeptrof
understandings and competencies needed for clasteaxhing.

Objectives of professional laboratory experienceg@allow the prospective teacher an opportutity

observe and participate in school activities;

relate theories of education to actual teaching;

. experiment with various methods of teaching;

examine materials and equipment of teaching;

gain insight into methods of discipline and classnananagement;
learn about the organization of the school; and

participate in record keeping and evaluation.

NogosrwdhE

Field-based experiences begin and end the profeddaboratory sequence. Observation and partioipat a
classroom begin in the freshman or sophomore yaamgiEDUC 2000 Introduction to Teaching and
Educational Technology. Opportunities for observaand participation in child and adolescent psiado
courses often occur during the freshman year. 8tagwrticipate in guided observation under sup&mwiof
college instructors and classroom teachers.

The program aligns closely supervised internshjgeernces with the study of theories of teachind) an
learning, learning environments, and professioratiice. Prior to the professional semester, stisdgrend a
minimum of 30 hours in a school-based internshipatible with the licensure they are seeking. Tiugr
students, teach large and small groups, and petianher assistant duties assigned by the clasgemmher.
They are supervised jointly by a school-based atwllage-based educator. Placements for field sigien are
made by the college-based educator for each spéeifil. All elementary majors are placed in a yeag
internship—Catawba-Overton Partnership for ExcebefCOPE). These field placements are made in
collaboration with the COPE clinical (on-site) adfftiinstructor.

B. STUDENT TEACHING

During the senior year, students spend a semeastestudent teaching assignment in a public sarool
federally-funded, licensed childcare facility (BirKindergarten) where they are closely supervised bollege
supervisor and a cooperating teacher. During studaching, they demonstrate competencies in gueage of
the program related to teaching. Details of theestititeaching experience are found inlaadbook for
Supervision of Field Experiences in Teacher Edocatind theHandbook for Supervision of Field Experiences
in Teacher Education: Birth-Kindergarten.

The college-based educator for each specific falanits student teaching placement requests to the
Coordinator of Field Experiences. The Coordinafdfield Experiences submits the requests to theogpiate
personnel in the selected school system(s). Upprogal by the school system(s), the Coordinatdfiefd
Experiences provides the appropriate college-baedadator and the Department of Teacher Educatitntie
confirmed placements. The Department notifies etietient teacher of his/her placement.
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Students are generally not allowed to take a cootiser than co-requisite EDUC 4500 Professionabkeeship
Seminar during the student teaching experience.exagptions to this policy must be approved byTieacher
Education Council. In order to be considered, thérse must be scheduled after public school hawtgtee
student must have maintained a 3.0 GPA.

Student teachers who are boarding on campus magsegn adjustment to board fees during the sentbste
are student teaching. This form must be compleyetthd student teacher and returned to the Depattofien
Teacher Education within five days of the first ddiclasses.

Out of Area Student Teaching

All student teaching placements are expected todude within the local geographic region served Ata@ba
College; teacher education faculty do not traveside the area for supervisiorhe College has a long history
of successful collaboration with area schools, &itk strong support networks in place, supervisorg
administrators are able to quickly and fully respém the needs of student teachers. Local placeatsmt
ensures student teachers are able to attend orusaipJC 4500 Professional Leadership Seminar dasse

In highly unusual circumstances, a student teactagr seek permission to complete student teachitgideuthe
immediate geographic region. These circumstanadsda significant financial hardship (for exampespouse
is transferred to work in another state), familyeegencies, or an exceptional opportunity to tedorbaad. In
most cases this will require the student to era®lh student teacher through another college wversity.

Any student who wishes to student teach outsidéotted area should make an appointment with thar@a
the Department of Teacher Education to discus®nsa®r the request and to learn more about availab
options. Afterward, a candidate must submit a fémaquest in writing to the Teacher Education Cdlinc
which will consider the request at its next meeting

Approval by the Teacher Education Council to prdoeéh finding a student teaching placement outsige
local geographic region does not guarantee thédt sygtacement can be made. For example, if enrotliate
another college is required, undergraduates me&t@ermission from the Academic Policies and Stedgla
Committee to take any course outside the college timy have earned 90 credits. Furthermore, &istud
teaching placement outside North Carolina will iegjgonsultation on the part of the Chair of thep&ment
of Teacher Education with personnel from the N@#mnolina Department of Public Instruction.

Candidates who wish to enroll as student teacheathar institutions will face challenges. There austitutions
which sponsor student teaching abroad and whichomed candidates from other institutions. However,
traditional student teaching placements throughreranstitution are almost always difficult, if nenpossible,
to secure. This is because colleges and universite justifiably reluctant to take on the resploitigy of
supervising candidates who have completed the ihafrrequirements at another institution. Indiibas are
held accountable for the performance of studemties, and significant legal and accreditationdssare often
involved.

Candidates who complete student teaching througthaninstitution and who expect to be recommerided
teaching license through Catawba College areestected to complete licensure requirements o€tiikege.
For example, a student teacher would have to campleelectronic professional portfolio.
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C. LIABILITY INSURANCE

Each teacher education student is responsiblebfairong liability insurance coverage before pdpading in
methods class field experiences and student tegahijoublic school settings. The insurance maytitained
through membership in the Student North Carolinadation Association (SNCAE) if the individual stude
does not have coverage through a private policplidations for membership in the SNCAE may be olséi
in the Department of Teacher Education. Applicaioray be made online @tvw.ncae.org/JoinNedly
selecting Student Membership. It is the respornisitof the student to provide confirmation of memdiep to
the administrative assistant in the Departmenteafcher Education. Students should note that esltgat
liability insurance coverage provided by membershiSNCAE extends from Septembértihrough August
31 of each academic year and must be renewed eadbraicayear when enrolled in methods classes or
student teaching.

The following classes require proof of educatagsbility:

EDUC 3006 Language Arts Methods for Middle and $eleoy Teachers
EDUC 3007  Social Studies Methods for Middle anddBeary Teachers
EDUC 3008 Integrated Science and Science Methaddiftdle and Secondary Teachers
EDUC 3009 Mathematics Methods for Middle and Seeoynd eachers
EDUC 3102 Elementary Methods in Literacy |

EDUC 3103 Elementary Methods in Literacy Il

EDUC 3104 Elementary Methods in Science

EDUC 3105 Elementary Methods in Social Studies

EDUC 3106 Elementary Methods in Mathematics |

EDUC 3107 Elementary Methods in Mathematics I

EDUC 3109 Methods in Teaching Special Populations

EDUC 4000  Student Teaching and Seminar: Birth Kigdeen

EDUC 4001  Student Teaching: Elementary (K-6)

EDUC 4002  Student Teaching: Middle Grades (6-9)

EDUC 4003  Student Teaching: Secondary Subject®)9-1

EDUC 4004 Internship: Birth-Kindergarten

EDUC 4006  Student Teaching: Physical Education
EDUC 4007  Student Teaching: Music Education
EDUC 4008  Student Teaching: Theatre Education
EDUC 4009  Student Teaching: Spanish Education
EDUC 4010  Student Teaching: Special Education
MUS 4500 Capstone in Music Education

PER 3759 Teaching Methods Seminar

PER 1945 Health and PE in the Elementary Schools
PER 4740 Adaptive Activities in Special Populations
SPAN 3027 Foreign Language Methods

TA 3000 Theatre Arts Teaching Methods
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A. DRESS CODE POLICY

All students who engage in field experiences (iditlg student teaching) in a public school settiregexpected
to dress professionally. Rightly or wrongly, peojpidge us by the way we dress and the way we desgis
important messages about how we view ourselve®antble in the schools. Professional dress mdatone
dresses appropriately for the professional setfihg. following guidelines apply.

1. Be well groomed.

2. Dress conservatively. Under no circumstances shyaudoe out of compliance with the student and/or
employee dress code for the school/ school distfioti should not wear clothing, jewelry, or tattoos
advertising tobacco/alcohol/drugs/drug use, orldispbscene or pornographic words/symbols/imagais th
may be offensive to others.

3. Remove visible body piercing jewelry, except forsgauring the school workday and at all school
functions and/or school-related activities.

4. Headgear should not be worn unless it is for dathletedical, or bona fide religious reasons.

5. Wear dress or casual shoes. “Flip-flops” are unatedde. Avoid athletic shoes if you are not a pbgksi
educator.

6. Males
a. Wear slacks or dress pants. You should not wear jplans unless it is “blue jean day” or “casual
Friday.”

b. Wear ties and buttoned shirts whenever possibl#ai@d shirts and polo shirts may be worn; however,

t-shirts are not appropriate.
c. Clothing should not be cut, slashed, or torn.
d. Be well-shaven or keep facial hair neatly trimmed.

7. Females
a. Shirts, skirts, and dresses should not be too sindoo tight.

b. Clothing should not be low-cut, see-through, clasised, or torn. It should cover the back, midafid
torso. Necklines and armholes should not be tocdswo be disruptive or distracting.

c. Wear skirts, dresses, slacks, dress pants, waskiags, or Capri pants (modest length for all étagh
You should not wear blue jeans unless it is “bkenjday” or “casual Friday.”

d. Secure long hair so that it does not invade theestis’ space when you bend to help them.

Local school officials and Department of Teacheud&dion faculty retain the right to determine gtadent is
dressed professionally. It is important for studentunderstand that under no circumstances ayeattoeved to
be in violation of a local school or school distsaress code policy and that they will not beatkd to
participate in a field experience if they do sortRermore, local school officials and Departmenteacher
Education faculty retain the right to permanenéignove a student from any field experience for dagrant
violation of the dress code that is deemed to belhidisruptive.
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VII.

PROGRAM AREAS

Catawba College offers programs leading to Norttol@a initial licensure in the following areas:

PROGRAM
Birth-Kindergarten (B-K)

Elementary Education (grades K—6)

Middle School Education (grades 6-9)
Language Arts
Social Studies
Mathematics
Science

Special Education (grades K-12)
Secondary Subjects (grades 9-12)
English

Mathematics

Comprehensive Social Studies

Science
Biology and/or Comprehensive Science
Comprehensive Science (Environmental
Science or Environmental Education)

Chemistry and/or Comprehensive Science

Special Subjects (grades K-12)
Music Education
Physical Education
Spanish Education
Theatre Education

Reading (add-on license)

COORDINATOR
Dr. Tiffany Hunter (Coontttor)

Dr. Rhonda T{@dordinator)

Dr. Bonitadgleworth (Coordinator)
Dr. Lou W. Kasias (Dept. Contact)
Dr. Bonita Bloodworth (Dept. Comtac
Dr. Cynthia Osterhus (Dept. Contact)

Dr. James Stringfield (Dept. Contact)

Dr. Lyn Boulter ¢€&bnator)

Dr. Lou W. Kasias (Coordinator)
Dr. Gordon Grant (Dept. contact)

Dr. Cynthia Osterhus (Coordinator)
Dr. John Zerger (Dept. contact)

Dr. Bonita Bloodw@@bordinator)
Dr. Gary Freeze (Dept. contact)
Dr. Michael Bitzer (Dept. contact)

Dr. James Stringfield (Coordinator)
Dr. Steveg@o(Pept. contact)

Dr. Sue Calcégept. contact)
Dr. JareasdB Dept. contact)

Dr. Stephen Etters (Coordinator)
Dr. William Russell (Coordimto
Dr. Miren Hodgson (Coordinator)
Professor Linda Kesler (Cootdima

Dr. Lou W. Kasias (Coattin

The area indicated as add-on license requiresthdénts complete requirements for a primary lieens

another teaching field.
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A. GENERAL EDUCATION

General Education distribution requirements (45k6&rs) include:

Courses Hours
a. Composition 6-9
b. College Orientation* 3
(*Gen Ed 1200 —First Year Seminar)
C. Mathematics (depending on placement) 4-9
d. Foreign Language (depending on placement) 0-12
e. Humanities 9
f. Natural Science 7
g. Social Sciences (selected from Economics, Policénce,
Psychology, or Sociology)
h. Fine Arts
i.

Non-western perspective
j- Fitness and Nutrition
(see current Catalog for eligible courses in eackag

= WwWwo o

Writing Competency Requirements

a. the student must complete the general educatiohdBriomposition course sequence (depending
on placement) and

b. the student must pass the writing proficiency examically undertaken before completion of the
60" semester hour) or the corresponding non-creditdiielopment course.

B. TEACHER EDUCATION PROGRAM STANDARDS

1. BIRTH-KINDERGARTEN EDUCATION PROGRAM STANDARDS (B-K )

Prospective teachers who successfully complet8ittie-Kindergarten Education program will be alie t
demonstrate the following North Carolina Teacheudadion Specialty Area Standards:

Standard 1: BK teachers have a comprehensive knowledge afalps well as atypical patterns of child
development.

Standard 2: BK teachers foster relationships with familieatteupport children’s development and learning.
Standard 3:  BK teachers build community partnerships in suppbchildren and families.

Standard 4: BK teachers use authentic, ongoing assessmetildfen’s abilities to plan, implement, and
evaluate programs that build upon each child’s umistrengths.

Standard 5: BK teachers create and adapt environments aedtiohally plan and implement an integrated
curriculum that facilitates every child’s constrioat of knowledge and provides a strong
foundation for lifelong learning.

The Birth-Kindergarten Education program at Cata@b#ege is designed to assure that students reqeired
competencies in all phases of teaching. It provtespective teachers with the knowledge and shétsessary
to meet the cognitive, affective, creative, andgitgl needs of young children. The students recivead
liberal arts education, study theories of humarettgyment and learning, and learn skills in teachirigey
demonstrate positive attitudes toward teachinghervé many opportunities for practical applicatién o
knowledge and skillsSpecific details related to these standards mafpbed in appropriate syllabi of courses
required in the Birth-Kindergarten Education seqoen
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2. ELEMENTARY EDUCATION PROGRAM STANDARDS (grades K-6)

Prospective teachers who successfully complet&lgmmentary Education program will be able to denraites
the following North Carolina Teacher Education Sakg Area Standards:

Standard 1:

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Standard 6:

Twenty-first century teacher candidates havekttevledge and understanding of language and
how language is used to develop effective commtinicdn listening, speaking, viewing,
reading, thinking, and writingReading/ Language Arts

Twenty-first century teacher candidates havekttmvledge and understanding of mathematical
conventions and processes skills relative to: Numabase, numeration, numerical operations,
and algebraic thinking; spatial sense, measurear@hgeometry; patterns, relationships, and
functions; and data analysis, probability and stias. Mathematics

Twenty-first century teacher candidates havektimvledge and understanding of scientific
inquiry, process skills, concepts and applicatie@hative to the life, physical, and earth
sciences.Science

Twenty-first century teacher candidates havendgeessary knowledge specific for producing
knowledgeable, global citizens who are criticahKars in a democratic societ§ocial Studies

Twenty-first century teacher candidates havektimvledge and understanding of mental,
emotional, physical, and social health to empowgients to make healthy lifestyle choices.
Healthful Living

Twenty-first century teacher candidates integaatéhroughout the curriculumlhe Arts

The Elementary Education program at Catawba Coikedesigned to assure that students meet required
competencies in all phases of teaching. It provfitespective teachers with the knowledge and shkitsessary
to meet the cognitive, affective, creative, andgitsl needs of children. The students receive acbliberal

arts education, study theories of human developaretiearning, and learn skills in teaching. They
demonstrate positive attitudes toward teachingherveé many opportunities for practical applicatién o
knowledge and skillsSpecific details related to these standards mafpbed in appropriate syllabi of courses
required in the Elementary Education sequence.
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3. MIDDLE SCHOOL EDUCATION PROGRAM STANDARDS (grades 6 —9)

Prospective teachers who successfully complet&ittidle School Education program will be able to
demonstrate the following North Carolina Teachendzadion Specialty Area Standards:

Standard 1:  Middle level teacher candidates understand aptydpe major concepts, principles, theories,
and research related to young adolescent develdphwrsupport student development and
learning.

Standard 2:  Middle level teacher candidates understand aptydipe philosophical foundations of
developmentally responsive middle level progrant sthools and the organizational
structures that support young adolescent developmen

Standard 3:  Middle level teacher candidates plan and teatgrdisciplinary curriculum based on core and
elective/exploratory curricula that are relevahilenging, and exploratory.

Standard 4:  Middle level teacher candidates understand aptydlpe major concepts, principles, theories,
and research unique to effective middle level idton and assessment, and they employ a
variety of developmentally responsive strategiesiéet the varying abilities and learning styles
of all young adolescents.

Catawba College’s Middle School Education progrartdls on the College’s broad liberal arts program.
Prospective middle school teachers choose fromdmas of concentration: language arts, mathematics
science, and social studies. They must completprigeribed coursework for one of these areas. ahey
provided a thorough program in curriculum developtrand teaching methodology. More specifically, the
program strives to prepare teachers who can aatetie goals of middle school education, provide
continuation of their students’ general educatfoyide opportunities for exploration of interesttend to
their students’ personal development, individualiigruction, and create a flexible curriculuBpecific details
related to the standards for each program area im@yound in appropriate syllabi of courses requinedhe
program.

a. ENGLISH/LANGUAGE ARTS EDUCATION STANDARDS

Prospective teachers who successfully complet&migéish Education program will be able to demonstthe
following North Carolina Teacher Education Spegiditea Standards:

Standard 1:  ELA teachers demonstrate knowledge and use dimgg@rocesses through the use of a wide
range of text.

Standard 2:  ELA teachers demonstrate the knowledge and usaittiple composing processes.

Standard 3: ELA teachers demonstrate the knowledge and udedfinction, the influence, and the
diversity of language.

Standard 4: ELA teachers demonstrate the knowledge and udeedhtegrated practices of multimodal
literacies.
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b. MATHEMATICS EDUCATION STANDARDS

Prospective teachers who successfully complet&ttbematics Education program will be able to desti@e
the following North Carolina Teacher Education Sakg Area Standards:

Standard 1;

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Standard 6:

Number sense, numeration, numerical @ration, and algebraic thinking

Teacher candidates possess the mathematical kolgavieeeded to enable students to
understand numbers, ways of representing numhailsedationships among numbers and
number systems and to enable students to undenstazawings of operations and how they
relate to one another. Candidates enable studedevelop computational fluency and to make
reasonable estimates. At the middle and secondadedevels, teacher candidates need the
mathematical knowledge to enable students to wamiséir understanding of numbers and
number operations to symbolic expressions involviagables.

Spatial sense, measurement and geomgetr

Teacher candidates possess the mathematical klgavieeeded to enable students to analyze
the characteristics and properties of 2- and 3-dgimmal geometric shapes; to develop
mathematical arguments about geometric relatiosskgpunderstand units, processes of
measure, and measurable attributes of objectstoaagply appropriate techniques, tools, and
formulas to determine measurements. They enalderstsito develop the visualization, spatial
reasoning, and geometric modeling to solve prohl@reacher candidates particularly at middle
and secondary grade levels need the mathematioall&dge to enable students to use
coordinate geometry in solving problems, to un@derdtconcepts of symmetry, and to apply
transformations.

Patterns, relationships, and functions

Teacher candidates possess the mathematical klgavieeeded to enable students to
understand patterns, relations, and functions. ificisdes the use of algebraic symbols to
represent and analyze mathematical situationsjsaef mathematical models to represent and
understand quantitative relationships, and theyaizabf “change” in various contexts.

Data analysis, probability and statists

Teacher candidates possess the mathematical kahgavieeeded to enable students to formulate
guestions that can be addressed with data, alahghd necessary skills to collect, organize,
and display relevant data to answer those quesfidrey enable students to select and use
appropriate statistical methods to analyze datanterstand and apply basic concepts of
probability, and to develop and evaluate infererarebspredictions that are based on data.

Mathematical process skills

Teacher candidates possess the mathematical kalgavieeeded to enable students to develop
skills in problem solving, making connections begwearious branches of mathematics,
reasoning and proof, and communication and reptatsen of mathematical ideas.

Mathematical tools

Teacher candidates must be versed in the apptepisa of mathematical tools and
manipulatives.
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c. SOCIAL STUDIES EDUCATION STANDARDS

Prospective teachers who successfully complet€timprehensive Social Studies Education programbill
able to demonstrate the following North Carolinadleer Education Specialty Area Standards:

Standard 1:  Culture and Cultural Diversity: People, Places, and Environments
Teacher candidates who teach social studies knadvean facilitate learning about how culture
and culture systems function. They are able toht@dout how human beings relate to their
environment and the impact of that relationshigolture.

Standard 2:  Time, Continuity, and Change
Teacher candidates who teach social studies knavean facilitate learning about historical
periods and patterns. They teach about diversp@etiges and sources of information that
inform an understanding of the past, present, ahadd.

Standard 3:  Economic, Scientific, and Technologi¢ddevelopment
Teacher candidates who teach social studies knovean facilitate learning about how
economic forces affect individuals and communiéied about the management of individual
and collective resources in a global economy. iffukides the influence of science,
technology, and ecologic interdependence on aécsmf human enterprise including systems
such as transportation, communication, health eeaiefare, agriculture, and industry.

Standard 4:  Individuals, Groups, and Institutions: Their Development and Identities
Teacher candidates who teach social studies knovean facilitate learning about how
individual and collective identities are shapedybyups and institutions.

Standard 5:  Civic Ideals and Practices: Power, Autority, and Governance
Teacher candidates who teach social studies knovweilitate learning about the principles of
democracy and human rights and about the varietyagt that governments, leaders, and
citizens exercise power, develop laws, and mairdeder.
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d. SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completédigsure programs in Science Education (Biology,
Chemistry, or Comprehensive Science) will be abldéegmonstrate the following North Carolina Teacher
Education Specialty Area Standards:

Standard 1:

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices in
the classroom, laboratory, and field.

Twenty-first century science teachers understauddaae able to use the unifying concepts of
science in their instruction.

Twenty-first century science teachers demonstmtenderstanding of the nature of science, the
historical development of scientific thought, threqess of scientific inquiry, and the reciprocal
relationship between science and society.

Twenty-first century science teachers understarttlare able to apply scientific skills and math
concepts, using appropriate equipment and tools.

Twenty-first century science teachers plan andeémpnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.
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4. SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STAND ARDS (grades K-12)

Prospective teachers who successfully complet&pleeial Education program will be able to demonstitae
following North Carolina Teacher Education Spegiditea Standards:

Standard 1:  Special Education: General Curriculum teachedikates know the policies, process, and
procedures for providing Special Education services

Standard 2:  Special Education: General Curriculum teachedihates have the knowledge and skills to use
a variety of assessment techniques to plan anc&emmggit instruction, monitor student progress,
and document learning.

Standard 3:  Special Education: General Curriculum teachedicktes have a broad working knowledge of
research-validated instructional and behavioraketjies to facilitate learning across the
curriculum for K-12 students.

Standard 4:  Special Education: General Curriculum teachedikates have the knowledge and skills to use
systematic, explicit, multi-sensory methods to kee@mmunication skills, reading, written
expression, and mathematics.

Standard 5:  Special Education: General Curriculum teacheditktes have the knowledge and skills to
teach students to use behaviors that promote siotése learning environment, which include
the development of social competence.

Standard 6:  Special Education: General Curriculum teachedithtes collaborate and consult with
families, general education teachers, and othdegsmnals to further the academic and social
development of

Catawba College’s Special Education program bulfdthe College’s broad liberal arts program. Prospe
special education teachers choose from five arfeesnzentration: elementary, middle and secondamgulage
arts, middle and secondary mathematics, middlesandndary science, and middle and secondary social
studies. They must complete the prescribed coundefmoone of these areas. They are provided athgir
program in curriculum development and teaching wdtfogy. More specifically, the program strives to
prepare teachers who can articulate the goalsegfiapeducation, provide continuation of their tois’

general education, provide opportunities for exgtion of interests, attend to their students’ peaso
development, individualize instruction, and creaféexible curriculumSpecific details related to the standards
for each program area may be found in appropriatéabi of courses required in the program.

NOTE: The Department has submitted an applicatiorto the North Carolina Department of Public

Instruction to establish a K-12 licensure programm Special Education (approval is expected by fall
2012).
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A. SECONDARY EDUCATION PROGRAM STANDARDS (grades 9-12)

Prospective teachers who successfully completS&#sendary Education program will be able to denratest
the following North Carolina Teacher Education Sakg Area Standards:

Standard 1:

Standard 2:

Standard 3:

Candidates articulate a rationale for instructiaeisions that proceeds from an understanding
of the unique and diverse curricular structurekigh schools.

Candidates connect discipline based content andepts to real world applications and
situations.

Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures ratelgses that support adolescent
developmental learning.

The minor in Secondary Education is designed tat nadeng with applied practice, the professional
requirements for secondary school licensure (Gr@d#8). Licensure in a secondary field requiresagomin
one of the following areas in addition to completad professional education requirements and agjpliactice.
Specific details related to the standards for epadgram area may be found in appropriate syllabco@rses
required in the program.

a. ENGLISH/LANGUAGE ARTS EDUCATION STANDARDS

Prospective teachers who successfully complet&migéish Education program will be able to demonstthe
following North Carolina Teacher Education Spegidltea Standards:

Standard 1:

Standard 2:

Standard 3:

Standard 4:

ELA teachers demonstrate knowledge and use dimgg@rocesses through the use of a wide
range of text.

ELA teachers demonstrate the knowledge and uswilifple composing processes.

ELA teachers demonstrate the knowledge and uediinction, the influence, and the
diversity of language.

ELA teachers demonstrate the knowledge and ueecdhtegrated practices of multimodal
literacies.
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b. MATHEMATICS EDUCATION STANDARDS

Prospective teachers who successfully complet&ttbematics Education program will be able to desti@e
the following North Carolina Teacher Education Sakg Area Standards:

Standard 1;

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Standard 6:

Number sense, numeration, numerical @gration, and algebraic thinking

Teacher candidates possess the mathematical kolgavieeeded to enable students to
understand numbers, ways of representing numhailsedationships among numbers and
number systems and to enable students to undenstazawings of operations and how they
relate to one another. Candidates enable studedevelop computational fluency and to make
reasonable estimates. At the middle and secondadedevels, teacher candidates need the
mathematical knowledge to enable students to wamiséir understanding of numbers and
number operations to symbolic expressions involviagables.

Spatial sense, measurement and geomgetr

Teacher candidates possess the mathematical klgavieeeded to enable students to analyze
the characteristics and properties of 2- and 3-dgimmal geometric shapes; to develop
mathematical arguments about geometric relatiosskgpunderstand units, processes of
measure, and measurable attributes of objectstoaagply appropriate techniques, tools, and
formulas to determine measurements. They enalderstsito develop the visualization, spatial
reasoning, and geometric modeling to solve prohl@reacher candidates particularly at middle
and secondary grade levels need the mathematioall&dge to enable students to use
coordinate geometry in solving problems, to un@derdtconcepts of symmetry, and to apply
transformations.

Patterns, relationships, and functions

Teacher candidates possess the mathematical klgavieeeded to enable students to
understand patterns, relations, and functions. ificisdes the use of algebraic symbols to
represent and analyze mathematical situationsjsaef mathematical models to represent and
understand quantitative relationships, and theyaisabf “change” in various contexts.

Data analysis, probability and statists

Teacher candidates possess the mathematical kalgavieeeded to enable students to formulate
guestions that can be addressed with data, alahghéd necessary skills to collect, organize,
and display relevant data to answer those quesfidrey enable students to select and use
appropriate statistical methods to analyze datanterstand and apply basic concepts of
probability, and to develop and evaluate infererarebspredictions that are based on data.

Mathematical process skills

Teacher candidates possess the mathematical kalgavieeeded to enable students to develop
skills in problem solving, making connections begwearious branches of mathematics,
reasoning and proof, and communication and reptatsen of mathematical ideas.

Mathematical tools

Teacher candidates must be versed in the apptepisa of mathematical tools and
manipulatives.
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c. SOCIAL STUDIES EDUCATION STANDARDS

Prospective teachers who successfully complet€timprehensive Social Studies Education programbill
able to demonstrate the following North Carolinadleer Education Specialty Area Standards:

Standard 1:  Culture and Cultural Diversity: People, Places, and Environments
Teacher candidates who teach social studies knadvean facilitate learning about how culture
and culture systems function. They are able toht@dout how human beings relate to their
environment and the impact of that relationshigolture.

Standard 2:  Time, Continuity, and Change
Teacher candidates who teach social studies knavean facilitate learning about historical
periods and patterns. They teach about diversp@etiges and sources of information that
inform an understanding of the past, present, ahadd.

Standard 3:  Economic, Scientific, and Technologi¢ddevelopment
Teacher candidates who teach social studies knovean facilitate learning about how
economic forces affect individuals and communiéied about the management of individual
and collective resources in a global economy. iffukides the influence of science,
technology, and ecologic interdependence on aécsmf human enterprise including systems
such as transportation, communication, health eeaiefare, agriculture, and industry.

Standard 4:  Individuals, Groups, and Institutions: Their Development and Identities
Teacher candidates who teach social studies knovean facilitate learning about how
individual and collective identities are shapedybyups and institutions.

Standard 5:  Civic Ideals and Practices: Power, Autority, and Governance
Teacher candidates who teach social studies knovweilitate learning about the principles of
democracy and human rights and about the varietyagt that governments, leaders, and
citizens exercise power, develop laws, and mairdeder.
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d. SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completédigsure programs in Science Education (Biology,
Chemistry, or Comprehensive Science) will be abldgmonstrate the following North Carolina Teacher
Education Specialty Area Standards:

Standard 1:

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices in
the classroom, laboratory, and field.

Twenty-first century science teachers understauddaae able to use the unifying concepts of
science in their instruction.

Twenty-first century science teachers demonstmtenderstanding of the nature of science, the
historical development of scientific thought, threqess of scientific inquiry, and the reciprocal
relationship between science and society.

Twenty-first century science teachers understarttlare able to apply scientific skills and math
concepts, using appropriate equipment and tools.

Twenty-first century science teachers plan andémpnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.

Please note that students who seek licensure in Rigy major in Biology; whereas students who seek
licensure in Chemistry major in Chemistry. Studentswho seek licensure in Comprehensive Science major
in Environmental Science, Environmental EducationBiology, or Chemistry: additional coursework in
science may be required (see advising sheets in Agoplix E). North Carolina does not offer teacher
licensure in Environmental Education.
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6. STANDARDS FOR SPECIAL SUBJECT AREAS (grades K-12)

Licensure in special subjects in the areas lisedvibrequires a major in the appropriate fields emhpletion
of all professional education requirements andiagmracticeSpecific details related to the standards for each
program area may be found in appropriate syllabcofirses required in the program.

a. MUSIC EDUCATION STANDARDS

Prospective teachers who successfully complet&itisic Education program will be able to demonstthe
following North Carolina Teacher Education Spegiditea Standards:

Standard 1:  Twenty-first century music teachers demonstrageetial skills of musical performance.

Standard 2:  Twenty-first century music teachers possess cehgsive knowledge of music theory and
demonstrate essential aural skills.

Standard 3:  Twenty-first century music teachers possess cehgmsive knowledge of music history and
use critical thinking skills in the analysis oeliature, performance styles, and genres of
Western and non-Western music.

Standard 4:  Twenty-first century music teachers possess denstanding of music through aesthetic
experience and critical and creative thinking.

Standard 5:  Twenty-first century music teachers develop amthage a program inclusive of the goals,
values, and purposes of music education withirvarde community and society.

b. PHYSICAL EDUCATION STANDARDS

The goals of the Physical Education program apepare students with the necessary knowledgeldifgifer
being successful physical education teachers. fligests will be able to demonstrate the followingytk
Carolina Teacher Education Specialty Area Standards

Standard 1:  Scientific and Theoretical Knowledge
Physical education teacher candidates know anly digzipline-specific scientific and
theoretical concepts critical to the developmenthofsically educated individuals.

Standard 2:  Fundamental Motor Skills and Movement~orms
Physical education teacher candidates have thelkdge, skills and dispositions to effectively
teach safe and developmentally appropriate fundeahemotor skills, movement forms and
physical activities.

Standard 3:  Fitness, Nutrition and Obesity Preveribn
The physical education teacher candidates areidhdils with the knowledge, skills and
dispositions to teach fitness and nutrition consegteded to reduce and prevent obesity.

Standard 4:  Sport, Physical and Leisure ActivitieKnowledge
Physical education teacher candidates are phiysarlicated individuals with the knowledge
and skill competence of multiple sport and leisagctvities.

Note: Candidates who were admitted into a teacher eiduncptogram prior to Fall 2010 and who successfully
complete an electronic professional portfolio ptmMay 2012 based on current standards will be
recommended for a license in Physical Education.
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c. PHYSICAL EDUCATION /HEALTH EDUCATION STANDARDS

The goals of the Physical Education/Health Eduogimgram are to prepare students with the negessar
knowledge and skills for being successful physéthication and health education teachers. The ssidéhbe
able to demonstrate the following North Carolinadieer Education Specialty Area Standards:

Standard 1:  Scientific and Theoretical Knowledge
Teacher candidates know and apply discipline-$igesgientific and theoretical concepts
critical to the development of physically educadéed health educated individuals.

Standard 2:  Fundamental Motor Skills and Movement~orms
Teacher candidates have the knowledge, skilldl&gmibsitions to effectively teach safe and
developmentally appropriate fundamental motor skitovement forms, multiple sports, and
physical activities.

Standard 3:  Fitness, Nutrition and Obesity Preveribn
Teacher candidates are individuals with the kndgée skills and dispositions to teach fithess
and nutrition concepts needed to reduce and preledity.

Standard 4: Health Promotion/Health Prevention Comrepts and Skills
Teacher candidates demonstrate the knowledgés akill dispositions necessary for developing

and implementing effective practices in health etioo, disease prevention and disease
control.

d. SECOND LANGUAGE STANDARDS (SPANISH EDUCATION)

Prospective teachers who successfully complet&plamish Education program will be able to demotesttze
following North Carolina Teacher Education Spegiditea Standards:

Standard 1:  Second language teacher candidates denstrate a high proficiency level in all modes of
communication (presentational, interpretive, and inerpersonal).

Standard 2:  Second language teacher candidates égrate knowledge of socio-cultural products,
practices, and perspectives into instruction.

Standard 3:  Second language teacher candidates denstrate familiarity with current theories in
second language acquisition and research.

Standard 4:  Second language teacher candidates fdifentiate instruction for the diverse needs of
heritage language learners.

NOTE: The Department has submitted an applicatiorto the North Carolina Department of Public
Instruction to establish a K-12 licensure programm Spanish (approval is expected by fall 2012).
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e. THEATRE ARTS STANDARDS

Prospective teachers who successfully complet&hiatre Education program will be able to demotestitze
following North Carolina Teacher Education Spegiditea Standards:

Standard 1;

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Twenty-first century theatre arts teachers dematespractical knowledge of creating theatrical
performance.

Twenty-first century theatre arts teachers apphative drama pedagogy that is
improvisational, non-exhibitional, reflective, apobcess-oriented.

Twenty-first century theatre arts teachers undedstaeatre history, literature, dramatic theory
and criticism.

Twenty-first century theatre arts teachers dematestt working knowledge of technical
elements of theatre.

Twenty-first century theatre arts teachers devalwg manage a program inclusive of the goals,
values, and purposes of arts education within ardezcommunity and society.

7. READING EDUCATION STANDARDS (add-on licensure)

Catawba College's Reading Education program boitde College's broad liberal arts programd an initial
licensure program in Elementary, Middle GradesSecondary Education. Students who successfully tEep
the Reading Education program will be able to destrate the following North Carolina Teacher Edumati

Specialty Area Standards:

Standard 1:  Reading teacher candidates have knowledge ofidions of reading.

Standard 2: Reading teacher candidates use a wide rangadihiggassessment tools and results in order to
provide developmentally appropriate instruction.

Standard 3: Reading teacher candidates understand and apgiyristructional practices and techniques in
the reading process for all learners.

Standard 4: Reading teacher candidates create a literatecgmaent that fosters reading and writing

competencies by integrating foundational knowleage technology.

Specific details related to the standards may bedan appropriate syllabi of courses required liee program.
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VIIl. LATERAL ENTRY POLICIES AND PROCEDURES

Lateral entry teachers should contact the OfficBarsonnel in their local school districts and desdnsure
through the services of the Regional Alternativeehising Center (RALC.) In some cases, the locat©fff
Personnel may be able to recommend other routetsure. Although Catawba College does not offer
licensure programs for lateral entry teachers gheachers may take late afternoon or eveningedass
Catawba College. Lateral entry teachers who wighke undergraduate courses for licensure shoulthcbthe
Department of Teacher Education regarding the alvidily of classes. They will also need to applyCatawba
College as a post-baccalaureate student.
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IX. RESOURCES

A. THE SHIRLEY P. RITCHIE ACADEMY FOR TEACHING

THE SHIRLEY P. RITCHIE ACADEMY FOR TEACHING
“Influencing Education, One Teacher at a Time”

In February 2007, the Board of Trustees of Cata@tléege approved the creation of the Shirley PeRithie
Academy for Teaching, named in honor of former hea@ducation faculty member and College trustee Dr
Shirley Peeler Ritchie of Salisbury. Funding foe thcademy was provided by a donor who wishes t@nmem
anonymous.

Catawba Associate Professor of Teacher Educatidricemer North Carolina Teacher of the Year, Drntya
Osterhus, directs the Academy, which is affiliatath the College’s Department of Teacher Educatidre
2007-2008 academic year marked the arrival ofitlsedohort of Martha Kirkland West Teaching Schs)a
named in honor of a former teacher education faeuémber and College trustee. West Teaching Saholar
demonstrate strong SAT/ACT scores, a strong higbaarade point average, leadership, community
involvement, and a commitment to teaching.

Current Catawba teacher education students sem@uastion advisors to both the Ritchie Academy for
Teaching and the new Teaching Scholars and helgrdessme special parts of the program and willaact
mentors to new West Scholars.

The focus of the Academy is on equipping its paréints with 21st Century teaching skills. The nundddield
experiences offered to Teaching Scholars will iaseg beginning in their first year. Teaching Scisoleill be
leaders who will work with professors on Blackboardther technology in the classroom initiativesholars
will also be involved in the community in leaderskievelopment and service learning. Some regioaetkis
also planned, especially within the state of N@#mwolina. The hope is to make students aware afuharal
diversity in the state. A wellness program willalse part of the Academy — “part of the way we roeaind
work with our students in the program.”

The Academy also provides special education eventrea educators (e.g., visits by the Chair efNlorth
Carolina State Board of Education, the State Sofeerdent of Public Instruction, the North Carolireacher of
the Year, and a former governor).

For more details on the Shirley Peeler Ritchie Arag for Teaching or the Martha Kirkland West Teaghi
Scholars, visit www.catawba.edu/academic/teachesdan.

B. NORTH CAROLINA DEPARTMENT OF PUBLIC INSTRUCTION

Pertinent and current information regarding NCDirgctives and publications and information regagdime
public schools of North Carolina may be accessednat.ncpublicschools.org.
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C. THE CURRICULUM MATERIALS CENTER

The Curriculum Materials Center (CMC) in Ketner Hads approximately 3,000 square feet of space;twhi
contains teaching materials and equipment for ysedhcation faculty and students. This center rotise
textbooks adopted by the State Board of Educalibea CMC is in close proximity to the education s
offices and classrooms and has a web presence/wtithl resources available at
http://www.catawba.edu/academic/teachereducatiotécasp

In addition, the following resources are availdolestudent use in connection with course assigisnen

Collection of state adopted texts
Kits, games, video, and other audio-visual instomal material
Audio-visual equipment (e.g. overhead data projecligital cameras, 3 Flip cams with tripod, video
cassette player, video cassette recorder, laseidiger, two television/monitors, a large screenard
DVD player)
K-12 instructional computer software including aax& LEARNING EXPRESS for Praxis preparation
and TaskStream for online portfolio creation
Utility computer software, such as word processsmgeadsheet, database, graphic, morphing, scanning
and hypertext authoring programs
Computers for demonstration and student use inofusixteen networked PCs with 2 GB of RAM, 80
GB Hard drives, dual layer DVD R/W and Intel cord2GHz processors running Windows XP; one
flatbed scannetwo printers, including one networked copier/scaiwlaich also serves as a color printer
that collates, duplexes and staples materials aadhetworked Hewlett Packard laser printer, oneat:M
computer running O/S 10, iWorks Software Suite Eagnote which can access the Internet and the
following programs that are compatible with the MuSducation program:

e SIBELIUS MUSIC SUITE (FULL NOTATION SUITE / DESK-T® PUBLISHING)

«  SMART MUSIC, AKA MAKE MUSIC (MUSIC ACCOMPANIMENT SUTE)

* MUSIC ACE 2 (ELEMENTARY MUSIC THEORY)

* AURALIA (ADVANCED MUSIC THEORY, AURAL SKILLS TRAINING)

*  BAND IN A BOX (MUSIC SAMPLING, ARRANGING / ORCHESTRTING)

* PYWARE VIRTUAL 3D (MARCHING BAND DRILL DESIGN
An electronic keyboard which is operated via tide; student connections to the Local Area Network
that includes access to the NCLIVE online datahas®s a student station connected to the mainriilzra
OPAC (Online Public Access Catalog), circulatiosteyn and CD-ROM reference collection which
includes ERIC
One iPad with both wireless and 3G access for dstretion purposes
The CMC also services the Promethean boards, Aqtindssions and ActivSlates that are located in the
School of Education and are available for studest tn addition, students can access Activinspire
software from all CMC lab computers.
Education faculty reserved texts and journals (@a&yd copies oBook Links, Booklist, English Journal,
Middle School Journal, Horn Book Guide, Horn Boolddzine, Instructor, Learning and Leading with
Technology, School Library Media, Teaching Tolemnextbook Letter, Syllabus, Young Children and
Infotech Advisory published by NCD&3$ well as NCTE and IRA monographs and books)
Supplies and equipment for the production of teaalede materials, such as die cut press and dies,
lettering system, laminator and copier
Math manipulative materials
Science labs
Testing materials

The CMC Coordinator, with four student assistamtgintains a schedule, which provides access ttatlidy
during regular daytime hours, as well as some exgeand weekend hours. Consult the CMC door foptisted
schedule.

Revised August 2011
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X. STUDENT ORGANIZATIONS AND AWARDS

A. STUDENT NORTH CAROLINA ASSOCIATION OF EDUCATORS (SNCAE)

Catawba's prospective teachers club, the SNCA&pes to anyone majoring or minoring in educatiame T
regular monthly meetings are devoted to the prafaasand social enrichment of the members antido t
advancement and refinement of the profession. Anatingr activities, each year the SNCAE sponsors a
pinning ceremony in which candidates who have laeknitted to a teacher education program are honored

For liability purposes, all teacher education stugevho are participating in methods and studeathiag
courses listed in Section VI. C. of the handboolstpoin the SNCAE or secure professional educat@tslity
insurance through other means. Application fornngriembership in the SNCAE may be obtained from the
Department of Teacher Education.

B. KAPPA DELTA Pl — International Honor Society in Education

The Society is made up of professional educatotiege faculty, and students. The purpose of Kdpgiéa Pi
(KDP) shall be to promote excellence in and recogoutstanding contributions to education. It seatleavor
to maintain a high degree of professional fellowsdrnong its members, quicken professional growtti, a
honor achievement in educational work. To these @hall accept to membership such persons abiexh
commendable personal qualities, worthy educatimealls, and sound scholarship, without regardde,rage,
color, religion, sex, or handicapping condition.

Criteria for students selected for membership:

Undergraduates Graduates
» Junior or post-baccalaureate status » Completion of 18 hours of graduate work at
* Admitted to teacher education Catawba College
+ 3.2GPA + 3.8GPA
* Recommendation by faculty * Recommendation by faculty
* Approval of KDP membership * Approval of KDP membership

Birth-Kindergarten students admitted to the teadueication program under post-baccalaureate gnéatelill
be invited to membership in Kappa Delta Pi if trmimulative GPA from the undergraduate degree2i®B.
above. Typically, these candidates will have catega their licensure program in the fall semestecgding
KDP induction, which is held during the spring sstee.

Post-baccalaureate students will not receive hoonts since they have already graduated.

C. AWARDS

The following two awards are presented annuallegognition of outstanding potential as a teaclher o
outstanding service to SNCAE.

1. The Shirley L. Haworth Prospective Teacher Award

This award is presented to a student who is anagidumcmajor or minor and who has demonstrated andisng
potential as a teacher based on observationsseroam settings by faculty and cooperating teachéis
student must be a senior with a GPA of 3.0 or hettee recipient is chosen by the Department othen
Education faculty. The award, named in honor ofl&piL. Haworth of Jamestown, N@yofessor Emerita of
Educationandformer Chair of the Department of Teacher Educaiivappreciation of distinguished advocacy
service and leadership in North Carolina teachacation.

2. The Student North Carolina Association of Educator&Cynthia Osterhus Award

This award is presented to the student who has eradetstanding contribution to the Student Nordndna
Association of Educators and who has shown thenpiatéo become an excellent teacher. The awandmsed
in honor of Cynthia Osterhus, '73, of Salisburyta@da College graduate, former North Carolina Teack
the Year and much honored for her teaching exaadlefhe recipient is chosen by the Department ather
Education faculty.
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APPENDIX A

Admissions Forms
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CATAWBA COLLEGE

“Preparing Teachers as Reflective Practitioners”

APPLICATION FOR ADMISSION TO THE TEACHER EDUCATION PROGRAM
Section 1. (To be completed by student)

Name in Full Social Security Number

Permanent Mailing Address

Street or PO Box City State Zip
Date of Birth Home Phone Cell Phone:
Campus e-mail ermafent (non-Catawba) e-mail
Expected graduation/completion date Major/Licensure Field(s)
Month Year

Complete all information in Section 1 and returtoithe Teacher Education office Bgbruary 28 of your sophomore year.

Have you ever been convicted of a felony or crimegher than minor traffic offenses? Yes[ ] No[]

| understand that admission to a teacher educptiogram is contingent upon a criminal backgroungc&performed at my
expense.

| understand that my Catawba College student dieeifile will be reviewed as part of the applicatiprocess. | also understand
that student discipline files will be monitored ioelically.

Signature Date

Section 2. (To be completed by advisor)

recommend with no reservations that boe@student enter a program of preparation for
the teaching profession in
recommend with some reservations

do not recommend

Expected area of licensure

Comments:
Signature Date
Department
Section 3. (For office use only) PRAXIS SCORES
SAT Math Score ________ACT MATH READING: Date
SAT Verbal Score ___ ACT-ENG WRITING Date
SAT-Combined ___ACT - Cositg MATH: Date
Grade Point Average date MROBITE PRAXIS SCORE

(at Catawba)

**Speech Screening *Comments

Section 4. ACTION OF TEACHER EDUCATION COUNCIL
Approved pending criminal backgrounctkhe
ate D
Approved with restrictions+ Signature, Chair of Department of Teacher Ediorat

Denied+ +Comments

Revised September 2011
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CATAWBA COLLEGE

“Preparing Teachers as Reflective Practitioners”

APPLICATION FOR ADMISSION TO STUDENT TEACHING
Section 1. (To be completed by student)
Name in full Social Security Number

Permanent Mailing Address

Street or PO Box City State Zip
Date of Birth Home Phone Cell Phone
Campus e-mail mdPent (non-Catawba) email
Expected graduation/completion date urin® which semester would you prefer to studeathe

Major/Teaching field

Have you ever been convicted of a felony or crimegher than minor traffic offenses? Yes|[ ] No[]

| understand that my Catawba College student dieeifile will be reviewed as part of the applicatiprocess to student teaching
and that this file will be reviewed prior to anyceenmendation for teaching license or employment.

Signed ate D
Complete all information above this line and retifiio the Teacher Education office Bgbruary 28 of your junior year.

Section 2. (To be completed by advisor)

I recommend with no reservations thatiove student complete a program of preparaiotné
teaching profession in
recommend with some reservations

do not recommend

Area for student teaching
Comments:

Signature Date

Department

Section 3. (For office use only)
A maximum of one D in professional sequence
Grade Point Average

Total semester hours
Date

Section 4. ACTION OF TEACHER EDUCATION COUNCIL

Approved

Date
Approved with restrictions+ Signature, Chair, Department of Teacher Edigrat
Denied+ +Comments

Revised September 2011
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Oral Presentation Student

The oral presentation will be evaluated within thefive classical canons of speech. The following
scale of 1-4 (low to high) will be used.

1-Emerging 2- Developing 3- Proficient 4-Accompliséd

Rating Comments

Invention Appropriate topic

Introduction
Conclusion
Disposition | Arrangement

Timing
Style Clarity

Word usage
Delivery Rate, Pitch, Volume

Accent, Dialect,
Pronunciation
Gestures and
Body language
Facial expressions
Eye contact

Memory Use of notes
Extemporaneous
speech

Recommendations:

No remediation required
Remediation recommended
Remediation required

Recommending Instructor: Date:

Additional Comments:
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~ CATAWBA COLLEGE

3 — At standard “Preparing Teachers as Refled®ractitioners”
2 — Below standard
1 - Unsatisfactory

N/O — Not observed INTERNSHIP EVALUATION
Elementary
Intern Evaluator
Circle one: School-Based Educator/College-Basedc&du Grade level/Subject:
School Semester Fall Spring Date

Please rate your intern in each area using thegratiale indicated above. Please weigh your mting
carefully and provide supporting comments whengessible.

Part I: Professional Disposition Rating: 4 3 2 1 N/O
1. Enthusiasm Demonstration of genuine interest in teaching

Comments:

2. Understanding of and Rapport with Students Ratingg: 4 3 2 1 N/O
Comments:

3. Initiative and ResourcefulnessAbility to think of activities | Rating: 4 3 2 1 N/O
and approaches, to problem solve, and to see ttonds
without being told

Comments:
4. Collegiality and Cooperation in School and Camity |Rating: 4 3 2 1 N/O
Comments:
5. Punctuality, Reliability and Preparedness |Rating: 4 3 2 1 N/O

Comments:
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6. Personal Appearance Neatness and appropriateness

dRating:

dress

N/O

Comments:

Part Il: Professional Skills/lKnowledge Rating: N/O
7. Knowledge of Content Understanding of concepts and

facts related to specific subject areas

Comments:

8. Motivation and ManagementAbility to keep student Rating: N/O
interest and manage in one-to-one, group, or wblales

settings

Comments:

9. Planning Ability to gather and organize information for Rating: N/O
teaching

Comments:

10. Knowledge of PedagogyAbility to select and use Rating: N/O
general and content-specific models of instruction

Comments:

11.Understanding of Diverse LearnefRecognition of and | Rating: N/O

ability to adapt to varying learner needs

Comments:
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Part Ill: Positive Impact on Student Learning Rating: 4 3 2 1 N/O
12. Effectiveness as an Instructor
Comments:

13. This intern showed his/her greatest abilitthie following activities or situations:

14. This intern needs to improve in the followingas:

15. Do you have any concerns about this studestiag Yes No
student teaching?
Comments:

INTERNS: Your signature below indicates that yawdseen a copy of this evaluation, not that
that you are in agreement or disagreement witletiaéuation contents.

INTERN SIGNATURE:

Rev. 1/22/2009



STUDENT TEACHING/INTERNSHIP PERFORMANCE:
EVALUATION BY A NORTH CAROLINA LOCAL EDUCATION AGEN CY

This form must be submitted with the license agtian of individuals completing approved teacher
education programs in North Carolina. The studepérformance in student teaching/internship mest b
satisfactory to qualify for a North Carolina licens

e e N
student’s last name first name middle name maizene
\ N J
4 ) )
street address city state zip code
N J J
e A\
social security number college or university
\ J

/ The student performed his or her teaching or immgrassignment at \

name of school

school unit
The assignment began and ended
month, day, year month, day, year

The individual taught in grade (s)

or interned in
name of program

We have reviewed the evaluation of this studergi$gumance. The evaluation was systematic andraosis during the student teaching or
interning assignment. Based on the evaluationreacoimmendations from professional staff, we cettift

[0 The student’s performance has been successful.

[0 The student’s performance has not been successful.

Comments (optional):

Signatures:
LEA Supervisor Superintendent or Designee
Date Date
Public Schools of North Carolina
State Board of Education
Department of Public Instruction
Licensure Section
6365 Mail Service Center Form S
Raleigh, North Carolina 27699-6365 March 2006
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LEA/IHE Certification of Teaching Capacity—Mid-Term Criteria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional irements, the candidate must meet each of thecdpsors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le.

Teachers demonstrate hig
ethical standards.

hle.l1 Upholds th€ode of Ethics for North Carolina
Educatorsand theStandards for Professional Condug¢

|:| Met |:| Not Met

ot
|:| Adequate Progress

Classroom Climate/Culture

la.

Teachers lead in their
classrooms.

la.3

Maintains a safe and orderly classroom tlalitées
student learning.

|:| Met |:| Not Met

|:| Adequate Progress

la.4

Uses positive management of student behavior,
including strategies of conflict resolution and eng
management, effective communication for defusing
and deescalating disruptive or dangerous behaamat,
safe and appropriate seclusion and restraint.

|:| Met |:| Not Met

|:| Adequate Progress

2a.

Teachers provide an
environment in which each
child has a positive,
nurturing relationship with
caring adults.

2a.l

Maintains a positive and nurturing learning
environment.

|:| Met |:| Not Met

|:| Adequate Progress

2c. _Tea(_:hers treat students a§ 2c.1 Maintain_s a learning environment that convdgh |:| Met |:| Not Met

individuals. expectations of every student. DAdequateP
rogress
4g. Teachers communicate 4g.1 Uses a variety of methods to communicate teffdy |:| Met |:| Not Met
effectively. with all students. |:| Adequate Progress
4g.2 Consistently encourages and supports stuttents [] Met [] Not Met
articulate thoughts and ideas clearly and effebtive |:| Adequate Progress

Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thahteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contributionB of p [

and in the world. cultures. Adequate Progress
2b.2 Incorporates different points of view in ingttion. |:| Met |:| Not Met

|:| Adequate Progress

Candidate initials:
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Standard/Element

Proficient Descriptor

Rating

3a. Teachers align their 3a.2 Integrates effective literacy instruction tigbout the |:| Met |:| Not Met
instruction with theNorth curriculum and across content areas to enhance I:l
Carolina Standard Course students’ learning. Adequate Progress
of Study
3b. Teachers know the conte | 3 2 Encourages students to investigate the coateatto [ ] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural ]
specialty. curiosity. Adequate Progress
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteirtstruction. |:| Met |:| Not Met
relevant to students. I:l Adequate Progress
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriakt¢o |:| Met |:| Not Met
instructional methods. meet the needs of all students. |:| Adequate Progress
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie |:| Met |:| Not Met
utilize technology in their students’ learning.
instruction. |:| Adequate Progress
4e. Teachers help students 4e.1 Integrates specific instruction that helpsais |:| Met |:| Not Met
develop critical-thinking develop the ability to apply processes and stras=fgir
and problem-solving skills. critical thinking and problem solving. [] Adequate Progress
4f. Teachers help students to | 4f.1 Organizes student learning teams for the e d |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student |:|
leadership qualities. leadership. Adequate Progress
Evaluation/Assessment
la. Teachers lead in their la.l Evaluates the progress of students towarddaigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data |:|
measuring goals of tHéorth Carolina Standard Adequate Progress
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and |:| Met |:| Not Met
methods to assess what egch summative, to monitor and evaluate students’ pssyre |:| d
student has learned. and to inform instruction. Adequate Progress
4h.2 Provides evidence that students attain 2hstige [ ] Met [] NotMet
knowledge, skills and dispositions.
[] Adequate Progress
5a. Teachers analyze stude 5a.1 Uses data to provide ideas about what caore [ ] Met [] NotMet
learning. improve students’ learning.
|:| Adequate Progress
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic [ ] Met [] Not Met
schools and students. positively affecting students’ learning
|:| Adequate Progress
2d. Teac_hers adapt their _ 2d.1 Cooperates with_speciali_sts and uses resotgces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students. |:|
students with special needs Adequate Progress
2d.2 Uses research-verified strategies to proviidetéve |:| Met |:| Not Met

learning activities for students with special needs

|:| Adequate Progress

College Supervisor

Cooperating Teacher

Date

Date

Student Teacher

Date

69



LEA/IHE Certification of Teaching Capacity—EXxit Cri teria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional Bpirements, the candidate must meet each of thecdptors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le. Teachers demonstrate high 1le.1 Upholds th€ode of Ethics for North Carolina |:| Met |:| Not Met
ethical standards. Educatorsand theStandards for Professional Conduct
Classroom Climate/Culture
la. Teachers lead in their 1la.3 Maintains a safe and orderly classroom tlcilitites |:| Met |:| Not Met
classrooms. student learning.
la.4 Uses positive management of student behavior,
including strategies of conflict resolution and eng D Met D Not Met
management, effective communication for defusing
and deescalating disruptive or dangerous behazaat,
safe and appropriate seclusion and restraint.
2a. Teachers provide an 2a.1 Maintains a positive and nurturing learning ] Met [] Not Met
environment in which each environment.
child has a positive,
nurturing relationship with
caring adults.
2c. Teachers treat students ad 2c.1 Maintains a learning environment that convegh |:| Met |:| Not Met
individuals. expectations of every student.
4g. Teachers communicate 4g9.1 Uses a variety of methods to communicate teffdg
effectively. with all students. [J met L] Not Met
49.2 Consistently encourages and supports stuttents
articulate thoughts and ideas clearly and effelgtive D Met D Not Met
Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thanteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contribution8 of g
and in the world. cultures.
2b.2 Incorporates different points of view in insttion. ] Met [] Not Met

Candidate initials:
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Standard/Element

Proficient Descriptor

Rating

3a.

Teachers align their
instruction with theNorth
Carolina Standard Course
of Study

3a.2 Integrates effective literacy instruction tigbout the
curriculum and across content areas to enhance
students’ learning.

Met |:| Not Met

3b. Teachers know the conte | 35 2 Encourages students to investigate the coateatto [] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural
specialty. curiosity.
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteimstruction. |:| Met |:| Not Met
relevant to students.
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriaks¢o
instructional methods. meet the needs of all students. [ met L] Not Met
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie
utilize technology in their students’ learning. D Met D Not Met
instruction
4e. Teachers help students 4e.1 Integrates specific instruction that helpslatis D Met D Not Met
develop critical-thinking develop the ability to apply processes and strassfypir
and problem-solving skills. critical thinking and problem solving.
4f. Teachers help students to | 4f.1 Organizes student learning teams for the e @d |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student
leadership qualities. leadership.
Evaluation/Assessment
la. Teachers lead in their la.1l Evaluates the progress of students towardduigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data
measuring goals of thgorth Carolina Standard
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and D Met D Not Met
methods to assess what egch summative, to monitor and evaluate students’ psxjre
student has learned. and to inform instruction.
4h.2 Provides evidence that students attain 2hs$tige
knowledge, skills and dispositions. D Met D Not Met
5a. Teachers analyze stud 5a.1 Uses data to provide ideas about what caorhe t
learning. improve students’ learning. [ Met L] Not Met
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic
schools and students. positively affecting students’ learning D Met D Not Met
2d. Teachers adapt their 2d.1 Cooperates with specialists and uses resotoces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students.
students with special needs.
2d.2 Uses research-verified strategies to providetese |:| Met |:| Not Met

learning activities for students with special needs

Candidate initials:
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LEA/IHE Certification of Teaching Capacity

In addition to all other state and institutional guirements, the candidate must meet each of thecdpsors
identified in this document to be recommended fmelnsure.

SIGNATURES

Note: The candidate signature doesimply agreement with the ratings. All other sigmas verify the
accuracy of and agreement with the ratings on dasbriptor.

Individual Printed Name Signature Date

Candidate

Cooperating Teacher

Principal (or designee

University Supervisor

Comments (optional):




CATAWBA COLLEGE

Preparing Teachers as Reflective Practitioners”

Catawba College
Department of Teacher Education
Professional Portfolio Evaluation Report

submitted an electronic professional portfoliat tfedlects the critical
elements of the North Carolina Professional TeagBitandards.

Signatures of members of the review panel: Date:

Action taken by the review team:

Proficient

Not proficient The portfolio was rejected floe following reason(s):

Professional Portfolio Rubric

Preservice teacher (candidate) performance sh@utdtbd on each descriptor within the standardhasacteristic
of a practitioner at one of three levdlgeveloping, Proficientpr AccomplishedTo be recommended for licensure,
a candidate must demonstrate professional perfaeaihno less than tiroficient level on each descriptor.

Accomplished: Standards and competencies are addressed $kilteflections are compelling and evidences
are concrete; components are neatly and logicayaed; and the entries are polished.

Proficient: Standards and competencies are addressed sudlgessflections are sufficient and evidences
are concrete; components are neatly and logica@plal/ed; and the entries are complete.

Developing: Standards and competencies are addressed indelgaquaare not addressed; reflections are
insufficient, weak, or omitted and evidences areconcrete; components are confusing or
illogically displayed; and/or the entries are ingiete.
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SCALE:

Evidence 2 Content Area Knowledge Rubric (1 of 1)
For use in all program areas except B-K, Music, Coprehensive Science, and Spanish

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences arearete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

3b. Teachers know the content
appropriate to their teaching specialty.
3b.1 Demonstrates an appropriate level
of content knowledge in the teaching
specialty.

Demonstrates a basic level of content
knowledge in the teaching specialty.

AND

Demonstrates an appropriate level of
content knowledge in the teaching
specialty.

AND

Demonstrates extensive knowledge of
content in the teaching specialty.

Total Score
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SCALE:

Evidence 2 Content Area Knowledge Rubric for BirthKindergarten (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

3b. Teachers know the content
appropriate to their teaching specialty.
3b.1 Demonstrates an appropriate level
of content knowledge in the teaching
specialty.

Demonstrates a basic level of content
knowledge in the teaching specialty.

Demonstrates an appropriate level of
content knowledge in the teaching
specialty.

Demonstrates extensive knowledge of
content in the teaching specialty.

B-K Standard 1. Demonstrates a
comprehensive knowledge of typical as

Demonstrates a knowledge of typical as
well as atypical patterns of child

Demonstrates a comprehensive knowleg
of typical as well as atypical patterns of

lge

Demonstrates a comprehensive
knowledge of typical as well as atypical

well as atypical patterns of child development at a low level. Q| child development. QO | patterns of child development at a high

development. <Z,: <Z,: level.

B-K Standard 4. Demonstrates the use | Demonstrates the use of assessment of Demonstrates the use of authentic, Demonstrates the use of authentic,

of authentic, ongoing assessment of children’s abilities to plan, implement, and | ongoing assessment of children’s abilitigs | ongoing assessment of children’s abilities
evaluate programs that build upon each to plan, implement, and evaluate programs | to plan, implement, and evaluate

children’s abilities to plan, implement,
and evaluate programs that build upon
each child’'s unique strengths.

child’s unique strengths at a low level.

that build upon each child’'s unique
strengths.

programs that build upon each child’s
unique strengths at a high level.

Total Score

Average Score (Total Score/3)
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SCALE:

Evidence 2 Content Area Knowledge Rubric for Musiq1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

3b. Teachers know the content
appropriate to their teaching specialty.
3b.1 Demonstrates an appropriate level
of content knowledge in MUSIC.

Demonstrates a basic level of content
knowledge in the teaching specialty.

Demonstrates an appropriate level of
content knowledge in the teaching
specialty.

Demonstrates extensive knowledge of
content in the teaching specialty.

Music 3b.2 Demonstrates essential skill
in musical performance and in the
development of an artistic vision.

5 Demonstrates skills in musical
performance and in the development of
artistic vision at a low level.

Demonstrates essential skills in musical

performance and in the development of an

artistic vision.

Demonstrates essential skills in musical

performance and in the development of an

artistic vision at a high level.

Music 3b.3 Demonstrates a
comprehensive knowledge of music
theory and essential aural skills.

Demonstrates a knowledge of music
theory and aural skills at a low level.

AND

Demonstrates a comprehensive knowled @
of music theory and essential aural skillg. <

Demonstrates a comprehensive knowledge
of music theory and essential aural skills| at

a high level.

Music 3b.4 Demonstrates a
comprehensive knowledge of music
history in the analysis of literature,
performance styles, and genres of
Western and non-Western music.

Demonstrates a knowledge of music
history in the analysis of literature,

performance styles, and genres of Westg
and non-Western music at a low level.

Demonstrates a comprehensive knowledge

of music history in the analysis of
literature, performance styles, and genre
of Western and non-Western music.

[

Demonstrates a comprehensive knowledge

of music history in the analysis of
literature, performance styles, and genre
of Western and non-Western music at a
high level.

[)

Total Score

Average Score (Total Score/4)
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SCALE:

Evidence 2 Content Area Knowledge Rubric for Compriensive Science (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors Developing (1) Proficient (2) Accomplished (3) Score
3b. Teachers know the content Demonstrates a basic level of content Demonstrates an appropriate level of Demonstrates extensive knowledge of
appropriate to their teaching specialty. | knowledge in the teaching specialty. content knowledge in the teaching content in the teaching specialty.
3b.1 Demonstrates an appropriate level specialty.
of content knowledge in the teaching
specialty.

Science 3. Understands the nature of | Understands the nature of science at a lpw| Understands the nature of science. Understandsatinee of science at a high
science. level. ) 0| level.

pd z

< <

Science 3. Understands the process of
scientific inquiry.

Understands the process of scientific
inquiry at a low level.

Understands the process of scientific
inquiry.

Understands the process of scientific
inquiry at a high level.

Science 4. Understands and applies
scientific skills.

Understands and applies scientific skills
a low level.

at

Understands and applies scientific skills.

Undedsaand applies scientific skills g
a high level.

—

Total Score

Average Score (Total Score/4)
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SCALE:

Evidence 2 Content Area Knowledge Rubric for Spants (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
1 Developing  Standards and competencies are addressed inatiguaa are not addressed; reflections are insigfit, weak, or omitted and evidences are not caargmponents are confusing or illogically
displayed; and/or the entries are incomplete.

Descriptors Developing (1) Proficient (2) Accomplished (3) Score
3b. Teachers know the content Demonstrates a basic level of content Demonstrates an appropriate level of Demonstrates extensive knowledge of
appropriate to their teaching specialty. | knowledge in the teaching specialty. content knowledge in the teaching content in the teaching specialty.
3b.1 Demonstrates an appropriate level specialty.
of content knowledge in the teaching
specialty. % a
Spanish Standard 1. Teachers Demonstrates a low proficiency level in |<| Demonstrates a moderate proficiency le é Demonstrates a high proficiency level in
demonstrate a high proficiency level in | interpretive and presentational modes of in interpretive and presentational modes|of | interpretive and presentational modes of
interpretive and presentational modes | communication, using reading, writing, communication, using reading, writing, communication, using reading, writing,
of communication, using reading, and some oral skills. and some oral skills. and some oral skills.
writing, and some oral skills.

Total Score
Average Score (Total Score/2) Score
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (1 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors Developing (1) Proficient (2) Accomplished (3) Score
la. Teachers lead in their classrooms. | Identifies the types of data that are Draws on appropriate data to develop Using a variety of data sources, organizes,
1la.2 Draws on appropriate data to commonly available to and used in classroom and instructional plans. plans, and sets goals that meet the needs of
develop classroom and instructional schools. the student and the class.
plans. Uses data to identify the skills and abilities Uses various types of assessment data {o

of students. evaluate student progress and to make

adjustments to the teaching and learning
process.

2b. Teachers embrace diversity in the | Identifies the range and aspects of Understands the influence of diversity and | Builds on diversity as an asset in the
school community and in the world. diversity of students in the classroom. plans instruction accordingly. classroom.
2.b'3 Qnderstands the mflugnce of Acknowledges the influence of all aspects
dlver5|t.y and plans instruction of diversity on students’ development and
accordingly. attitudes.
2d. Teachers adapt their teaching for Recognizes that students have individua| Cooperates with specialists and uses Coordinates and collaborates with the full
the benefit of students with special learning needs. resources to support the special learning range of support specialists and resources
needs. Understands resources and strateaies tHat needs of all students. to help meet the special needs of all
2d.1 Cooperates with specialists and . ; . ateg students.
uses resources to support the special can prowde qsmstance n .me.e.tlng the
learning needs of all students. special learning needs of individual a a

students. = =
3a. Teachers align their instruction Demonstrates awareness of the North | < Develops and applies lessons based on tFfe) Develops and applies strategies reflecting
with the North Carolina Standard Carolina Standard Course of Study. North Carolina Standard Course of Study. | the North Carolina Standard Course of
Course of Study. Study and standards developed by
3a.1 Develops and applies lessons base ODemqnstrates knowledge of the North professional organizations to make the
on the North Carolina Standard Course Cf:rollna_ Sta_m_darr(]j Course Of. Study by curriculum balanced, rigorous, and
of Study. Lelaenrsencmg it in the preparation of lesson relevant.
3c. Teachers recognize the Recognizes the importance of Demonstrates knowledge of links between | Integrates the links and the vertical
interconnectedness of content interdisciplinary learning. grade/subject and the North Carolina alignment of the grade or subject area and
areas/disciplines. Articulates the links bet de/subiect Standard Course of Study by relating the North Carolina Standard Course of
3c.1 Demonstrates knowledge of links ricutates the links between grade/subject | ., yient to other disciplines. Study. Effectively and broadly relates

and the North Carolina Standard Course| of

between grade/subject and the North
Carolina Standard Course of Study by
relating content to other disciplines.

Study.

content to other disciplines.

3c. Teachers recognize the
interconnectedness of content
areas/disciplines.

3c.2 Relates global awareness to the

subject.

Understands the importance of global
awareness for students.

Displays global awareness.

Relates global awareness to the subject

Integghddal awareness activities
throughout lesson plans and classroom
instructional practices.
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (2 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

3d. Teachers make instruction relevant
to students.

3d.1 Integrates 21st century skills and
content in instruction.

Recognizes and identifies relationships
between the North Carolina Standard
Course of Study and life in the 21st
century.

Identifies and demonstrates understanding

of 21st century skills and content as
specified in the Framework for 21st
Century Learning and Critical Elements f
21st Century Skills.

or

Integrates 21st century skills and conten
in instruction.

Consistently integrates 21st century skill
and content throughout classroom
instruction and assessment.

12}

4a. Teachers know the ways in which
learning takes place, and they know the
appropriate levels of intellectual,
physical, social, and emotional
development of their students.

4a.1 Identifies developmental levels of
individual students and plans

Understands the developmental levels of
students.

Demonstrates awareness of the influencg
developmental levels on students’ learnir

e 0
g.

Identifies developmental levels of
individual students and plans instruction
accordingly.

Appropriately differentiates instruction.

instruction accordingly. ) )

4a. Teachers know the ways in which | Demonstrates an understanding of meth )Es Assesses and uses resources needed tqg <Z,: Knows how students think and learn.
learning takes place, and they know the for differentiating instruction to address strengths and weaknesses of Und ds the infl hat aff
appropriate levels of intellectual, accommodate developmental differences in| students. N grstan s the in uences that affect
physical, social, and emotional students. |nd||V|due|1I student Iea;lmlng (developm((ajnt,
development of their students. ggﬁture,t_a?gugg? pr?_ iciency, EFC.)| an
4a.2 Assesses and uses resources iiterentiates instruction accordingly.
needed to address strengths and

weaknesses of students.

4b. Teachers collaborate with their Recognizes data sources important to Collaborates with colleagues to monitor Works collaboratively with other school
colleagues and use a variety of data planning instruction. student performance and make instructign | staff to develop or maintain a culturally

sources for short and long range
planning based on the North Carolina
Standard Course of Study.

4b.1 Collaborates with colleagues to
monitor student performance and
make instruction responsive to cultural
differences and individual learning

needs.

Uses a variety of data for short and long-|
range planning of instruction.

responsive to cultural differences and
individual learning needs.

and developmentally supportive school
environment.
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (3 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences arearete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudbgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatiygaa are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacommponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

4c. Teachers use a variety of
instructional methods.

4c.1 Uses a variety of appropriate
methods and materials to meet the
needs of all students.

Understands a range of methods and
materials that can be applied in the
classroom.

Demonstrates awareness of the variety o
methods and materials necessary to mee
the needs of all students.

Uses a variety of appropriate methods a
materials to meet the needs of all studer

Consistently enables the success of all
students through the selection and use ¢
appropriate methods and materials.

4d. Teachers integrate and utilize
technology in their instruction.
4d.1 Integrates technology with
instruction to maximize students'
learning.

Demonstrates knowledge of methods for
utilizing technology in instruction.

Assesses effective types of technology tg
use for instruction.

Integrates technology with instruction to
maximize students’ learning.

Engages students in higher level thinkin
through the integration of technology.

4e. Teachers help students develop
critical-thinking and problem-solving
skills.

Demonstrates an understanding of the
importance of developing students’ criticg
thinking and problem-solving skills.

Integrates specific instruction that helps
students develop the ability to apply
processes and strategies for critical

Creates or maintains instruction that
consistently engages students in the
processes of critical thinking and probler

4e.1 Integrates specific instruction that 2 thinking and problem solving. 2 solving in meaningful contexts.
helps stu%lents dgvelop the ability to Demonstrates knowledge of.proces.sgs <Zt <Zt
apply processes and strategies for ”?“?ded t9 sypport students in acquiring
critical thinking and problem solving. critical thinking and problem-solving skill.
4f. Teachers help students work in Recognizes the need to encourage the Organizes student learning teams for the Encourages students to create and man
teams and develop leadership qualities| development of cooperation, collaboration, | purpose of developing cooperation, learning teams.
4f.1 Organizes student learning teams | and student leadership. collaboration, and student leadership.
for the purpose of developing Demonstrates awareness of multiple
cooperation, collaboration, and student ) pie
approaches or strategies for developing and

leadership.

supporting student learning teams.

5c. Teachers function effectively in a
complex, dynamic environment.

5c.1 Considers and uses a variety of
research-verified approaches to
improve teaching and learning.

Acknowledges the importance of using
research-verified approaches to teaching
and learning

Recognizes current research-verified

approaches to teaching and learning.

Considers and uses a variety of research-
verified approaches to improve teaching
and learning.

Investigates and implements innovative,
research-verified approaches to improve
teaching and learning.

Total Score

Average Score (Total Score/15)
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SCALE:

Evidence 5 Reflective Analysis of Teaching and Leaing Rubric (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

la. Teachers lead in their classrooms.
la.1l Evaluates the progress of students
toward high school graduation using a
variety of assessment data measuring
goals of the North Carolina Standard
Course of Study.

Acknowledges the importance of high
school graduation for students.

Demonstrates how teachers contribute tg
students’ progress toward high school
graduation by following th&lorth
Carolina Standard Course of Study

Evaluates the progress of students towa
high school graduation using a variety of
assessment data measuring goals of the
North Carolina Standard Course of Stud

Takes responsibility for student progresg
toward high school graduation by alignin
instruction and assessment with therth
Carolina Standard Course of Study

4b. Teachers collaborate with their
colleagues and use a variety of data
sources for short and long range
planning based on the North Carolina
Standard Course of Study.

4b.1 Collaborates with colleagues to
monitor student performance and
make instruction responsive to cultural
differences and individual learning
needs.

Recognizes data sources important to
planning instruction.

Uses a variety of data for short and long-
range planning of instruction.

Collaborates with colleagues to monitor
student performance and make instructi
responsive to cultural differences and
individual learning needs.

bn

Works collaboratively with other school
staff to develop or maintain a culturally
and developmentally supportive school
environment.

4h. Teachers use a variety of methods | Demonstrates awareness of multiple % Uses multiple indicators, both formative % Uses information gained from assessme
to assess what each student has indicators or measures of student progre 5 | and summative, to monitor and evaluate, <| activities to improve teaching practice ar|
learned. students’ progress and to inform students’ learning.

4h.1 Uses multiple indicators, both Interprets data on student progress instruction.

formative and summative, to monitor accuratgly and can draw appropriate

and evaluate students’ progress and to conclusions.

inform instruction.

4h. Teachers use a variety of methods | Demonstrates an understanding of 21 Provides evidence that students attait 2]l | Provides opportunities for students to

to assess what each student has century knowledge, skills, and dispositions. | century knowledge, skills, and assess themselves and others.

learned. dispositions.

4h. 2 Provides evidence that students

attain 21st century knowledge, skills,

and dispositions.

5a. Teachers analyze student learning.| Recognizes multiple sources of informatipn | Uses data to provide ideas about what can | Based upon data, selects or develops

5a. 1 Uses data to provide ideas about
what can be done to improve students’
learning.

on students’ learning and performance.
Identifies data sources to improve studen

ts’

learning.

be done to improve students’ learning.

instructional approaches that are
intentionally tailored to students’ learning
needs.

Total Score

Average Score (Total Score/5)

82



SCALE:

Evidence 6 Leadership Contributions to School Impreement Efforts Rubric (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudbgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatiygaa are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacommponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

1b. Teachers demonstrate leadership
in the school.

1b.1 Engages in collaborative and
collegial professional learning
activities.

Recognizes opportunities for involvemen
in professional learning activities.

Attends professional learning activities.

Engages in collaborative and collegial
professional learning activities.

Participates in professional learning
community (PLC) activities.

1b. Teachers demonstrate leadership
in the school.

1b.2 Identifies the characteristics or
critical elements of a school
improvement plan.

Demonstrates familiarity with the
characteristics of a school improvement
plan.

Identifies the characteristics or critical
elements of a school improvement plan.

Works with others in developing and/or
implementing school improvement
activities.

1b. Teachers demonstrate leadership
in the school.

1b.3 Displays the ability to use
appropriate data to identify areas of
need that should be addressed in a
school improvement plan.

Recognizes the importance of using data|

identify areas of need as part of a school
improvement plan.

Displays the ability to use appropriate data

to identify areas of need that should be

addressed in a school improvement plan.

Analyzes data to develop goals and
strategies in the school improvement plg
that enhances student learning.

1c. Teachers lead the teaching

Recognizes the need and identifies

Participates in professional developmen

Seeks additional opportunities for

profession. opportunities for professional growth. A | and growth activities. A | professional development and growth.
1c.1 Participates in professional <Z( <Z(

development and growth activities.

1c. Teachers lead the teaching Recognizes the responsibility of teachers Begins to develop professional Extends professional relationships and
profession. for professional improvement and support. | relationships and networks. networks.

1c.2 Begins to develop professional

relationships and networks.

2e. Teachers work collaboratively with | Recognizes factors that can diminish or Communicates and collaborates with the Seeks and implements solutions to
the families and significant adults in enhance involvement by parents, guardians, home and community for the benefit of overcome obstacles to participation of

the lives of their students.

2e.1 Communicates and collaborates
with the home and community for the
benefit of students.

and the community in schools.

Understands strategies for enhancing
communication between home and scho

and for engaging parents, guardians, ang

community members in schools.

students.

families and communities.

5b. Teachers link professional growth
to their professional goals.

5b.1 Participates in recommended
activities for professional learning and
development.

Acknowledges the importance of ongoing

professional development.

Attends required or expected activities fo
professional growth.

Participates in recommended activities f
professional learning and development.

Seeks out and engages in opportunities
expand professional knowledge and buil
professional skills.

Total Score

Average Score (Total Score/7)
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PRE-STUDENT TEACHING EXPERIENCES

Professional laboratory experiences for the teaohegaration program of Catawba College are deditme
provide for the examination of teaching throughezignces in both campus-based laboratory/clinetiings
and field-based classroom settings. The sequenegpefiences begins in these settings throughtsted;
guided observations of the teacher’s role and fanatithin the school culture; progresses through t
introduction of broad instructional techniques apdcific methodology within the controlled settirajsnicro
or peer teaching and clinical practice; providgear-long examination of theories of teaching aairing,
learning environments, and professional practiegirns again to the ‘real world’ for extended intrips and
culminates in student teaching. This sequence pémances contributes significantly to the develeptrof
understandings and competencies needed for classeazhing.

Objectives of professional laboratory experiences@allow the prospective teacher an opportuoity

observe and participate in school activities;

relate theories of education to actual teaching;

experiment with various methods of teaching;

examine materials and equipment of teaching;

gain insight into methods of discipline and classnananagement;
learn about the organization of the school; and

participate in record keeping and evaluation.

NogosrwpdhE

Field-based experiences begin and end the profeddaboratory sequence. Observation and partioipat a
classroom begin in the freshman or sophomore yaamgiEDUC 2000Introduction to Teaching and
Educational TechnologyOpportunities for observation and participatiorchild and adolescent psychology
courses often occur during the freshman year. 8tagwmrticipate in guided observation under supamiof
college instructors and classroom teachers.

The program aligns closely supervised internshjjeernces with the study of theories of teachind) an
learning, learning environments, and professionattice. Prior to the professional semester, stisdgrend a
minimum of 30 hours in a school-based internshipatible with the licensure they are seeking. Tiuégr
students, teach large and small groups, and petianher assistant duties assigned by the clasdemmher.
They are supervised jointly by a school-based atmllage-based educator. Placements for field sigien are
made by the college-based educator for each spéeifil. All elementary majors are placed in a yeag
internship—Catawba-Overton Partnership for ExcebefCOPE). These field placements are made in
collaboration with the COPE clinical (on-site) adfjtiinstructor.
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STUDENT TEACHING EXPERIENCES

Student teaching is an essential part of the pagiparfor teaching. During student teaching, thespective
teacher has further opportunity to put into practitany of the ideas about teaching dealt with sfhier college
classes. It is not until a person has the oppdstuaitry a procedure in a real situation that matearning
occurs. This is the main purpose of student tegchin

Student teaching would not be possible withoutctperation of schools and classroom teachers eSsitd
student teaching involves the student teacheicahege supervisor, and, most importantly, the evaging
teacher.

Each teacher education student is responsiblebtairong educator’s insurance coverage prior tditseday
of student teaching. The insurance may be obtahmedgh membership in the Student North Carolina
Association of Educators (SNCAE) if the individsaildent does not have coverage through a privditeypo
Applications for membership in the SNCAE may beated in the Department of Teacher Education.

Any student admitted to student teaching must oaetto have an acceptable record in the Catawladeol
student discipline file as well as an acceptakil@ioal background historystudents are required to report
immediately to the Chair of the Department of Teadbducation any changes to their discipline fild/ar
criminal background history. Any conviction of thfenses listed in GS 115C-332 will result in thedent
being removed from the program. Other infractiofikhe reviewed on a case-by-case basis.

What Does Student Teaching Involve?

Student teaching at Catawba College takes pladegdtive senior year. A semester of full-time studeaching
is required. During the student teaching experietieestudent teachers are expected to devote ¢ivsago
the classroom and the necessary preparation. Qtfiytre approval of the Chair of the Departmentelcher
Education can a person work at another job orgpdie in college athletics or other time-consuna@ntjvities
and student teach. Students are discouraged frbgatibg themselves for such work. It is made ckeathem
that no concessions will be given them becausaybther obligations. Student teachers who work natybe
given credit for student teaching if the qualitssaffered because of other obligations. All stadesachers will
be required to sign a form to indicate understagdiinthis possibility.

The student teaching semester will involve manfediint experiences. At first, the student teachightrbest
serve as a teacher assistant, helping the classesmrier with routine matters such as keeping dsgor
checking papers, and preparing materials. Duriiggtime, the student teachers should also be ghen
opportunity to observe other aspects of the scHdwy should spend some time in the library, ppats
office, guidance office, and cafeteria, learnindghef problems and situations faced by other stafhbers.
After a week or two, the role should change to dfat helping teacher in a team teaching situatbaning this
transition period, the regular teacher plans te&uational activities, but the student teachepsehrry these
out. This can be handled in several ways. In alaeglassroom situation, the student teacher mighik with a
small group on some activity while the classrooather works with the rest of the class on somethigg. In
an elementary classroom organized as an openatasstrue team teaching might be taking place.

After three or four weeks in the school, the studeacher should be given the responsibility fanping and
organizing a limited part of the day’s work. By tliféh or sixth week, the student teacher shoulglaening a
significant part of the instructional activitiescabe in charge of the class for much of the dayegaly, a
minimum of five weeks of student teaching a fullsd load is expected. In many cases, student tsacdre
assume responsibility earlier than suggested aldds.is encouraged if mutually agreed upon bystiueent
and cooperating teacher. It is doubtful, howeveat in most cases the student teacher should ke gV
responsibility for a class during the first two Wweef student teaching. In no situations shoulibihecessary
for a student teacher to teach full-time this early
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Where appropriate, the student teacher shoulditweed to taper off during the latter part of thenester. This
allows a gradual transition of classroom respolisés back to the regular teacher and allows thdent
teacher some time for normal end-of-semester altegponsibilities, including the completion of tequired
electronic professional portfolio. Planning forghapering-off period should be done jointly by sedent
teacher and cooperating teacher.

The Professional Portfolio

All student teachers are required to complete actenic professional portfolio. The developmené&of
professional portfolio provides them with a prodottearning that illustrates the many facets eiitheaching
role. This portfolio, aligned with the North Carmdi Professional Teaching Standards, provides aortyjuity
for deep reflection and prepares student teacbetbé initial licensure phase of their career. phafessional
portfolio, comprised of six evidences—Evidence dll€ye Transcript or Praxis |l scores, Evidenc€@ntent
Area Knowledge, Evidence 3: Comprehensive Unit Fiatidence 4: LEA/IHE Certification of Teaching
Capacity, Evidence 5: Reflective Analysis of Teaghand Learning, and Evidence 6: Leadership Carttdbs
to School Improvement Efforts—provides evidence tha student teacher has met the NCPTS. During the
student teaching semester, the student teachecamilplete three components of the professionafqiiort
Comprehensive Unit Plan, Reflective Analysis of dheag and Learning, and Leadership Contributions to
School Improvement Efforts. During the student kéag semester, student teachers will also be eurafl
EDUC 4500 Professional Leadership Seminaand will receive guidance and support from therseu
instructor(s) as they complete the electronic pmsifanal portfolio.

A panel of educators, including the cooperatinghea, will evaluate the professional portfolio ing the
rubric found in the appendix. The professional fodid must be submitted no later than the last dfaglass in
the semester of student teaching. The Departméergather Education will retain an electronic copglb
professional portfolios. Student teachers are enagma to make a complete copy of the portfolictfeir
records.

Student Teaching and Substitute Teaching

1. Student teachers should not be used as free substitf a student teacher is used as a subsdititate
situation in which a regular substitute would ottiee have been used, he/she should be paid astitsieh

2. A student teacher should not be expected to sutestitore than five days during the semester. Any
exception to this policy must be approved by thaiChf the Department of Teacher Education.

3. The student teacher may be employed as a subdgadker only if the following requirements havere
met:
a. successful completion of one half of the studeatiing assignment;
b. completion of the required paperwork for substiteteching in the local school system; and
c. designated substitution is for the cooperatingheaonly. Student teachers are evaluated on the tfas
their performance in regularly assigned classroarospn their reputation as substitutes.
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QUALIFICATIONS OF THE COOPERATING TEACHER

Supervising teachers must be a regularly emplogetified teacher in accordance with Public SchamivL
115C-309. Supervising teachers must also be teramgdhave a minimum of one year of experience thiglr
current school.

RESPONSIBILITIES OF THE COOPERATING TEACHER

Students begin student teaching with varying degoé@ersonal and professional readiness for thenagtion
of the responsibilities involved. The cooperatiagaher must determine the readiness of the sttekeriter to
assume teaching responsibilities. Skill in detemgmeadiness and providing for growth can greeatijzance
the effectiveness of the cooperating teacher’s woitk student teachers. This section presents stiggs by
which cooperating teachers may effectively assistent teachers in becoming competent professionals

A. Preparation for the Student Teacher

1.

2.
3.

4.

Make sure that the class is prepared for the studanher. When he/she arrivpspperlyintroduce
him/her as a teacher.

Provide a work and study area in the classroontstudent teacher.

Collect a set of textbooks for the student teaelner provide him/her with helpful materials such as
school bulletins, schedules, class rolls, schontibaoks, and courses of study.

Find out as much as possible about the studerti¢edicrough informal conversation in your early
conferences with him/her.

B. Orientation of the Student Teacher

ogrwNE

© N

10.

Meet the student teacher and make him/her feelonedahe first day.

Accept the student teacher as a co-worker, kegmngconferences on an informal, friendly basis.
Familiarize the student teacher with the schodingj.

If he/she has not already met the principal, intazdthem.

Introduce him/her to other staff members.

Explain methods of keeping attendance reportsrtepods, cumulative folders, and other necessary
records.

Inform the student teacher of the texts and theesace of subject matter topics.

Provide the student teacher with a school handlsexting charts, schedules, floor plans of the
building, and other helpful materials.

Inform the student teacher about matters of scpolidy, management, discipline, and community
concerns.

Provide the student teacher with the time to wgier classrooms, the principal’s office, the lifgra
technology labs, guidance offices, and any othpr@piate areas of professional interest in thesth

C. Guiding and Helping the Student Teacher

1.

2.

3.

4.

5.

Provide the student teacher with increasing respiitsfor managing classes as he/she becomes more
competent.

Schedule a conference with the student teachensat bnce a week on a regular basis. In additio®, o
or more impromptu conferences may occur daily déjpgnon the student teacher’s needs and the
cooperating teacher’s time.

Jointly make tentative plans for the first few daystudent teaching. These plans need to be fexib
just as all plans do. Then a tentative scheduthetemester’s work may be made, filling in thailet
as they are needed.

After the schedule has been made, develop the afnitsrk and lesson plans. These plans should be
checked thoroughly by the cooperating teacher poidheir use. Suggestions for change should be
made when necessary.

Discuss the possible topic/focus for the compreirensit plan and when this plan might be taught
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(component of electronic professional portfolio).
6. Include the student teacher in school improvem#atte (component of electronic professional
portfolio) and professional development opport@sitivhenever appropriate.
7. In conferences tactfully offer suggestions regaydeaching methods, habits, vocabulary, and grammar
Written evaluations are helpful; it is recommentteat two (2) formal documented observations be
conducted.
Assist the student teacher in locating and usimyaiate forms of instructional technology.
Offer praise as well as constructive criticism. &atxiticisms and suggestions for private confersnce
Refrain from making critical remarks to the studeaicher in front of the class.
10. Review and evaluate the student teacher’s electoifessional portfolio, providing suggestions for
improvement.
11. Assist the student teacher in gaining experiendldrsupervision of extra class activities.

© ®

D. Developing Professional Maturity

1. Allow the student teacher to try classroom techesgand approaches that may not succeed.
Professionals must be given the right to fail oiaen task.

2. Encourage active participation in professionahatogis by asking the student teacher to join yosunh
activities.

3. Set a good example by always displaying courtestyepce, and respect toward your students. Help
him/her to do the same.

4. Encourage the student teacher to develop his/herstyle of teaching rather than imposing your own
upon him/her.

5. Help the student teacher to respect the persordlitye pupil by employing procedures that arenfiig
and informal, but businesslike. Remind the studesther to treat every pupil with the same degfee o
fairness, impartiality, and consideration.

6. Please be honest and frank. Never leave the sttehmiter or college supervisor in doubt as to Heew t
student teacher is progressing. The cooperatiraipéeashould inform the college supervisor or
Department of Teacher Education immediately wheioge problems occur.

7. Participate in the on-going evaluation of the studeacher’s performance. This includes informallyda
assessment and formal evaluation at mid-point aidising theLEA/IHE Certification of Teaching
Capacity (in appendix). The cooperating teacher and htgeoprincipal are responsible also for
completing theStudent Teaching/Interning Performance: Evaluationby North Carolina Local
Education Agency(Form S, in appendix).

Compensation to Cooperating Teachers

No payments are made to schools for the supervigistudent teachers from Catawba College. Compiensa
to the cooperating teachers includes free tuittwrahy one regularly scheduled course or workshoglit at
Catawba at any time during the 12-month perioduiticlg the student teaching. Admission requiremardgsas
stated in the college catalogs. Teachers may &isonotwo season passes for athletic events, drama
productions, and concert series programs durirsgstiiine period.
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RESPONSIBILITIES OF THE COLLEGE SUPERVISOR
Assignment of Grades

The college supervisor has the ultimate respoitsilfdr the assignment of grades in student teaghiime
cooperating teacher will not be asked to assunsebilniden; however, the cooperating teacher haslbae
contact with the student teacher and has had nppertunity to observe his/her strengths and weaaes
Therefore, in most cases, college supervisorsdigiuss grades with cooperating teachers and atitreem
jointly.

Periodic and Terminal Evaluation

A formal three-way evaluation should take placen@t-point in the assignment. At that time, the stuid
teacher should be evaluated usingltBé&/IHE Certification of Teaching Capacity . A copy of the exit
criteria is included in the appendix. This mid-gaissessment should provide the student teacheavaiear
understanding of his/her achievement to date alsaseln understanding of performance goals folas$iehalf
of the student teaching experience. A formal tiwag-evaluation is also conducted at the exit of the
assignment.

TheLEA/IHE Certification of Teaching Capacity should be used at mid-point and exit from the estid
teaching assignment. The completed forms mustdx iy the college supervisor in the teacher edutat
office at the end of the student teaching assighnidris evaluation should be based on periodid join
assessment of the student teacher’s progress tUdiens teacher, cooperating teacher, and the eolleg
supervisor should all be involved in the evaluatioocess.

Although the student teacher has the responsiliditgubmitting an electronic professional porigtirior to
the onset of the final exam period, the collegeesuipor also has the responsibility for convenirgpael of
educators to review and evaluate the professiaméigtio prior to the end of the final examinatipariod. At a
minimum, the panel of educators shall consist efdbllege supervisor and the cooperating teach@&nah
grade for student teaching should not be submitteitlan electronic professional portfolio has besaluated.
The college supervisor must submit the professipaefolio evaluation form to the teacher educatffice by
the end of the final examination period.

The college supervisor has the responsibility tdirsitting all evaluation forms that are part of thmt
assessment system: LEA/IHE Certification of Teagt@apacity: mid-term and exit criteria, form S (@essful
completion of student teaching), professional pddfevaluation form, and a minimum of three (3j)al
observations of student teacher performance.

Regular Supervision

The college supervisor should observe at least(fuinstructional sequences during the semestéedat one
of these may be videotaped by the student teadma)hold conferences for at least three (3) olasiens that
include written documentation, in addition to thelppint and summative conferences and evaluationsany
cases, the supervisor will visit more often. In ¢évent that there are significant problems withstuelent
teacher, the college supervisor will visit as ofteris necessary.

Full Cooperation
Catawba College recognizes that the regular classteacher has the full legal responsibility fa/her class
and pledges its full support of the teacher inyéag out this responsibility. The college supervssare

available in the event that concerns arise wittsthdent teacher. In the rare event that removalstfident
teacher is necessary, the College will completdlanfvestigation of the problem and take appraeriction.
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10.

11.

12.

13.
14.

15.
16.

17.

RESPONSIBILITIES OF THE STUDENT TEACHER

The student teacher is required to report to hisgbleool at the time required of the professioaality. If
absence is necessary, the student teacher shdluleceollege supervisor armboperating teacher as soon
as possible, but no later than 30 minutes befadéyinning of the school day. If neither of these
supervisors can be reached, he/she is to notifpriheipal.

The student teacher is required to remain at theathe same length of time required of the prsifesal
faculty and to follow all weather-related policeasignated by the school district. The studentheais
required to follow the public school calendar. Wial¢s are regular school days and student teackeers a
expected to be in attendance regardless of theqreof the cooperating teacher.

The student teacher is expected to place scho@sdatiead of personal wishes and carry out alesutiat
are part of the profession. This includes involveme extra-curricular activities or other dutiésit are part
of the regular teacher’s load and which fall owsidgular school hours. For example, student teacre
expected to attend events such as club meetirfgstiatevents, PTA/PTO meetings, after-school paren
conferences, School Improvement Team meetings, Glpeses, or meetings of the school board. If the
cooperating teacher is in attendance, the studanher is expected to attend as well. Outside gmant

or perceived social obligations do not justify dufiee to attend these events.

The student teacher is required to attend facultyRTA/PTO meetings, and encouraged to attend gount
city, district, or state teachers’ meetings.

The student teacher is required to conform to dchubes and policies and to local standards of igina
(e.g., drug policies, administration of medicatioriminal background checks).

The student teacher is required to plan his/hekwad to show evidence of this planning prior ttuat
teaching.

The student teacher must safeguard all personat@nfeiential student information and use it for
professional purposes only.

The student teacher is required to follow basieswf courtesy with pupils, parents, and all school
personnel.

The student teacher is required to be well-grooaretito dress professionally. Specific dress stalsdaill
be discussed prior to student teaching.

The student teacher must accept the legal poshiirthe cooperating teacher is legally responddsl¢he
students in the classroom. This means that thestudacher does not have complete freedom, but mus
plan jointly with the cooperating teacher in mattef discipline.

The student teacher is required to be availabledaferences with the cooperating teacher.

The student teacher is required to be respongiblschool materials and to return all textbooksptece
materials, and student records on or before thelisof his/her student teaching.

The student teacher is required to cooperate wélpblicy established about substitute teaching.

The student teacher may be excused by the coliggerdsor only for absences caused by verifialhess,
death in the family, or extreme emergencies. Absgi¢ more than five days are to be made up before
credit will be given for student teaching. Partatipn in EDUC 4500 Professional Leadership Sentioas
not constitute an absence from student teaching.

The student teacher is required to act at all tiagea teacher, not as a student.

The student teacher is required to make his/herawangements for dependable and reliable trarespmnt
to and from the school.

The student teacher is required to comply withNbeth Carolina Professional Code of Ethics.

92



Dress Code Paolicy

All students who engage in field experiences (idrlg student teaching) in a public school settiregexpected
to dress professionally. Rightly or wrongly, peojpidge us by the way we dress and the way we desgis
important messages about how we view ourselvegantble in the schools. Professional dress mdaione
dresses appropriately for the professional setiihg. following guidelines apply.

1. Be well groomed.

2. Dress conservatively. Under no circumstances shyaudoe out of compliance with the student and/or
employee dress code for the school/ school distfioti should not wear clothing, jewelry, or tattoos
advertising tobacco/alcohol/drugs/drug use, orldispbscene or pornographic words/symbols/imagais th
may be offensive to others.

3. Remove visible body piercing jewelry, except forseauring the school workday and at all school
functions and/or school-related activities.

4. Headgear should not be worn unless it is for dthletedical, or bona fide religious reasons.

5. Wear dress or casual shoes. “Flip-flops” are unatedde. Avoid athletic shoes if you are not a pbgksi
educator.

6. Males
a. Wear slacks or dress pants. You should not wear jplans unless it is “blue jean day” or “casual
Friday.”

b. Wear ties and buttoned shirts whenever possibl#ai@d shirts and polo shirts may be worn; however,

t-shirts are not appropriate.
c. Clothing should not be cut, slashed, or torn.

d. Be well-shaven or keep facial hair neatly trimmed.

7. Females
a. Shirts, skirts, and dresses should not be too sindoo tight.

b. Clothing should not be low-cut, see-through, clasised, or torn. It should cover the back, midafid
torso. Necklines and armholes should not be tocdswo be disruptive or distracting.

c. Wear skirts, dresses, slacks, dress pants, watkiags, or Capri pants (modest length for all éfagh
You should not wear blue jeans unless it is “bkemnjday” or “casual Friday.”

d. Secure long hair so that it does not invade thdestis’ space when you bend to help them.

Local school officials and Department of Teacheunddion faculty retain the right to determine gtadent is
dressed professionally. It is important for studdntunderstand that under no circumstances ayeattoeved to
be in violation of a local school or school distsaress code policy and that they will not beatd to
participate in a field experience if they do sortRermore, local school officials and Departmenteacher
Education faculty retain the right to permanendgnove a student from any field experience for dayraint
violation of the dress code that is deemed to belhidisruptive.
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Meal Options for Student Teachers

Student teachers who are boarding on campus magsegn adjustment to board fees during the sentbste
are student teaching. This form must be compleyetthd student teacher and returned to the teaclueagon
office within five days of the first day of class.

Accommodations for Student Teachers with DocumenteBisabilities

Student teachers with documented disabilities shoake arrangements for accommodations. In ordexate
arrangements for the fall semester, requests fmmamodations and supporting information must beivec
by March 15 of the preceding semester. Informatimust be received by October 15 in order to be densd
for the spring semester.

It is essential for the successful completion oflent teaching that student teachers adhere to the
responsibilities and complete the requirementdreadlin this handbook. However, student teachetis wi
documented disabilities such as learning disaddlitr physical disabilities (such as hearing, Vjsaurad other
physical impairments) may request that reasonatderamodations be made to help ensure that apptepria
conditions exist for a successful student teachiperience. For example, a student teacher with kndack
problems would not be required to sit on the flaith children. This is because sitting on the flanot an
essential condition for success as a student tea&lstudent teacher who requires the use of a lwhaie
might utilize a whiteboard on an easel. This isdose using a standard whiteboard (or chalkboartian
essential condition for success as a student teache

Accommodations cannot be made if those accommadatio not permit the student teacher to complete th
essential conditions of student teaching; thaadéere to the responsibilities and complete theireaents
outlined in this handbook. For example, no accomatiod can be made that would permit a student gr&oh
regularly arrive late, leave early, or fail to eggan a full day of productive activities. No acanodation can
be made that would not allow for the proper momipor supervision of students. No accommodationbm
made that would allow for missing more than fivgsiaf student teaching.

Student teachers who believe they have a condiiowhich reasonable accommodations can be madédsho
make a written request for accommodations to thearCii the Department of Teacher Education. TheilCha
will review the request with the Director of theatemic Resources Center. The request should begfilain
the nature of the condition and outline the typlesccommodations that are believed to be necesthgy.
request should also include written verificatioonfran appropriately qualified and licensed professi about
the nature of the condition or situation and th@es/of accommodations that are reasonable. Forgaam
physician must verify in writing the nature of adiel problem and the types of accommodationswiibbe
needed.

The college supervisor, the Chair of the Departroéiiteacher Education, and the Director of the Axait
Resources Center shall review the request for acumations. If the request is deemed reasonable, the
consultations with prospective cooperating teachleatl be made. If a suitable placement is founeln &
written agreement will be drawn listing the specdccommodations that will be made. If the reqisedeemed
unreasonable, then the request shall be deniethargludent informed in writing.

A student teacher who has been denied a requesh faccommodation may submit a written appealdo th
Teacher Education Council.
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Removal from Student Teaching

Student teachers from Catawba College are expéx@eimonstrate the highest standards of teachimmwh
placed in a student teaching assignment. Schooépaa student under a mutual agreement with Catawb
College. While every reasonable effort is maddltmefor a successful student teaching experieitcaay
become necessary for a student teacher to be renfimra a school.

Implementation procedures for removal from studentteaching:

1.

The host school, at its discretion, can requesinimeediate removal of a student during the period o
placement if the student fails to fulfill the olditipns and responsibilities associated with thdesit
teaching experience or violate policies, procedurdss, regulations, or ethics. This request sthbel made
to the college supervisor who withmediately inform the Chair of the Department of Teacher Edior.

If host school educators (the principal or the @aping teacher) believe that the student teashaoti
performing appropriately, but that the performadoes not warrant immediate removal from the school,
concerns should be communicated to the collegergigpeas soon as possibl@ he college supervisor will
meet with the cooperating teacher and/or prindipaliscuss the concerns and to develop a set of
recommendations for improving performance. Theeattiteacher will be made aware of the concerns and
provided with recommendations for improving perfamoe.

If, after a reasonable time for addressing the eorechas passed and no improvement in the student
teacher’s performance is apparent, a decisiorrtginate the student teaching experience may be made
The student teacher shall be naotified in writindho$ decision.

Reasons for dismissal may include, but are not lirtéd to

N =

3
4
5.
6.
7
8
9.
1

failure to follow established school policies, pedares, or routines;

failure to follow the guidelines and policies seith in theDepartment of Teacher Education Policies and
Procedures Handbogk

poor attendance;

tardiness;

lack of responsibility or initiative;

behaviors indicating an attitude of indifferencehostility;

unsatisfactory classroom preparation, includingdéeelopment of written lesson plans;

poor classroom management and/or discipline;

inappropriate interpersonal skills; and

0. unprofessional conduct, including lack of professiadress or inappropriate language.

Appeal Procedures

1.

2.

Action by Student. A student who desires to be readmitted to stutdamthing must re-apply for admission
to student teaching. The student must also inciudetten letter to the Teacher Education Council
explaining the rationale for being permitted tcereoll in the student teaching semester. The latftest

also describe the steps taken to overcome thegimahihat led to the removal from student teaching.

Action of the Teacher Education Council The committee will review the letter from thedsat, and may
request a meeting with the student. Possible dessieturned by the Council could be, but are inatdd
to, the following:

a. retake or enroll in additional coursework;

b. allow additional time for remediation;

C. require additional professional experiences; and

d. reject the appeal and dismiss the student frontetheher education program.
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STUDENT TEACHING/INTERNSHIP PERFORMANCE:

EVALUATION BY A NORTH CAROLINA LOCAL EDUCATION AGEN CY

This form must be submitted with the license agtian of individuals completing approved teacher
education programs in North Carolina. The studgpé€rformance in student teaching/internship must

be satisfactory to qualify for a North Carolinaelicse.

e e N
student’s last name first name middle name maizene
\ N J
4 ) )
street address city state zip code

S J J

N

social security number college or university
J
/ The student performed his or her teaching or immgrassignment at \

name of school

school unit
The assignment began and ended
month, day, year month, day, year

The individual taught in grade (s)

or interned in
name of program

We have reviewed the evaluation of this studergi$ggmance. The evaluation was systematic andraosis during the student
teaching or interning assignment. Based on thkiatian and recommendations from professional stedfcertify that

[0 The student’s performance has been successful.
[0 The student’s performance has not been successful.

Comments (optional):

Signatures:
LEA Supervisor Superintendent or Designee
Date Date

Public Schools of North Carolina

State Board of Education

Department of Public Instruction

Licensure Section

6365 Mail Service Center Form S
Raleigh, North Carolina 27699-6365 March 2006
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LEA/IHE Certification of Teaching Capacity—Mid-Term Criteria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional irements, the candidate must meet each of thecdpsors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le.

Teachers demonstrate hig
ethical standards.

hle.l1 Upholds th€ode of Ethics for North Carolina
Educatorsand theStandards for Professional Condug¢

|:| Met |:| Not Met

ot
|:| Adequate Progress

Classroom Climate/Culture

la.

Teachers lead in their
classrooms.

la.3

Maintains a safe and orderly classroom tlalitées
student learning.

|:| Met |:| Not Met

|:| Adequate Progress

la.4

Uses positive management of student behavior,
including strategies of conflict resolution and eng
management, effective communication for defusing
and deescalating disruptive or dangerous behaaat,
safe and appropriate seclusion and restraint.

|:| Met |:| Not Met

|:| Adequate Progress

2a.

Teachers provide an
environment in which each
child has a positive,
nurturing relationship with
caring adults.

2a.l

Maintains a positive and nurturing learning
environment.

|:| Met |:| Not Met

|:| Adequate Progress

2c. Teachers treat students ag 2c.1 Maintains a learning environment that convegh [] met [] Not Met

individuals. expectations of every student. |:|AdequateP
rogress
4g. Teachers communicate 49.1 Uses a variety of methods to communicate teffdy |:| Met |:| Not Met
effectively. with all students. |:| Adequate Progress
4g.2 Consistently encourages and supports stuttents |:| Met |:| Not Met
articulate thoughts and ideas clearly and effebtive D Adequate Progress

Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thahteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contribution8 of p I:I

and in the world. cultures. Adequate Progress
2b.2 Incorporates different points of view in ingttion. |:| Met |:| Not Met

|:| Adequate Progress

Candidate initials:
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Standard/Element Proficient Descriptor Rating
3a. Teachers align their 3a.2 Integrates effective literacy instruction tigbout the |:| Met |:| Not Met
instruction with theNorth curriculum and across content areas to enhance I:l
Carolina Standard Course students’ learning. Adequate Progress
of Study
3b. Teachers know the conte | 3 2 Encourages students to investigate the coateatto [ ] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural ]
specialty. curiosity. Adequate Progress
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteirtstruction. |:| Met |:| Not Met
relevant to students. I:l Adequate Progress
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriakt¢o |:| Met |:| Not Met
instructional methods. meet the needs of all students. |:| Adequate Progress
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie |:| Met |:| Not Met
utilize technology in their students’ learning.
instruction. |:| Adequate Progress
4e. Teachers help students 4e.1 Integrates specific instruction that helpsais |:| Met |:| Not Met
develop critical-thinking develop the ability to apply processes and stras=fgir
and problem-solving skills. critical thinking and problem solving. [] Adequate Progress
4f. Teachers help students to | 4f.1 Organizes student learning teams for the mad |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student |:|
leadership qualities. leadership. Adequate Progress
Evaluation/Assessment
la. Teachers lead in their la.1l Evaluates the progress of students towarddaigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data |:|
measuring goals of tHéorth Carolina Standard Adequate Progress
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and |:| Met |:| Not Met
methods to assess what egch summative, to monitor and evaluate students’ pssyre |:| d
student has learned. and to inform instruction. Adequate Progress
4h.2 Provides evidence that students attain 2hstice [ ] Met [] NotMet
knowledge, skills and dispositions.
|:| Adequate Progress
5a. Teachers analyze stude 5a.1 Uses data to provide ideas about what camre [ ] Met [] NotMet
learning. improve students’ learning.
|:| Adequate Progress
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic [ ] Met [] Not Met
schools and students. positively affecting students’ learning
|:| Adequate Progress
2d. Teac_hers adapt their _ 2d.1 Cooperates with_speciali_sts and uses resotgces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students. |:|
students with special needs Adequate Progress
2d.2 Uses research-verified strategies to proviidetéve |:| Met |:| Not Met

learning activities for students with special needs

|:| Adequate Progress

College Supervisor

Cooperating Teacher

Date

Date

Student Teacher

Date
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LEA/IHE Certification of Teaching Capacity—EXxit Cri teria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional Bpirements, the candidate must meet each of thecdptors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le. Teachers demonstrate high 1le.1 Upholds th€ode of Ethics for North Carolina |:| Met |:| Not Met
ethical standards. Educatorsand theStandards for Professional Conduct
Classroom Climate/Culture
la. Teachers lead in their 1la.3 Maintains a safe and orderly classroom tlcilitites |:| Met |:| Not Met
classrooms. student learning.
la.4 Uses positive management of student behavior,
including strategies of conflict resolution and eng D Met D Not Met
management, effective communication for defusing
and deescalating disruptive or dangerous behazaat,
safe and appropriate seclusion and restraint.
2a. Teachers provide an 2a.1 Maintains a positive and nurturing learning [] Met [] Not Met
environment in which each environment.
child has a positive,
nurturing relationship with
caring adults.
2c. Teachers treat students ad 2c.1 Maintains a learning environment that convegh |:| Met |:| Not Met
individuals. expectations of every student.
4g. Teachers communicate 4g9.1 Uses a variety of methods to communicate teffdg
effectively. with all students. [J met L] Not Met
49.2 Consistently encourages and supports stuttents
articulate thoughts and ideas clearly and effelgtive D Met D Not Met
Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thanteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contribution8 of g
and in the world. cultures.
2b.2 Incorporates different points of view in insttion. ] Met [] Not Met

Candidate initials:
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Standard/Element

Proficient Descriptor

Rating

3a.

Teachers align their
instruction with theNorth
Carolina Standard Course
of Study

3a.2 Integrates effective literacy instruction tigbout the
curriculum and across content areas to enhance
students’ learning.

Met |:| Not Met

3b. Teachers know the conte | 35 2 Encourages students to investigate the coateatto [] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural
specialty. curiosity.
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteimstruction. |:| Met |:| Not Met
relevant to students.
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriaks¢o
instructional methods. meet the needs of all students. [ met L] Not Met
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie
utilize technology in their students’ learning. D Met D Not Met
instruction
4e. Teachers help students 4e.1 Integrates specific instruction that helpslatis D Met D Not Met
develop critical-thinking develop the ability to apply processes and strassfypir
and problem-solving skills. critical thinking and problem solving.
4f. Teachers help students to | 4f.1 Organizes student learning teams for the e @d |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student
leadership qualities. leadership.
Evaluation/Assessment
la. Teachers lead in their la.1l Evaluates the progress of students towardduigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data
measuring goals of thgorth Carolina Standard
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and D Met D Not Met
methods to assess what egch summative, to monitor and evaluate students’ psxjre
student has learned. and to inform instruction.
4h.2 Provides evidence that students attain 2hs$tige
knowledge, skills and dispositions. D Met D Not Met
5a. Teachers analyze stud 5a.1 Uses data to provide ideas about what caore t
learning. improve students’ learning. [ Met L] Not Met
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic
schools and students. positively affecting students’ learning D Met D Not Met
2d. Teachers adapt their 2d.1 Cooperates with specialists and uses resotoces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students.
students with special needs.
2d.2 Uses research-verified strategies to providetee |:| Met |:| Not Met

learning activities for students with special needs

Candidate initials:
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LEA/IHE Certification of Teaching Capacity

In addition to all other state and institutional uirements, the candidate must meet each of thecdptors
identified in this document to be recommended fmelnsure.

SIGNATURES

Note: The candidate signature doesimply agreement with the ratings. All other sigas verify the
accuracy of and agreement with the ratings on dashriptor.

Individual Printed Name Signature Date

Candidate

Cooperating Teacher

Principal (or designee

University Supervisor

Comments (optional):
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Student Teaching Contract

The Handbook for Supervision of Field Experience$éacher Education states,

Student teaching at Catawba College takes placanguhe senior year. A semester of full-time stiden
teaching is required. During the student teachirgegience, the student teachers are expected melev
themselves to the classroom and the necessarynatepa Only with the approval of the Chair of the
Department of Teacher Education can a person wbdnather job or participate in college athleticsather
time-consuming activities and student teach. Stisdene discouraged from obligating themselves fahs
work. It is made clear to them that no concesswilide given them because of any other obligati@tadent
teachers who work may not be given credit for sttitkaching if the quality has suffered becausettoér
obligations. All student teachers will be requitedsign a form to indicate understanding of thisgbility.

I, , understand that if | choose to work at

another job or participate in college athleticethrer time-consuming activities during my studeiching
semester that | may not be given credit for stutkmathing if the quality of my work has sufferecddase of

other obligations.

| will be participating in a job, athletics, other time-consuming activities during my studeaching

semester. The activity is

The average number of hours per week | devoteisatttivity is

| will not be participating in a job, athtgj or other time-consuming activities during mydsnt

teaching semester.

Signature of Student Teacher Date
Signature of College Supervisor Date
Signature of Cooperating Teacher Date

Return original form with signatures to your collegsupervisor
no later than the end of the first full week of cia.

For Department Use Only:

Approved [
Initials of Chair of Department of Teacher Educatio

Not Approved [
Initials of Chair of Department of Teacher Educatio
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Statement of Confidentiality for Field Experiences

Internship ExperiencD Student Teaching Experien@

Fall [ SpringD Year

Student’s Name (print)

| understand that | may have access to and knowletigersonal information about teachers and
students, such as test data, grades, professepaits, and/or other documents or information dnat
not otherwise public information.

| understand that | must safeguard all personalcandidential student information and use it for
professional purposes only. | will not intentioyatdlisclose any confidential or privileged infornuati
that | may become privy to concerning employeesstndents within the school district where | am
assigned.

Signature Date

Return original form with signature to Mrs. Jane Sder in the Teacher Education Office
no later than the end of the first full week of cia.

For Department Use Only:

Initials of Chair of Department of Teacher Educatio
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REQUEST FOR ADJUSTMENT TO BOARD

Student teachers who are boarding on campus magsegn adjustment to board fees during the
semester they are student teaching. This form beisbmpleted by the student teacher and returned to
the teacher education office within five days o thist day of class.

Name of student

ID# Student Trep8emester
Signature of student Date

APPROVALS:

Chair, Department of Teacher Education Date

Vice President of Finance Date

Current Semester Board charges

Discount Per Cent 40%

Statement adjustment
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APPENDIX D

HANDBOOK FOR SUPERVISION
OF
FIELD EXPERIENCES

BIRTH-KINDERGARTEN
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CATAWBA COLLEGE

HANDBOOK FORSUPERVISION OF
FIELD EXPERIENCES
IN TEACHER EDUCATION:

BIRTH - KINDERGARTEN

2011-2012

“Preparing Teachers as Reflective Practitioners”
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PRE-STUDENT TEACHING EXPERIENCES

Professional laboratory experiences for all teapheparation program of Catawba College are dedigme
provide for the examination of teaching throughegignces in both campus-based laboratory/clinietings
and field-based classroom settings. The sequenegpefiences begins in these settings throughtsted;
guided observations of the teacher's role and iiometithin the school culture; progresses through t
introduction of broad instructional techniques apdcific methodology within the controlled settirajsnicro
or peer teaching and clinical practice; providgear-long examination of curriculum and instructibtheory
and design; returns again to the "real world" fdeaded internships and culminates in student tegcfihis
sequence of experiences contributes significantti¢ development of understandings and competencie
needed for classroom teaching.

Objectives of professional laboratory experienceg@allow the prospective teacher an opportutoity

observe and participate in school activities;

relate theories of education to actual teaching;

experiment with various methods of teaching;

examine materials and equipment of teaching;

gain insight into methods of discipline and classnananagement;
learn about the organization of the school; and

participate in record keeping and evaluation.

NoohkwbdPE

Sequentially planned field experiences for candislat the proposed BK licensure program typicadigib in
the second year at a North Carolina community gelleontinue with field experiences throughoutjtiméor
year at Catawba, and culminate in a 15-week studaching experience. Candidates enter the BK anogr
having completed an Associates Degree in Earlyddbidd Education from a North Carolina community
college. One of the requirements in the transfeggam is the successful completion of COE 111PSoo
Work Experience I-Early Childhood. This requiresdgnts to complete 10 hours of work experience sk
throughout the entire semester. Student outcornespetencies, and other information are provideitién
course syllabus available in the exhibit room.

As part of the requirements for the B.A.E. degreBirth-Kindergarten at Catawba College, all caatkd must
complete the following courses, all of which hawequired field component:

EDUC 3300E Curriculum Methods: Preschool and Eingdrten
EDUC 3301E Curriculum Methods: Infants and Todslle
PSYC 3940E Psychology of Exceptionalities

EDUC 2280E Educational Assessment

In EDUC 3300E, candidates engage in three pro{@zisumentation Project, Curriculum Review, and Math
Activity) as part of their field experiences. In BB 3301E: Curriculum Methods Infants and Toddlers,
candidates have planned field experiences in wihiey observe and/or work with infant and toddleeég
children (and their teachers if the candidate istin@ teacher), create teacher-made books, andogelSP
goals and objectives. Candidates will also plaiviiels that address cognitive development, moral
development, effective instruction and learningiemments, behavior management, and motivation. In
PSYCH 3940E: Psychology of Exceptionalities, caatkd will be required to complete a developmerdaéc
study of two children, one typically developing ammtk atypically developing. Field experiences daamed
which require candidates to engage in developmgrappropriate activities with children identifiedth
special needs and their families. EDUC 2280E Eduoicat Assessments requires the candidates to ctergple
child portfolio using formal and informal assessisenf a child between birth to 8 years of age. pitwgect
must be presented in a PowerPoint presentationcdihgidates will also complete an assessment mstit
review project where they will evaluate assessrimettuments developed for children between birtth &n
years of age

107



The culminating field experience is the 15 weekstatlent teaching, which occur as part of EDUC £000
Student Teaching and Seminar (Birth-Kindergart&n)dent teaching performance is evaluated through t
LEA/IHE Certification of Teaching Capacity: Mid-Terand Exit-Criteria The cooperating teacher/site
supervisor and college supervisor jointly evalistelent teaching performance, evaluate their gartfand
hold conferences with the student teacher at rmakseer and at the conclusion of student teachingif\plan
is also developed, implemented, assessed, andtesflapon during the student teaching experience in
collaboration with the college supervisor and theperating teacher.
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STUDENT TEACHING EXPERIENCES

Student teaching is an essential part of the pagiparfor teaching. During student teaching, thespective
teacher has further opportunity to put into practitany of the ideas about teaching dealt with sfhler college
classes. It is not until a person has the oppdstuaitry a procedure in a real situation that matearning
occurs. This is the main purpose of student tegchin

Student teaching would not be possible withoutctheperation of schools and classroom teachers eSsitd
student teaching involves the student teacherahiege supervisor, and, most importantly, the evafing
teacher or site supervisor.

Each teacher education student is responsiblebfairong educator’s insurance coverage prior tditseday
of student teaching. The insurance may be obtahmedigh membership in the Student North Carolina
Association of Educators (SNCAE) if the individgaldent does not have coverage through a privéieypo
Applications for membership in the SNCAE may beagied in the Department of Teacher Education.

Criminal history checks will be conducted on alhdelates who apply for admission to student teachiho
have a grade point average of 2.50 or better. Tin@ral history checks will reveal if a candidatasha state
and/or national criminal history, a record of parahd probation, and/or a record as a sexual aéfedchy
student who fails to submit to a criminal histoheck will not be admitted to student teaching.

What Does Student Teaching Involve?

Student teaching at Catawba College takes pladegdtive senior year. Fifteen weeks of full-timedsnt
teaching is required. During these 15 weeks, theesit teachers are expected to devote their emtirking
time to the classroom and the necessary prepardtimy are expected to live the life of a careacher. Only
in rare cases, with the approval of the Chair ef@Blepartment of Teacher Education, can a persok &tor
another job or participate in other time-consunantjvities and student teach. Therefore, studemrts a
discouraged from obligating themselves for suchkwitiis made clear to them that no concessionisbsil
given them because of any other obligations. Stu#achers who work at another job may not be goredit
for student teaching if the quality has sufferedause of other obligations.

The 15 weeks of student teaching involves manygdfit experiences for BK majors who are and are not
employed full-time as a lead teacher in an earligdhbod setting. At first, the student teacher niigbst serve
as an assistant, helping the classroom teachereutme matters such as keeping records, chegapgrs, and
preparing materials. During this time, the studeathers should also be given the opportunity seode other
aspects of the school. They should spend someinitie library, principal’s office, guidance officand
cafeteria, learning of the problems and situatfaned by other staff members. After a week or tie,role
should change to that of a helping teacher in @ teaching situation. During this transition peritite regular
teacher plans the instructional activities, butdhelent teacher helps carry these out. This cdrabdled in
several ways. In a regular classroom situationsthdent teacher might work with a small group ome
activity while the classroom teacher works with tést of the class on something else. In an eleamgnt
classroom organized as an open classroom, truetesarning might be taking place.

After three or four weeks in the school, the studeacher should be given the responsibility fanping and
organizing a limited part of the day’s work. By thigth week, the student teacher should be plaraing
significant part of the instructional activitiesdabe in charge of the class for much of the dayeealy, a
minimum of five weeks of student teaching a fullsd load is expected. In many cases, student tsacdre
assume responsibility earlier than suggested alidvs.is encouraged if mutually agreed upon bystineent
and cooperating teacher. It is doubtful, howeveat in most cases the student teacher should ke gV
responsibility for a class during the first two Wweef student teaching. In no situations shoulibinhecessary
for a student teacher to teach full-time this early
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Where appropriate, the student teacher shoulditweed to taper off during the latter part of thenester. This
allows a gradual transition of classroom respolisés back to the regular teacher and allows thdent
teacher some time for normal end-of-semester altegponsibilities, including the completion of tequired
professional portfolio. Planning for this shoulddmne jointly by the student teacher and coopeydaéacher.

Students who are employed full-time as a teacharhinth-kindergarten setting may student teacgheir
classroom or another classroom at the same ghe iflassroom is in a public school or a 4- oras-senter. In
this case, the student would be planning all ofitisructional activities and be in charge of thass for the
entire day throughout the duration of the studeathing experience.

The Professional Portfolio

All student teachers are required to complete actenic professional portfolio. The developmené&of
professional portfolio provides them with a prodottearning that illustrates the many facets @irtbeaching
role. This portfolio, aligned with the North Carmdi Professional Teaching Standards, provides aortjuyity
for deep reflection and prepares student teacbetbé initial licensure phase of their career. phafessional
portfolio will be assembled and submitted usingkisaseeam. The professional portfolio provides evidethat
the student teacher has mastered each of the NOPE& are six evidences that must be developed and
approved by the college supervisor and the coapgregacher.

The e-portfolio submitted to TaskStream will incduBlvidence 1: College Transcript, Evidence 2:
Developmental Case Study, Evidence 3: ComprehehhiitePlan, Evidence 4: LEA/IHE Certification of
Teaching Capacity, Evidence 5: Reflective Analygi$eaching and Learning, and Evidence 6: Leadprshi
Contributions to School Improvement Efforts. Ihisre that the student teacher provides evidente#ta of
the North Carolina Professional Teaching Standaadsbeen met. A panel of educators and the codmgprat
teacher will evaluate the professional portfolibeTprofessional portfolio must be submitted norldtan
December 1 in the fall term or April 20 in the syyiterm. The Department of Teacher Education resethe
right to retain all professional portfolios. Stutlézachers are therefore encouraged to make a etarqapy of
the portfolio and all supporting materials to tumrio the teacher education office in exchangetferreturn of
the original portfolio.

Student Teaching and Substitute Teaching

Student teachers should not be used as free suéstitf a student teacher is used as a substitatsituation in
which a regular substitute would otherwise havenhes=d, he/she should be paid as a substituteidé st
teacher should not be expected to substitute rhareftve days during the semester. Any exceptiadhi®
policy must be approved by the Chair of the Departihof Teacher Education. The student teacher ray b
employed as a substitute teacher only if the falhgwequirements have been met: 1) successful eiaplof
one-half of the student teaching assignment, 2)pbeton of the required paperwork for substitutecteng in
the local school system, and 3) designated subetitis for the cooperating teacher only. Studeathers are
evaluated on the basis of their performance inlegtyuassigned classrooms, not on their reputai®n
substitutes.
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QUALIFICATIONS OF THE COOPERATING TEACHER AND SITE S UPERVISOR

Supervising teachers must be a regularly emplogetified teacher in accordance with Public SchaaivL
115C-309. Supervising teachers must also have icBKse and a minimum of three years of teaching
experience.

RESPONSIBILITIES OF THE COOPERATING TEACHER/ SITE SU PERVISOR

Students begin student teaching with varying degoé@ersonal and professional readiness for thenastion
of the responsibilities involved. The cooperatiegdher/site supervisor must determine the readofabe
student teacher to assume teaching responsibil@lgl in determining readiness and providing goowth can
greatly enhance the effectiveness of the coopey&imcher's work with student teachers. This segiiesents
suggestions by which cooperating teachers/sitersispes may effectively assist inexperienced stuideschers
or experienced teachers, who are student teachiaglifferent classroom, become competent profeakio

A.

B.

C.

Preparation for the Student Teacher

1.

2.

3.
4.

Make sure that the class is prepared for the studanher. When he/she arrives, properly introduce
him/her as a teacher.

Collect a set of textbooks for the student teaelner provide him/her with helpful materials such as
school bulletins, schedules, class rolls, schontlhaoks, and courses of study.

If possible provide a work and study area in tlesstoom for the student teacher.

Find out as much as possible about the studerti¢editrough informal conversation in your early
conferences with him/her.

Orientation of the Student Teacher

ogrwNE

© N

10.

Meet the student teacher and make him/her feelonedahe first day.

Accept the student teacher as a co-worker, kegmngconferences on an informal, friendly basis.
Familiarize the student teacher with the schoding.

If he/she has not already met the principal, intczdthem.

Introduce him/her to other staff members.

Explain methods of keeping attendance reportsrtepods, cumulative folders, and other necessary
records, as needed.

Inform the student teacher of the texts and theesace of subject matter topics.

Provide the student teacher with a school handlsedting charts, schedules, floor plans of the
building, and other helpful materials.

Inform the student teacher about matters of scpolidy, management, discipline, and community
concerns.

Provide the student teacher with the time to wsier classrooms, the principal's office, the lipra
technology laboratories, guidance offices, andathgr appropriate areas of professional interegian
school.

Guiding and Helping the Student Teacher

1.

2.

Provide the student teacher with increasing respiitysfor managing classes as he/she becomes
more competent.

Schedule a conference with the student teachensat bnce a week on a regular basis. In additios, o
or more impromptu conferences may occur daily déimgnon the student teacher's needs and the
cooperating teacher's time.

Jointly make tentative plans for the first few da§student teaching. These plans need to be fexib
just as all plans do. Then a tentative scheduthetemester's work may be made, with the planners
filling in the details as they are needed.

After the schedule has been made, develop the ainiterk and lesson plans. These plans should be
checked thoroughly by the cooperating teacher poidiheir use. Suggestions for change should be
made when necessary.
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No

9.

In conferences tactfully offer suggestions regagdeaching methods, habits, vocabulary, and
grammar. Written evaluations are helpful; it iscenended that two formal documented observations
be conducted.

Assist the student teacher in locating and usimyaiate forms of instructional technology.

Offer praise as well as constructive criticism. &atxiticisms and suggestions for private confersnce
Refrain from making critical remarks to the studeaicher in front of the class.

Review and evaluate the student teacher’s profiealsportfolio, providing suggestions for
improvement.

Assist the student teacher in gaining experientkarsupervision of extra class activities.

D. Developing Professional Maturity

1.

2.

3.

Allow the student teacher to try classroom techesgand approaches that may not succeed.
Professionals must be given the right to fail oiaen task.

Encourage active participation in professionahétitis by asking the student teacher to join you in
such activities.

Set a good example by always displaying courtestyepce, and respect towards your students. Help
him/her to do the same.

Encourage the student teacher to develop his/herstyle of teaching rather than imposing your own
upon him/her.

Help the student teacher to respect the persordlitye pupil by employing procedures that are
friendly and informal, but businesslike. Remind siiedent teacher to treat every pupil with the same
degree of fairness, impartiality, and consideration

Please be honest and frank. Never leave the stteltter or college supervisor in doubt as to Heew t
student teacher is progressing. The cooperatirgpéeahould inform the college supervisor or
Department of Teacher Education immediately wheioge problems occur.

Participate in the on-going evaluation of the studeacher's performance. This includes informal
daily assessment and formal evaluation at mid-paoat exit using th&valuation of Student

Teacher Performance Form.The cooperating teacher and his or her principatesponsible also for
completing theéStudent Teaching/Interning Performance: Evaluationby North Carolina Local
Education Agency

Compensation to Cooperating Teachers

No payments are made to schools for the supervigistudent teachers from Catawba College. Compiensa
to the cooperating teachers includes free tuitiwrafiy one regularly scheduled course or workshoght at
Catawba at any time during the 12-month perioduiiclg the student teaching. Admission requiremardésas
stated in the college catalogs. Teachers may &lsonotwo season passes for athletic events, drama
productions, and concert series programs durirsgstiiine period.
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RESPONSIBILITIES OF THE COLLEGE SUPERVISOR
Assignment of Grades

The college supervisor has the ultimate respoitsilfdr the assignment of grades in student teaghiime
cooperating teacher will not be asked to assunsebiiniden. However, the cooperating teacher haslbad
contact with the student teacher and has had nppertunity to observe his/her strengths and weaawes
Therefore, in most cases college supervisors vwEtubs grades with cooperating teachers and atitreem
jointly.

Periodic and Terminal Evaluation

A formal three-way evaluation should take placenat—point in the assignment. At that time, the stud
teacher should be evaluated usingEkaluation of Student Teacher Performancd-orm. This mid-point
assessment should provide the student teacheawitar understanding of his/her achievement te asatwell
as an understanding of performance goals for gtehkf of the student teaching experience. A fortmae-
way evaluation is also conducted at the exit ofassignment.

TheEvaluation of Student Teacher Performancd-orm should be used at mid-point and exit from the estind
teaching assignment. The completed forms mustdx iy the college supervisor in the teacher edutat
office at the end of the student teaching assighnidris evaluation should be based on periodid join
assessment of the student teacher's progresstudensteacher, cooperating teacher, and the eoflagervisor
should all be involved in the evaluation process.

Although the student teacher has the responsilfditgubmitting an electronic professional portgtirior to
the onset of the final exam period, the collegeesupor also has the responsibility for convenirgpael of
educators to review and evaluate the professiadiigtio prior to the end of the final examinatipariod. At a
minimum, the panel of educators shall consist efdbllege supervisor and the cooperating teachénah
grade for student teaching should not be submittetitla professional portfolio has been evaluafde college
supervisor must submit the professional portfolialeation form to the teacher education office Iy €nd of
the final examination period.

The college supervisor has the responsibility édomsitting all evaluation forms that are part of thret
assessment system: Evaluation of Student Teachferfance: mid-term and exit criteria, LEA/IHE
Certification of Teaching Capacity Form, professilgportfolio evaluation form, and a minimum of tar@rmal
observations of student teacher performance.

Regular Supervision

The college supervisor should observe at lease timstructional sequences during the semesterhaldd
conferences for at least three observations tightde written documentation, in addition to the puoht and
summative conferences and evaluations. In manysctse supervisor will visit more often. In the etéhat
there are significant problems with the studentheg, the college supervisor will visit as ofterisasecessary.

Full Cooperation
Catawba College recognizes that the regular classteacher has the full legal responsibility fa/her class
and pledges its full support of the teacher inyéag out this responsibility. The college supervisare

available in the event that concerns arise wittsthdent teacher. In the rare event that removalstfident
teacher is necessary, the College will completdlarivestigation of the problem and take appragriction.
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10.

11.
12.

13.

14.

15.
16.

RESPONSIBILITIES OF THE STUDENT TEACHER

The student teacher is required to report to hisgbleool at the time required of the professioaality. If
absence is necessary the student teacher sholldecabllege supervisor and cooperating teacher/si
supervisor as soon as possible, but no later tAaniButes before the beginning of the school dayeither
of these supervisors can be reached, he/she titg the principal or director.

The student teacher is required to remain at theathe same length of time required of the prsifesal
faculty and to follow all weather-related policéssignated by the school district. The studentheiais
required to follow the public school calendar. Wial¢s are regular school days and student teackeers a
expected to be in attendance regardless of theqref the cooperating teacher/site supervisor.

The student teacher is expected to place scho@sdaihead of personal wishes and carry out aléstitiat
are part of the profession. This includes involvatie extra-curricular activities or other dutiésit are part
of the regular teacher’s load and which fall owggidgular school hours. For example, student teacire
expected to attend events such as club meetirfgstiatevents, PTA meetings, after-school parent
conferences, Open Houses, or meetings of the sbloantl. Outside employment or perceived social
obligations do not justify a failure to attend thevents.

The student teacher is required to conform to dchubes and policies and to local standards of igina
(e.g., drug policies, administration of medicatioriminal background checks).

The student teacher is required to plan his/hekwad to show evidence of this planning prior ttuat
teaching.

The student teacher must safeguard all personat@mnfeiential student information and use it for
professional purposes only.

The student teacher is required to follow basiesuf courtesy with pupils, parents, and all school
personnel.

The student teacher is required to be well-grooaratito dress professionally. Specific dress stalsdaill
be discussed prior to student teaching.

The student teacher is required to attend facultiRTA meetings, and encouraged to attend couityy, ¢
district, or state teachers’ meetings.

If a student teacher is being supervised by a aqatipg teacher, the student teacher must accepedaé
position that the cooperating teacher is legalgpomsible for the students in the classroom. Tlgiama that
the student teacher does not have complete fredaletrmust plan jointly with the cooperating teacimer
matters of discipline.

The student teacher is required to be availabledaferences with the cooperating teacher.

The student teacher is required to be respongiblschool materials and to return all textbooksptece
materials, and student records on or before thelisof his/her student teaching.

The student teacher is required to cooperate wélpblicy established about substitute teaching.

The student teacher may be excused by the collggerdsor only for absences caused by verifialhedss,
death in the family, or extreme emergencies. Absgi¢ more than five days are to be made up before
credit will be given for student teaching.

The student teacher is required to act at all tiagea teacher, not as a student.

The student teacher is required to make his/herawangements for dependable and reliable traretpmnt
to and from the school.
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Dress Code Policy

All students who engage in field experiences (idrlg student teaching) in a public school settiregexpected
to dress professionally. Rightly or wrongly, peojpidge us by the way we dress and the way we desgis
important messages about how we view ourselvegantble in the schools. Professional dress mdaione
dresses appropriately for the professional setfihg. following guidelines apply

1.

Be well groomed. This means that you have batheti@wered, applied deodorant, brushed your tenth, a
have combed your hair. If you are wearing dresgeshitie shoes should be polished. If you havekio as
someone if you are well groomed, you probably ate n

Dress conservativeljJnder no circumstances should you be out of campé with the student dress code
for the local school. While local policies vary,uyshould not wear clothing advertising tobaccogladd, or
anything that promotes illicit drug use. Your clotp should be free of offensive writing or drawing,
including anything that violates community standard

Dress in a manner that is respectful of the divpgmulations that live in our society. For examplgile
confederate flags may be considered as a matt&oothern Pride” by some, many others will findsee
offensive and a symbol of slavery.

Avoid nose rings, nose studs, brow rings, and tergjuds.

Cover conspicuous tattoos. Any tattoo that inclU8asnic or gang symbols will be offensive and ninest
covered.

Males
a. Wear slacks or dress pants. Pants should be pregsedhould not wear blue jeans unless it is “blue
jean day.”

b. Wear ties and buttoned shirts.

c. Wear dress or casual shoes. “Flip-flops” are unatet¥e. Avoid athletic shoes if you are not a ptaisi
educator.

d. Be well-shaven or keep facial hair neatly trimmed.
e. Hats should not be worn indoors.

Females
a. Do not wear shirts, skirts and dresses that arshod or tight.

b. Do not wear low-cut or see-through blouses. Make that mid-drifts are covered at all times and
under all circumstances. No one should ever sewel or the small of your back.

c. Wear slacks or dress pants. You should not wear jslns, low-hung pants, and shorts (unless it is
“blue jean day” or “shorts day.”).

d. Wear dress or casual shoes. Do not wear “flip flofpyou choose to wear sandals, avoid thongs.
Avoid athletic shoes if you are not a physical edac

e. Secure long hair so that it does not invade thdestis’ space when you bend to help them.

Local school officials and Department of Teacheunddion faculty retain the right to determine gtadent is
dressed professionally. It is important for studdntunderstand that under no circumstances ayeattoeved to
be in violation of a local school’'s dress policydahat they will not be allowed to participate ifield
experience if they do so. Furthermore, local scloffitials and Department of Teacher Education figawetain
the right to permanently remove a student fromfaigl experience for any flagrant violation of tteess code
that is deemed to be highly disruptive.
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Accommodations for Student Teachers with DocumenteBisabilities

Student teachers with documented disabilities shoake arrangements for accommodations. In ordexate
arrangements for the fall semester, requests fmmamodations and supporting information must beivec
by March 15 of the preceding semester. Informatimust be received by October 15 in order to be densd
for the spring semester.

It is essential for the successful completion oflent teaching that student teachers adhere to the
responsibilities and complete the requirementdreadlin this handbook. However, student teachetis wi
documented disabilities such as learning disadxdlitr physical disabilities (such as hearing, Vjsarad other
physical impairments) may request that reasonatderamodations be made to help ensure that apptepria
conditions exist for a successful student teachigerience. For example, a student teacher with kndack
problems would not be required to sit on the flaith children. This is because sitting on the fle®not an
essential condition for success as a student tea&lstudent teacher who requires the use of a lwhaie
might utilize a whiteboard on an easel. This isdose using a standard whiteboard (or chalkboartian
essential condition for success as a student teache

Accommodations cannot be made if those accommadatio not permit the student teacher to complete th
essential conditions of student teaching; thaadéere to the responsibilities and complete theireapents
outlined in this handbook. For example, no accomatiod can be made that would permit a student gF&oh
regularly arrive late, leave early, or fail to eggan a full day of productive activities. No acanodation can
be made that would not allow for the proper momipor supervision of students. No accommodationbm
made that would allow for missing more than fivgsiaf student teaching.

Student teachers who believe they have a condiiowhich reasonable accommodations can be madédsho
make a written request for accommodations to thearCii the Department of Teacher Education. TheilCha
will review the request with the Director of theatemic Resources Center. The request should begfilain
the nature of the condition and outline the typlesccommodations that are believed to be necesthgy.
request should also include written verificatioonfran appropriately qualified and licensed professi about
the nature of the condition or situation and th@es/of accommodations that are reasonable. Forgaam
physician must verify in writing the nature of adiel problem and the types of accommodationswiibbe
needed.

The college supervisor, the Chair of the Departroéiieacher Education and the Director of the Acside
Resources Center shall review the request for acumations. If the request is deemed reasonable, the
consultations with prospective cooperating teachleatl be made. If a suitable placement is foumeln &
written agreement will be drawn listing the specdccommodations that will be made. If the reqisesdeemed
unreasonable, then the request shall be deniethargludent informed in writing.

A student teacher who has been denied a requessh faccommodation may submit a written appealdo th
Teacher Education Council.

Removal from Student Teaching
Student teachers from Catawba College are expezteimonstrate the highest standards of teachimgwh
placed in a student teaching assignment. Schoo&paa student under a mutual agreement with Catawb

College. While every reasonable effort is maddltwafor a successful student teaching experiericeay
become necessary for a student teacher to be renfimra a school.
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Implementation Procedures for Removal from StudeniTeaching

1. The host school, at its discretion, can requesinimeediate removal of a student during the period o
placement if the student fails to fulfill the olditipns and responsibilities associated with thdesit
teaching experience or violate policies, procedurdss, regulations, or ethics. This request shbel made
to the college supervisor who withmediately inform the Chair of the Department of Teacher Edion.

2. If host school educators (the principal or the @afing teacher) believe that the student teasheoti
performing appropriately, but that the performadoes not warrant immediate removal from the school,
concerns should be communicated to the collegergigpeas soon as possibl@he college supervisor will
meet with the cooperating teacher and/or prindipaliscuss the concerns and to develop a set of
recommendations for improving performance. Theesttteacher will be made aware of the concerns and
provided with recommendations for improving perfamoe.

3. If, after a reasonable time for addressing the eorghas passed and no improvement in the student
teacher’s performance is apparent, a decisiorrmarate the student teaching experience may be made
The student teacher shall be notified in writindho$ decision.

Reasons for dismissal may include, but are not lirted to

Failure to follow established school policies, @dares, or routines;

Failure to follow the guidelines and policies s&tli in theDepartment of Teacher Education Policies
and Procedures Handbopk

Poor attendance;

Tardiness;

Lack of responsibility or initiative;

Behaviors indicating an attitude of indifferencenostility;

Unsatisfactory classroom preparation, includingdbeelopment of written lesson plans;
Poor classroom management and/or discipline;

Inappropriate interpersonal skills; and

Unprofessional conduct, including lack of professildress or inappropriate language.

N =

Co~NOU AW

Appeal Procedures

1. Action by student. A student who desires to be readmitted to stutdaahing must re-apply for
admission to student teaching. The student mustiattude a written letter to the Teacher Education
Council explaining the rationale for being pernttte re-enroll in the student teaching semestege. Th
letter must also describe the steps taken to owe¥dbe problems that led to the removal from studen
teaching.

2. Action of the Teacher Education Council The committee will review the letter from thedsut, and
may request a meeting with the student. Possildisides returned by the Council could be, but are n
limited to, the following:

retake or enroll in additional coursework;

allow additional time for remediation;

require additional professional experiences; and

reject the appeal and dismiss the student fronetheher education program.

coop
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STUDENT TEACHING/INTERNSHIP PERFORMANCE:

EVALUATION BY A NORTH CAROLINA LOCAL EDUCATION AGEN CY

This form must be submitted with the license agtian of individuals completing approved teacher
education programs in North Carolina. The studgpé€rformance in student teaching/internship must

be satisfactory to qualify for a North Carolinaelicse.

e e N
student’s last name first name middle name maizene
\ N J
4 ) )
street address city state zip code
S J J
e A\
social security number college or university
\ J
/ The student performed his or her teaching or immgrassignment at \

name of school

school unit
The assignment began and ended
month, day, year month, day, year

The individual taught in grade (s)

or interned in

\ name of program

/

We have reviewed the evaluation of this studergi$gumance. The evaluation was systematic andraosis during the student
teaching or interning assignment. Based on thkiatian and recommendations from professional stedfcertify that

[0 The student’s performance has been successful.
[0 The student’s performance has not been successful.

Comments (optional):

Signatures:
LEA Supervisor Superintendent or Designee
Date Date

Public Schools of North Carolina

State Board of Education

Department of Public Instruction

Licensure Section

6365 Mail Service Center Form S
Raleigh, North Carolina 27699-6365 March 2006
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LEA/IHE Certification of Teaching Capacity—Mid-Term Criteria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional irements, the candidate must meet each of thecdpsors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le.

Teachers demonstrate hig
ethical standards.

hle.l1 Upholds th€ode of Ethics for North Carolina
Educatorsand theStandards for Professional Condug¢

|:| Met |:| Not Met

ot
|:| Adequate Progress

Classroom Climate/Culture

la.

Teachers lead in their
classrooms.

la.3

Maintains a safe and orderly classroom tlalitées
student learning.

|:| Met |:| Not Met

|:| Adequate Progress

la.4

Uses positive management of student behavior,
including strategies of conflict resolution and eng
management, effective communication for defusing
and deescalating disruptive or dangerous behaaat,
safe and appropriate seclusion and restraint.

|:| Met |:| Not Met

|:| Adequate Progress

2a.

Teachers provide an
environment in which each
child has a positive,
nurturing relationship with
caring adults.

2a.l

Maintains a positive and nurturing learning
environment.

|:| Met |:| Not Met

|:| Adequate Progress

2c. Teachers treat students ag 2c.1 Maintains a learning environment that convegh [] met [] Not Met

individuals. expectations of every student. |:|AdequateP
rogress
4g. Teachers communicate 49.1 Uses a variety of methods to communicate teffdy |:| Met |:| Not Met
effectively. with all students. |:| Adequate Progress
4g.2 Consistently encourages and supports stuttents |:| Met |:| Not Met
articulate thoughts and ideas clearly and effebtive D Adequate Progress

Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thahteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contribution8 of p I:I

and in the world. cultures. Adequate Progress
2b.2 Incorporates different points of view in ingttion. |:| Met |:| Not Met

|:| Adequate Progress

Candidate initials:
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Standard/Element Proficient Descriptor Rating
3a. Teachers align their 3a.2 Integrates effective literacy instruction tigbout the |:| Met |:| Not Met
instruction with theNorth curriculum and across content areas to enhance I:l
Carolina Standard Course students’ learning. Adequate Progress
of Study
3b. Teachers know the conte | 3 2 Encourages students to investigate the coateatto [ ] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural ]
specialty. curiosity. Adequate Progress
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteirtstruction. |:| Met |:| Not Met
relevant to students. I:l Adequate Progress
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriakt¢o |:| Met |:| Not Met
instructional methods. meet the needs of all students. |:| Adequate Progress
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie |:| Met |:| Not Met
utilize technology in their students’ learning.
instruction. |:| Adequate Progress
4e. Teachers help students 4e.1 Integrates specific instruction that helpsais |:| Met |:| Not Met
develop critical-thinking develop the ability to apply processes and stras=fgir
and problem-solving skills. critical thinking and problem solving. [] Adequate Progress
4f. Teachers help students to | 4f.1 Organizes student learning teams for the mad |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student |:|
leadership qualities. leadership. Adequate Progress
Evaluation/Assessment
la. Teachers lead in their la.1l Evaluates the progress of students towarddaigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data |:|
measuring goals of tHéorth Carolina Standard Adequate Progress
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and |:| Met |:| Not Met
methods to assess what egch summative, to monitor and evaluate students’ pssyre |:| d
student has learned. and to inform instruction. Adequate Progress
4h.2 Provides evidence that students attain 2hstice [ ] Met [] NotMet
knowledge, skills and dispositions.
|:| Adequate Progress
5a. Teachers analyze stude 5a.1 Uses data to provide ideas about what camre [ ] Met [] NotMet
learning. improve students’ learning.
|:| Adequate Progress
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic [ ] Met [] Not Met
schools and students. positively affecting students’ learning
|:| Adequate Progress
2d. Teac_hers adapt their _ 2d.1 Cooperates with_speciali_sts and uses resotgces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students. |:|
students with special needs Adequate Progress
2d.2 Uses research-verified strategies to proviidetéve |:| Met |:| Not Met

learning activities for students with special needs

|:| Adequate Progress

College Supervisor

Cooperating Teacher

Date

Date

Student Teacher

Date
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LEA/IHE Certification of Teaching Capacity—EXxit Cri teria

Candidate Name:

Cooperating Teacher Name:

School:

Grade:

LEA:

IHE: Catawba

College

In addition to all other state and institutional Bpirements, the candidate must meet each of thecdptors
identified in this document to be recommended fmehsure.

Standard/Element

Proficient Descriptor

Rating

Professionalism

le. Teachers demonstrate high 1le.1 Upholds th€ode of Ethics for North Carolina |:| Met |:| Not Met
ethical standards. Educatorsand theStandards for Professional Conduct
Classroom Climate/Culture
la. Teachers lead in their 1la.3 Maintains a safe and orderly classroom tlcilitites |:| Met |:| Not Met
classrooms. student learning.
la.4 Uses positive management of student behavior,
including strategies of conflict resolution and eng D Met D Not Met
management, effective communication for defusing
and deescalating disruptive or dangerous behazaat,
safe and appropriate seclusion and restraint.
2a. Teachers provide an 2a.1 Maintains a positive and nurturing learning [] Met [] Not Met
environment in which each environment.
child has a positive,
nurturing relationship with
caring adults.
2c. Teachers treat students ad 2c.1 Maintains a learning environment that convegh |:| Met |:| Not Met
individuals. expectations of every student.
4g. Teachers communicate 4g9.1 Uses a variety of methods to communicate teffdg
effectively. with all students. [J met L] Not Met
49.2 Consistently encourages and supports stuttents
articulate thoughts and ideas clearly and effelgtive D Met D Not Met
Instruction
2b. Teachers embrace diversity2b.1 Appropriately uses materials or lessons thanteract |:| Met |:| Not Met
in the school community stereotypes and acknowledges the contribution8 of g
and in the world. cultures.
2b.2 Incorporates different points of view in insttion. ] Met [] Not Met

Candidate initials:
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Standard/Element

Proficient Descriptor

Rating

3a.

Teachers align their
instruction with theNorth
Carolina Standard Course
of Study

3a.2 Integrates effective literacy instruction tigbout the
curriculum and across content areas to enhance
students’ learning.

Met |:| Not Met

3b. Teachers know the conte | 35 2 Encourages students to investigate the coateatto [] Met [] Not Met
appropriate to their teaching expand their knowledge and satisfy their natural
specialty. curiosity.
3d. Teachers make instruction| 3d.1 Integrates 21st century skills and conteimstruction. |:| Met |:| Not Met
relevant to students.
4c. Teachers use a variety of | 4c.1 Uses a variety of appropriate methods andriaks¢o
instructional methods. meet the needs of all students. [ met L] Not Met
4d. Teachers integrate and 4d.1 Integrates technology with instruction to nnaizie
utilize technology in their students’ learning. D Met D Not Met
instruction
4e. Teachers help students 4e.1 Integrates specific instruction that helpslatis D Met D Not Met
develop critical-thinking develop the ability to apply processes and strassfypir
and problem-solving skills. critical thinking and problem solving.
4f. Teachers help students to | 4f.1 Organizes student learning teams for the e @d |:| Met |:| Not Met
work in teams and develop developing cooperation, collaboration, and student
leadership qualities. leadership.
Evaluation/Assessment
la. Teachers lead in their la.1l Evaluates the progress of students towardduigbol |:| Met |:| Not Met
classrooms. graduation using a variety of assessment data
measuring goals of thgorth Carolina Standard
Course of Study
4h. Teachers use a variety of | 4h.1 Uses multiple indicators, both formative and D Met D Not Met
methods to assess what egch summative, to monitor and evaluate students’ psxjre
student has learned. and to inform instruction.
4h.2 Provides evidence that students attain 2hs$tige
knowledge, skills and dispositions. D Met D Not Met
5a. Teachers analyze stud 5a.1 Uses data to provide ideas about what caore t
learning. improve students’ learning. [ Met L] Not Met
Impact on Student Learning
1d. Teachers advocate for 1d.1 Implements and adheres to policies and pesctic
schools and students. positively affecting students’ learning D Met D Not Met
2d. Teachers adapt their 2d.1 Cooperates with specialists and uses resotoces |:| Met |:| Not Met
teaching for the benefit of support the special learning needs of all students.
students with special needs.
2d.2 Uses research-verified strategies to providetee |:| Met |:| Not Met

learning activities for students with special needs

Candidate initials:

122




LEA/IHE Certification of Teaching Capacity

In addition to all other state and institutional guirements, the candidate must meet each of thecdpsors
identified in this document to be recommended fmensure.

SIGNATURES

Note: The candidate signature doesimply agreement with the ratings. All other sigas verify the
accuracy of and agreement with the ratings on dashriptor.

Individual Printed Name Signature Date

Candidate

Cooperating Teacher

Principal (or designee

University Supervisor

Comments (optional):
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Student Teaching Contract

The Handbook for Supervision of Field Experienece$eacher Education states,

Student teaching at Catawba College takes placiduhe senior year. A semester of full-time staden
teaching is required. During the student teachirgegience, the student teachers are expected meev
themselves to the classroom and the necessarynateapa Only with the approval of the Chair of the
Department of Teacher Education can a person wodnather job or participate in college athleticsather
time-consuming activities and student teach. Stisdene discouraged from obligating themselves émwhs
work. It is made clear to them that no concessuitidoe given them because of any other obligati@iadent
teachers who work may not be given credit for stuteEaching if the quality has suffered becausetioér
obligations. All student teachers will be requittedsign a form to indicate understanding of thisgibility.

I, , understand that if | choose to work at

another job or participate in college athleticethrer time-consuming activities during my studeaiching
semester that | may not be given credit for stutkathing if the quality of my work has sufferec¢dase of

other obligations.

I will be participating in a job, athletics,other time-consuming activities during my studeaching

semester. The activity is

The average number of hours per week | devoteigatttivity is

I will not be participating in a job, athttj or other time-consuming activities during mydent

teaching semester.

Signature of Student Teacher Date
Signature of College Supervisor Date
Signature of Cooperating Teacher Date

Return original form with signatures to your collegsupervisor
no later than the end of the first full week of cda.

For Department Use Only:

Approved [
Initials of Chair of Department of Teacher Educatio

Not Approved []
Initials of Chair of Department of Teacher Educatio
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Statement of Confidentiality for Field Experiences

Internship ExperiencD Student Teaching Experien@

Fall SpringD Year

Student’s Name (print)

| understand that | may have access to and knowletigersonal information about teachers and
students, such as test data, grades, professep@its, and/or other documents or information dénat
not otherwise public information.

| understand that | must safeguard all personalcandidential student information and use it for
professional purposes only. | will not intentioyatdlisclose any confidential or privileged infornuati
that | may become privy to concerning employeesstndents within the school district where | am
assigned.

Signature Date

Return original form with signature to Mrs. Jane Sder in the Teacher Education Office
no later than the end of the first full week of cda.

For Department Use Only:

Initials of Chair of Department of Teacher Educatio
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Evidence 2—Content Area Knowledge—B-K

Content Knowledge Evidence that demonstrates candidate depth afrstahding and application of content
knowledge in the specialty area.

This evidence must address descriptor 3b.1.

Name of Evidence: _Content Area Knowledge Evidence

Program completers across all licensure areastatvBa College must submit Evidence 2: Content Area
Knowledge Evidence (CAKE), which is submitted viask stream. The evidence is developed by senioos w
enroll in student teachingCandidates who major in birth-kindergarten educatinod are seeking licensure in birth
— kindergarten education will submit as eviden€&@oaprehensive Developmental Case Study. The cadg wiill
be a comprehensive study of two children, one dlpideveloping and one atypically developing, thit require
students to observe across all developmental denaaid connect the observed behaviors to theoresdations,
and the North Carolina Standard Course of Studyis ¢ase study will be completed as a course rement of
PSYCH 3940E, Psychology of Exceptionalities, whih required course for all birth-kindergarten eation
majors. After taking this course, candidates ate &b

Promote child development and learning for all ypehildren with and without disabilities.
Understand assessment processes including goaksjtseand uses.

Build family and community partnerships.

Prepare for teaching and learning by creating tegnated curriculum and responsive environment.
Support the learning of all young children with amithout disabilities, including those at-risk.
Recognize and respect individual differences irgpam planning and implementation.

oukwnhpE

Artifacts in the Comprehensive Developmental Caseysinclude:

a. Capstone Topic Paperhis is a 5 — 7 page developmental case stutlymthildren between
birth and 8 years of age (one typically develo@nd one atypically developing). The case study
will include information from formal and informasaessments, the child’s abilities based on
observations and anecdotal records for each dbtivedevelopmental domains. The student will
summarize the child’s strengths, and any developahehallenges. The student will also include
a minimum of three sources, they must include tifient —Toddler Guidelines and/or
Foundations: Early learning standards for Northoliaa preschoolers and strategies for guiding
their success, depending upon the age of the ehilsklected.

b. Capstone Oral Presentatioks a final project, candidates are expectedye gi5 - 7 minute
oral presentation describing her/his child’'s sttbagemerging abilities, and recommendations for
the selected developmental domain.

C. PowerPoint PresentatiorCandidates will include the PowerPoint presématised during
the Capstone Oral Presentation

The case study is designed to demonstrate evidbateandidates have depth of understanding aniitappn of
content knowledge in the birth — kindergarten salgciarea.

126



Evidence 3—Comprehensive Unit Plan—Birth-Kindergarten

Pedagogical and Professional Knowledge Skills andigpositions: Evidence that demonstrates effective design pf
classroom instruction based on research-verifiedtie.

It is recommended this evidence address descrifitngs 2b.3, 2d.1, 3a.1, 3c.1, 3c.2, 3d.1, 4a.2,4d.1, 4c.1, 4d.1
4e.1, 41.1, 5¢.1.

Name of Evidence: Comprehensive Unit Plan - BK

Overview:

Candidates enrolled in EDUC 4000E Student TeachimbSeminar will prepare and implement a Comprahennit
Plan of at least five lessons. While candidates Hiexibility in developing the plan in consuliati with the
cooperating teacher, the plan must adhere to aglesat of components that are supported by batlcotiege
supervisor and the cooperating teacher, includdtyessing the goals and objectives of the Nortlolde Standard
Course of Study, Foundations, Infant-Toddler Guies, or curriculum objectives. The Comprehenginé Plan will
be the basis for developing a plan for assessisgip® impact on student learning (Evidence 5: &gfl/e Analysis of
Teaching and Learning). Students enrolled in ECB3G0E Curriculum Methods: Preschool and Kindergavidl be
introduced to the requirements of the unit as dheyelop a preliminary version. The following tablestrates the
relationship between components of the Comprehendhit Plan and the descriptors.

Detailed Description of Comprehensive Unit Plan Regjrements
The following is a description of the requiremefuisthe Comprehensive Unit Plan developed by catdilin the birth
— kindergarten education licensure programs dwsiagent teaching.

Comprehensive Integrated Unit Plan: Guidelines
EDUC 4000E Student Teaching and Seminar

Overview

As part of the student teaching experience in dipsbhool or a licensed childcare setting, canigavill develop a
plan for teaching an early childhood unit. Thetunist be designed to address selected competeaty af the North
Carolina Standard Course of Study, Foundationaninf oddler Guidelines, or curriculum objectives éarly
childhood. The plan, developed in consultation wlih cooperating teacher, must include the follga@domponents:
rationale, goals and objectives, aligned with tloethl Carolina Standard Course of Study, Foundatilmfiant-Toddler
Guidelines, or curriculum objectives with attenttondiversity, instructional strategies, materias assessment plan,
timeline, five representative lesson plans, andresfces.

This unit will serve as the primary artifact thandidates in the birth — kindergarten educatiognigure programs have
met the standard for Evidence 3: Pedagogical aofégsional Knowledge, Skills, and Dispositions. Tiné plan must
be submitted via TaskStream. Details regarding eaofiponent of the unit plan are listed in the failog sections.

Rationale (3c.1, 3c.2, 3d.1)

The rationale will provide an overview of the uaitd tell the reader why it is important for studetot study the unit.
The rationale 1) briefly describes what studentklearn, the connection between best practiceggldpmentally
appropriate practice, and the planned unit of samty how those students will be taught, 2) lisseetal questions,
3) briefly describes why it is important for studeto learn these concepts, skills, and processesated to 271
century skills, and 4) provides documentation Far fegitimacy of your ideas through reference tokssuch the
North Carolina Standard Course of Study, Foundatidearly Learning Standards for North Carolina Pcbgolers
and Strategies for Guiding their Success, Birthird€rgarten Education Professional Standaedl ideas for
research-verified practice as found in works sucNational Association for the Education of Youngl@ren; it also
provides legitimacy for your ideas through referetw learning theorists such as Vygotsky, Piaget,Skinner.
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Goals and Objectives Aligned with the North Carolim Standard Course of Study, Foundations, Infant-Todler
Guidelines, or Curriculum Obijectives (3a.1)

You will list the competency goals and indicataxanfi the NCSCOS, Foundations, Infant-Toddler Guidkdj or
Curriculum Objectives which students are expeatetidster through their participation in the acidgtspecified in
this unit. Specific learning outcomes which arerelated with the objectives will be included inuydesson plans.

Attention to Diversity (2b.3, 2d.1. 4a.1, 4b.1)

You are expected to write a narrative descriptibthe classroom population in which you are teaghiiou are
expected to discuss the demographics of these giqmas, with particular attention paid to diverdjtgcial, ethnic,
gender, and cultural) as well as the range of eiamgdities. You are also expected to discussattalemic abilities of
your students. Data must be drawn from a variégoarces, including: 1) data bases, such as tloose at
www.ncpublicschools.orgr fromwww.ncschoolreportcards.ofd current data are available), or from schodddxh
data systems such as EVASS or ClassScape, 2)ieMerwith your cooperating teacher and a guidaocmselor, and
3) your notes from classroom observations. Yowkhuarite a short statement in which you refleconow the
demographics of your classroom has impacted thepig of this unit plan as well as how it will aftehe
instructional strategies you employ as well as ymed to engage in culturally responsive teaching.

Timeline of Content Covered and of Instructional Stategies Used(1a.2, 4a.2, 4c.1, 4d.1, 4e.1, 4f.1, 5¢.1)

This is a brief day-by-day outline of the conteovered each day or each lesson, especially ifsmresovers more than
one day. For each day, the candidates shouldhisinstructional practices being applied. Themwoistandard format
which is prescribed; however, the listing must e teacher activities (what you will be doing &dphstudents meet
the learning goals and objectives) and studentities (what the students will be doing to meetgbals and
objectives). The instructional activities musth¥) consistent with the unit goals and lesson obfs; i.e., consistent
with the principles espoused in the North Caroftandard Course of Study, Foundations, Infant-Texd@uidelines,
or Curriculum Objectives, 2) develop2Century skills and knowledge, 3) incorporaté' 2&ntury technologies, 4)
include hands-on activities and demonstrations&)rporate simple, inexpensive and readily avéglabaterials, 6)
provide for meaningful instruction, 7) be develomadly appropriate, 8) be amenable to differentldatestruction, and
9) meet recognized safety standards.

The listing should clarify how technology will betégrated to enhance direct instruction and to mepd students’
learning and involvement. There is no requiremenise a particular technology, although you shanddrporate a
variety of technologies into your lesson plansis kssential that you plan to use technologymgans for maximizing
student learning rather than as a “gimmick.” Ireeff this means that you will plan to use a paldictechnology only
if it enables your students to learn the conceptkills outlined in the NCSCOS more effectivehathwithout it or
through a different technology. For example, satiohs should not be used exclusively if theresarfe, simple,
readily available, and more affordable hands-oivitiets.

Your use of technology should enable students teeraffectively engage in inquiry. However, there ames when
teacher centered direct models of instruction tilleappropriate, and if you utilize these approaslyou should
describe how you would use technology to enharaitistruction.

Within the listing, instructional activities muse lpresent and made obvious that will be used ibtéde the
development of critical thinking and problem sotyiskills.

Materials list. Include a brief list of all the materials reaqdrto implement the unit.

Assessment plarf4a.2)
Include a description of how you will determine thegree to which students have mastered the godlsstructional
objectives/learning outcomes of the unit. The mdtof assessment should be consistent with tHs god
objectives. That is, each goal and objective rbastssessed in some way, and the assessmentseyowsisalign with
the goals and objectives. Your assessment plahinaisde:
* pre-assessment of student knowledge, skills, asjbditions prior to implementation of the unit (rifim@tion
of plans may be necessary based on these results);
» variety of assessment measures (traditional, obeny performance based, authentic, formative and
summative). you should include samples of origassessment instruments you have created in am@igpe
placed at the end of your unit;
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use of software for data analysis as availablbeasthool site;

post assessments;

plans for re-teaching content/modifying future instion based on post-assessment results; and
plan for determining mastery of skills.

Lesson Plans:(1a.2, 3a.1, 3c.1, 3c.2, 3d.1, 4a.1, 4b.1, 4c. 1, 4.1, 4f.1, 5¢.1)

Candidates must include a minimum of five origireggresentative daily lesson plans. The lessonplast adhere to
the standard lesson plan format required for EDIOGOE, with modifications made as necessary fohbirt
kindergarten classrooms.

The standard lesson plan format includes the falgwomponents:

1.
2.
3.

4,

Title of the lesson

Candidate name, cooperating school, grade levelfeme

Correlation to the NC Standard Course of Studynéations, Infant-Toddler Guidelines, or Curriculum
Objectives (3a.1)

Learning outcomes/objectives. Candidates will evi#arning outcomes/objectives in terms which allow
measurement of student performance. There wiliiisbe 2-5 objectives written on a variety of lesvéas per
Bloom'’s revised taxonomy); therefore some objectmdl call for the development of higher ordentking
skills (problem solving and critical thinking) whibthers focus on lower order knowledge and skileen
examined as a whole, the set of lesson plans pethetdevelopment of 2tentury skills/knowledge and
critical thinking.

Materials list

Procedures. This is a description of what studeritde doing in order to master the learning aumes/
objectives, as well as what the candidate intead®tdoing to facilitate learning for the studeftisere must be
a clear connection among the learning outcomeslictsbnal objectives and the instructional actesti When
examined as a whole, the lesson plans must indilcatdearning teams are being utilized (i.e., @afive
learning techniques are incorporated).

Assessment. Describe how you will know what stislézarned from the lesson; there should be a clear
correlation between instructional objectives argbasment measures. Clearly identify formativessssents.
When examined as a whole, the set of lesson pteshsdies a wide array of assessment strategiesding
performance based and authentic assessments.

References(5c.1) References are to be included throughwutihit plan or in a list at the end of the documen
following the standard APA format. Candidates aqgeeted to provide appropriate documentation fersturce of
ideas presented in the lesson plan. If candidet=ived an idea for a lesson plan from an outsidecs, then
appropriate documentation for that source mustrbeiged. Although candidates may find inspiration & lesson from
the Internet or in trade books, the expectatiadhas candidates will develop original lesson plans.
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Evidence 5—Reflective Analysis of Teaching and Leamng
Positive Impact on Student Learning: Evidence that demonstrates impact on student legrni

It is recommended this evidence address descrifitofls 4b.1, 4h.1, 4h.2, 5a.1.

Name of Evidence: _Reflective Analysis of Teachinand Learning

Overview:

As part of the student teaching experience (EDU@148tudent Teaching, K-6), every teacher educatomnlidate will
teach a comprehensive unit of at least five (59das that will serve as the artifact for Evidenan8 be linked to
Evidence 5. The unit must address one or moresoftials and objectives of the North Carolina Stesh@urse of
Study for the assigned grade level and content &aadidates will demonstrate their ability toiagl various forms of
assessment (ZTentury, formative, summative, commercial, teaat@reloped) to evaluate and analyze student
performance and to make instructional decisionsdffact teaching and learning. Candidates wilhgatvarious types
of assessment data prior to, during, and aftehiagahe unit and will conduct an in-depth analysisletermine the
impact of their teaching on student learning. Taedidate will self-reflect, examine his/her perfame, and discuss
the connection between the teaching and learnitfymthe structure of the unit and accompanyingsssents. If
growth did not occur, the candidate will be reqdite re-teach the unit. He/she will use the dataffiect instruction as
the unit is re-taught and students are reassessed.

The Reflective Analysis of Teaching and Learnirgrtifact will be submitted through TaskStream.sTé&itifact will
consist of four sections: Component 1—Class Snapgglorative or chart), Component 2—Assessment Regthart
and narrative), Component 3—Assessment Analysisdtiee), and Component 4—Reflection on Practicarative).
This artifact will be linked to Evidence 3 (Compegisive Unit Plan).

Prior to Instruction (Descriptors 1a.1, 4b.1, 4h.1, 4h.2)

In collaboration with the cooperating teacher, édats will ensure that the assessments incorgbthteughout the
unit are rigorous and represent a variety of agsessmeasures that address NCSCOS goals and gbgeftr the
assigned grade level and content area (e.g., ptep@st-assessments, formative, summative, perfareshased, 21
century model assessments, commercial—ClassScapglam Diamond, authentic, rubrics, projects, tetbgy-
enhanced). As they develop and/or refine thesesssmmnts, they are to make certain that the assetsnedlect 21
century skills (learning and innovation skills;anfnation, media, and technology skills; life andeea skills).
Candidates are also to collaborate with the codipgréeacher to ensure that lessons and assessimémésunit are
responsive to cultural differences and that indigidearning needs of students are being addressed.

Prior to teaching the unit, candidates are to @&caad examine student, classroom, and school lakatagh resources
such as ClassScape, Blue Diamond, EVAAS, North I@ex&chool Report Cards, local benchmark tessitafe
assessments, and any other available assessnmmatibn. Candidates are to utilize these datefiae the lessons
and assessments, and as a benchmarking compartdavhien analyzing their impact on student learning

During Instruction (Descriptors 4b.1, 4h.1, 4h:2)

As candidates teach the unit, they are to collabokéth the cooperating teacher to monitor stugremformance. This
collaboration should take place on a daily basig@propriate. These conversations are to be tedléc the final
paper. As a result of this collaboration, candidates to make adjustments in instruction, as nacgss

Throughout the unit, candidates will analyze anal@ate the progress of students using data fronaahety of
formative and summative assessment measures atbrgisCandidates are to keep detailed recordadinfys.

Conclusion of Instruction (Descriptors 1a.l, 5a.1)

At the conclusion of the instructional unit, caraties will analyze and evaluate the progress ofsiisdusing data from
the variety of formative and summative assessmesatsores administered. They will utilize the datdgeed to
analyze student performance, to determine if thasebeen adequate growth in student learning,aaittntify ways to
increase student performance.
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Analysis of Teaching and Learning Based on Classron Assessment

Component 1: Class Snapshot (narrative or chart)
Candidates will provide a snapshot of the clasadtude grade level, subject area, number of stisdarclass, number
of males and females, number of students in each sibgroup (African American, American Indian, Asia
Caucasian, Hispanic, Multi-racial, students witsadilities, economically disadvantaged, limited Estgproficient),
number of students receiving inclusion or pull-seitvices, number of students in AIG program, nunobetudents
scoring Level 1, 11, 11, and IV on EOG/EOC assesits (as applicable). Demographic data may be dfieomm such
resources as NCWISE, NC Report Cards, AYP data,/EOG data. If presenting data in a chart, introdiheechart
by a brief explanation.

Component 2: Assessment Results (chart/charts)
Candidates will utilize a chart to display the lesof each assessment for the students in the.d@sh assessment
will be clearly identified with a description ofdtassessment and when the assessment was adméh{gtes-
assessment, mid-unit assessment, post-assessitenthart will contain class averages, as weluagup averages
(African American, American Indian, Asian, Caucasiblispanic, Multi-racial, students with disab#i$i, limited
English proficient; gender may also be includedje Thart(s) will be introduced by a brief explaoati

Sample chart:

Assessment | Assessment
Assessment | Assessment | Assessment
#1 #2
Student . #3 #4 #5 .
S Pre-Unit Teacher- . . Observational
(initials or ClassScape ActiVote Post-Unit
Assessment made - . Data
number) . : Quiz Quiz Assessment
ActiVote Quiz . . .
. . Formative Formative Summative
Formative Formative
J.S.or#l 75% 63% 92% 80% 88%
S. B. or #2 96% 88% 79% 100% 999, | Absent prior fo
assessment #3
Class 85.5% 75.5% 85.5% 90% 93.5%
Average
African
American
Average
Caucasian
Average
Hispanic
Average
Etc. Avg.

Component 3: Assessment Analysis (narrative)

Candidates will respond to a series of questionhe&sanalyze data and discuss findings.

* Was there an improvement in student performancs@, livhich goals and objectives were met? Whiclsgoa
and objectives were not met?
» Describe the progress students made toward masiténg goals and objectives in the unit. Why did th
growth occur?
» How did the data inform your instruction as youdhtithe unit?
e How do the data support your conclusions?

Component 4: Reflection on Practice (narrative toriclude sections A-D)
Candidates will self-reflect, examine performararg] discuss the connection between the teachingeanuing within
the structure of the unit and accompanying assegsmeandidates will respond to the following qiew as they

reflect on their practice.
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Analysis of Instructional Practice:

Briefly summarize the focus of the unit and the wawhich the instruction was delivered. Was thatrinction
delivered in a manner that was developmentallyaradiemically appropriate for the students? Whytoy w
not?

How could you have varied the instructional praedigvithin the unit to meet more effectively the deef
students?

Describe how you engaged your students in problerirgy and critical thinking activities throughotite
unit.

Analysis of Assessment Strategies:

Briefly describe each assessment method utilizethglthe unit (pre- and post-; formative; summative
performance-based, 2tentury, commercial—ClassScape, Blue Diamond;emiity, technology-enhanced).
Were the assessments appropriate for the studéfitaPtypes of assessments might have been motie&e
more authentic, more representative of the indtyo@t

Discuss how the assessments reflectétic2htury skills (learning and innovation skillsfarmation, media,
and technology skills; life and career skills).

. Analysis of Learning Needs:

How did you address the cultural differences indlaess? Discuss ways that you varied your instactdow
effective were you? How might you adjust futurestass to be more responsive to cultural differen&ss38ure
to reflect on the collaboration with your coopemngtteacher.

How did you address the individual learning neeidstudents? Discuss ways that you varied youruestin.
How effective were you? How might you adjust futlessons to be more responsive to individual leayni
needs? Be sure to reflect on the collaboration wygtlr cooperating teacher.

What were some of the unique learning needs iclgsroom? Select one or two students who demadedtra
unique learning needs and reflect on your instouctihe assessments, and students’ performance.

. Transformation of Practice:

How will you adjust your instructional and assesstriechniques to ensure higher levels of studemhlag in
the future?
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Evidence 6—Leadership Contributions to School Impreement Efforts
Leadership and Collaboration: Evidence that demonstrates leadership and collébora

It is recommended this assessment address dessrifid, 1b.2, 1b.3, 1c.1, 1c.2, 2e.1, 5b.1.

Name of Evidence: Leadership Contributions to Schm Improvement Efforts

Overview:

Future success as professionals ifl @intury classrooms is contingent not only upordiagree to which student
teachers are able to demonstrate teaching profigieithin their classrooms, but also in their akito move beyond
their classrooms and connect to the broader wdribeoprofession, the school, and the communitye ¥éhicle for
demonstrating leadership and collaboration revofvesind the candidate’s awareness of and contisitoward
meeting the goals and objectives addressed irctimosimprovement plan of their host school. Tleiguires
collaboration with the cooperating teacher as @agléchool structures that include School Improverfmeams (SIT),
Professional Learning Communities (PLC), and Pafeaicher Associations/ Organizations (PTA/PTO)ivct
involvement with such school structures allowsphaspective teacher to see more clearly the coimmscamong the
concepts and ideas espoused in school vision asslanistatements and the real world of professipraatice.

Leadership Contributions to School Improvement Effs serves as Evidence 6 and verifies that the prospect
teacher demonstrates leadership and collabor&igdmmitted through TaskStream, it is a major asseirim EDUC
4500 Professional Leadership Seminar, a co-reguisitEDUC 400X Student Teaching. This evidence edhsist of
five components.

Component 1: Nature of the Professional Environmen{Descriptor 1b.1)

Candidates will briefly describe the student teaghplacement (e.g., grade level placement, codpgriacher’s
responsibilities, and demographic data) and thereatdf collaboration and professional leadershithiwithe school
culture. This description should provide a brieéosiew of the collaborative efforts within the sohcsuch as the
School Improvement Team (SIT) and Professional hiegrCommunity (PLC). Candidates are expected stiilee
how grade level or disciplinary teams collaboratd how they have participated and shared in aigss/guch as
planning, setting goals, developing strategies,aedting safe and inviting environments.

Component 2: School Improvement Plan and Identificion of Need (1b.2, 1b.3)

Candidates will present a summary of the host dthgoals and objectives or focus points and acéaeed addressed
in the school improvement plan. This summary w#banclude data from the host school's ABCs growauitid
performance reports, which may include historicgPAperformance, previous year's AYP report, andeuresults of
various stakeholders’ perspectives regarding thedts needs. This information may be presentetiénform of

charts gathered from existing reports and dataa Bladuld be derived from sources such as ncpuhbcds.org,
ncschoolreportcards.org (if current data are abhg)aor local school databases (e.g., ClassS&#p#/ise). As the
artifact, candidates will share a lesson plan, plaib, or activity that they implemented to addreseed identified in
the school improvement plan. This artifact willdecompanied by an explanation of how it addredsischeed and its
overall impact.

Component 3: Professional Growth (1c.1, 5b.1)

Candidates will present a description of their ijpgration in professional development and growttivitees linked to
the host school’s school improvement plan (e.tenaing meetings with cooperating teacher, padifng in
Professional Learning Community sessions, attendimigkshops sponsored by the school and/or profeakio
organizations, and/or joining and involvement iprafessional organization relevant to the candidatisciplinary
interest). Candidates are to identify three majataustandings gathered from these experiencesamdhey
influenced their teaching and their ability to demsiwate leadership. One or all of these understgsdnust be
documented with a tangible artifact that reflebes tandidate’s own professional growth and leade(ghg., lesson
plan, instructional or presentational materialdldbim board, newsletter, or demonstration of astrunctional activity
gleaned from a professional meeting or journal).
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Component 4: Professional Relationships and Netwosk(1c.2)

Candidates will explain how they have sought toeli®y professional relationships within the schbokiness, civic,
and/or global community. Possible means of dematisg these relationships may include collaboratiith other
school professionals, an invitation and inclusibgwest speakers for the candidate’s class or $ahauws, involvement
in the school’s PTA/PTO committee work, or partatipn in a civic or environmental activity. Thisganation should
demonstrate the candidate’s positive impact on@dhgprovement efforts and be supported by a tdagittifact, such
as a photograph or flyer.

Component 5: Home and Community Communication and Gllaboration (2e.1)

Candidates will present an explanation of how thaye communicated and collaborated with family emhmunity
members for the benefit of students at the hosialciCandidates should acknowledge how they hawm&riboted and
provided leadership toward encouraging parent anchtunity involvement as explained in the schoolrorement
plan. Possible means of demonstrating involvemeayt imclude the candidate’s school website, sangiterk to
parents, involvement in the school's PTA/PTO magiar parent night activities, and extracurricaletivities attended
by a variety of stakeholders. This explanation ghdemonstrate candidates’ positive impact on scimgyorovement
efforts and be accompanied by a tangible artifagth as a newsletter or photograph.
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CATAWBA COLLEGE

Preparing Teachers as Reflective Practitioners”

Catawba College
Department of Teacher Education
Professional Portfolio Evaluation Report

submitted a professional portfolio that refletts tritical elements of the North
Carolina Professional Teaching Standards.

Signatures of members of the review panel: Date:

Action taken by the review team:

Proficient

Not proficient The portfolio was rejected floe following reason(s):

Professional Portfolio Rubric

Preservice teacher (candidate) performance she@utdtbd on each descriptor within the standarahasacteristic of a
practitioner at one of three leveBeveloping, Proficientor AccomplishedTo be recommended for licensure, a candidate
must demonstrate professional performance at sahes thd roficient level on each descriptor.

Accomplished: Standards and competencies are addressed $kjltflections are compelling and evidences are
concrete; components are neatly and logically disgd; and the entries are polished.

Proficient: Standards and competencies are addressed sudigessfiections are sufficient and evidences are
concrete; components are neatly and logically digal; and the entries are complete.

Developing: Standards and competencies are addressed indelgquraare not addressed; reflections are
insufficient, weak, or omitted and evidences areconcrete; components are confusing or illogically
displayed; and/or the entries are incomplete.
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SCALE:

Evidence 2 Content Area Knowledge Rubric for BirthKindergarten (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
1 Developing  Standards and competencies are addressed inatidguaa are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacgmponents are confusing or illogically
displayed; and/or the entries are incomplete.

Descriptors Developing (1) Proficient (2) Accomplished (3) Score
3b. Teachers know the content Demonstrates a basic level of content Demonstrates an appropriate level of Demonstrates extensive knowledge of
appropriate to their teaching specialty. | knowledge in the teaching specialty. content knowledge in the teaching content in the teaching specialty.
3b.1 Demonstrates an appropriate level specialty.
of content knowledge in the teaching
specialty.

B-K Standard 1. Demonstrates a Demonstrates a knowledge of typical as Demonstrates a comprehensive knowledge| Demonstrates a comprehensive

comprehensive knowledge of typical as| well as atypical patterns of child of typical as well as atypical patterns of knowledge of typical as well as atypical

well as atypical patterns of child development at a low level. Q| child development. O | patterns of child development at a high

development. <Z,: <Z,: level.

B-K Standard 4. Demonstrates the use | Demonstrates the use of assessment of Demonstrates the use of authentic, Demonstrates the use of authentic,

of authentic, ongoing assessment of children’s abilities to plan, implement, and | ongoing assessment of children’s abilitigs | ongoing assessment of children’s abilities

children’s abilities to plan, implement, | evaluate programs that build upon each to plan, implement, and evaluate programs | to plan, implement, and evaluate

and evaluate programs that build upon | child’s unique strengths at a low level. that build upon each child’s unique programs that build upon each child’s

each child’'s unique strengths. strengths. unique strengths at a high level.

Components Includes most identified components. Includesdalhtified components. Includes all identifiemhgonents at an

exceptional level.

Mechanical Correctness Adheres to some standard writing Adheres to standard writing conventions| Adheres to standard writing conventions

conventions (spelling, usage, punctuatiop, | (spelling, usage, punctuation, (spelling, usage, punctuation,

capitalization, and parallelism).

capitalization, and parallelism).

capitalization, and parallelism) at an
exceptional level.

Total Score

Average Score (Total Score/5)
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (1 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors Developing (1) Proficient (2) Accomplished (3) Score
la. Teachers lead in their classrooms. | Identifies the types of data that are Draws on appropriate data to develop Using a variety of data sources, organizes,
1la.2 Draws on appropriate data to commonly available to and used in classroom and instructional plans. plans, and sets goals that meet the needs of
develop classroom and instructional schools the student and the class.
plans. Uses data to identify the skills and abilities Uses various types of assessment data {o

of students. evaluate student progress and to make

adjustments to the teaching and learning
process.

2b. Teachers embrace diversity in the | Identifies the range and aspects of Understands the influence of diversity and | Builds on diversity as an asset in the
school community and in the world. diversity of students in the classroom. plans instruction accordingly. classroom.
2.b'3 Qnderstands the mflugnce of Acknowledges the influence of all aspects
dlver5|t.y and plans instruction of diversity on students’ development and
accordingly. attitudes.
2d. Teachers adapt their teaching for Recognizes that students have individua Cooperates with specialists and uses Coordinates and collaborates with the fulll
the benefit of students with special learning needs. resources to support the special learning range of support specialists and resources
needs. Understands resources and strategies that needs of all students. to help meet the special needs of all
2d.1 Cooperates with specialists and . - . ateg students.
uses resources to support the special can prowde §SS|stance n .me.ejung the
learning needs of all students. special learning needs of individual a a

students. = =
3a. Teachers align their instruction Demonstrates awareness of the North | < Develops and applies lessons based on tHe Develops and applies strategies reflecting
with the North Carolina Standard Carolina Standard Course of Study. North Carolina Standard Course of Study. | the North Carolina Standard Course of
Course of Study. Study and standards developed by
3a.1 Develops and applies lessons base ODemqnstrates knowledge of the North professional organizations to make the
on the North Carolina Standard Course Cz;lrollna_ Sta_m_darr(]j Course Of. Study by curriculum balanced, rigorous, and
of Study. L?a?]r:ncmg it in the preparation of lessorj relevant.
3c. Teachers recognize the Recognizes the importance of Demonstrates knowledge of links between | Integrates the links and the vertical
interconnectedness of content interdisciplinary learning. grade/subject and the North Carolina alignment of the grade or subject area and
areas/disciplines. Articulates the links bet de/subiect Standard Course of Study by relating the North Carolina Standard Course of
3c.1 Demonstrates knowledge of links riculates the links between grade/subject| ., yient to other disciplines. Study. Effectively and broadly relates

and the North Carolina Standard Course| of

between grade/subject and the North
Carolina Standard Course of Study by
relating content to other disciplines.

Study.

content to other disciplines.

3c. Teachers recognize the
interconnectedness of content
areas/disciplines.

3c.2 Relates global awareness to the

subject.

Understands the importance of global
awareness for students.

Displays global awareness.

Relates global awareness to the subject

Integgiddal awareness activities
throughout lesson plans and classroom
instructional practices.
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (2 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

3d. Teachers make instruction relevant
to students.

3d.1 Integrates 21st century skills and
content in instruction.

Recognizes and identifies relationships
between the North Carolina Standard
Course of Study and life in the 21st
century.

Identifies and demonstrates understandi
of 21st century skills and content as
specified in the Framework for 21st
Century Learning and Critical Elements f
21st Century Skills.

ng

or

Integrates 21st century skills and conten
in instruction.

Consistently integrates 21st century skill
and content throughout classroom
instruction and assessment.

]

4a. Teachers know the ways in which
learning takes place, and they know the|
appropriate levels of intellectual,
physical, social, and emotional
development of their students.

4a.1 Identifies developmental levels of
individual students and plans

Understands the developmental levels of
students.

Demonstrates awareness of the influenc
of developmental levels on students’
learning.

D

Identifies developmental levels of
individual students and plans instruction
accordingly.

Appropriately differentiates instruction.

instruction accordingly. ) )

4a. Teachers know the ways in which | Demonstrates an understanding of meth )ﬁs Assesses and uses resources needed td <Z,: Knows how students think and learn.
learning takes place, and they know the| for differentiating instruction to address strengths and weaknesses of Und ds the infl hat aff
appropriate levels of intellectual, accommodate developmental differences in| students. e Qrstan s the In uences that affect
physical, social, and emotional students. In('.:IVIdU?J student Iea;.nl.ng (developm((ejm,
development of their students. ggﬁture,t_a?guggf pr?_ iciency, EFC.)I an
4a.2 Assesses and uses resources ierentiates instruction accordingly.
needed to address strengths and

weaknesses of students.

4b. Teachers collaborate with their Recognizes data sources important to Collaborates with colleagues to monitor Works collaboratively with other school
colleagues and use a variety of data planning instruction. student performance and make instruction | staff to develop or maintain a culturally

sources for short and long range
planning based on the North Carolina
Standard Course of Study.

4b.1 Collaborates with colleagues to
monitor student performance and
make instruction responsive to cultural
differences and individual learning

needs.

Uses a variety of data for short and long-
range planning of instruction.

responsive to cultural differences and
individual learning needs.

and developmentally supportive school
environment.
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SCALE:

Evidence 3 Comprehensive Unit Plan Rubric (3 of 3)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidygea are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

4c. Teachers use a variety of
instructional methods.

4c.1 Uses a variety of appropriate
methods and materials to meet the
needs of all students.

Understands a range of methods and
materials that can be applied in the
classroom.

Demonstrates awareness of the variety o
methods and materials necessary to mee
the needs of all students.

Uses a variety of appropriate methods a
materials to meet the needs of all studen

Consistently enables the success of all
students through the selection and use ¢
appropriate methods and materials.

4d. Teachers integrate and utilize
technology in their instruction.
4d.1 Integrates technology with
instruction to maximize students'
learning.

Demonstrates knowledge of methods for
utilizing technology in instruction.

Assesses effective types of technology ta
use for instruction.

Integrates technology with instruction to
maximize students’ learning.

Engages students in higher level thinkin
through the integration of technology.

4e. Teachers help students develop
critical-thinking and problem-solving
skills.

Demonstrates an understanding of the
importance of developing students’ criticg
thinking and problem-solving skills.

Integrates specific instruction that helps
students develop the ability to apply
processes and strategies for critical

Creates or maintains instruction that
consistently engages students in the
processes of critical thinking and probler

4e.1 Integrates specific instruction that 2| thinking and problem solving. 21 solving in meaningful contexts.
helps stu?jents depvelop the ability to Demonstrates knowledge of_proces_s_es <ZE ’ P ’ <ZE ’ ’
apply processes and strategies for ne_(?ded to support students in acquiring
critical thinking and problem solving. critical thinking and problem-solving skillg.
4f. Teachers help students work in Recognizes the need to encourage the Organizes student learning teams for the Encourages students to create and man
teams and develop leadership qualities| development of cooperation, collaboration, | purpose of developing cooperation, learning teams.
4f.1 Organizes student learning teams | and student leadership. collaboration, and student leadership.
for the purpose of developing Demonstrates awareness of multiple
cooperation, collaboration, and ) pie |
approaches or strategies for developing and

student leadership.

supporting student learning teams.

5c¢. Teachers function effectively in a
complex, dynamic environment.

5c¢.1 Considers and uses a variety of
research-verified approaches to
improve teaching and learning.

Acknowledges the importance of using
research-verified approaches to teaching
and learning

Recognizes current research-verified
approaches to teaching and learning.

Considers and uses a variety of research
verified approaches to improve teaching
and learning.

Investigates and implements innovative,
research-verified approaches to improve
teaching and learning.

Components

Includes most identified components.

Includesdalhtified components.

Includes all identifiehponents at an
exceptional level.

Mechanical Correctness

Adheres to some standard writing
conventions (spelling, usage, punctuatior]
capitalization, and parallelism).

Adheres to standard writing conventions
(spelling, usage, punctuation,
capitalization, and parallelism).

Adheres to standard writing conventions
(spelling, usage, punctuation,
capitalization, and parallelism) at an
exceptional level.

Total Score

Average Score (Total Score/17)
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SCALE:

Evidence 5 Reflective Analysis of Teaching and Leaing Rubric (1 of 1)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

la. Teachers lead in their classrooms.
la.1l Evaluates the progress of students
toward high schoolgraduation using a
variety of assessment data measuring
goals of the North Carolina Standard
Course of Study.

Acknowledges the importance of high
school graduation for students.

Demonstrates how teachers contribute tg
students’ progress toward high school
graduation by following th&lorth

Carolina Standard Course of Study

Evaluates the progress of students towa
high school graduation using a variety of
assessment data measuring goals of the
North Carolina Standard Course of Stud

Takes responsibility for student progresg
toward high school graduation by alignin
instruction and assessment with therth
Carolina Standard Course of Study

4b. Teachers collaborate with their
colleagues and use a variety of data
sources for short and long range
planning based on the North Carolina
Standard Course of Study.

4b.1 Collaborates with colleagues to
monitor student performance and
make instruction responsive to cultural
differences and individual learning
needs.

Recognizes data sources important to
planning instruction.

Uses a variety of data for short and long-
range planning of instruction.

Collaborates with colleagues to monitor
student performance and make instructi
responsive to cultural differences and
individual learning needs.

n

Works collaboratively with other school
staff to develop or maintain a culturally
and developmentally supportive school
environment.

4h. Teachers use a variety of methods
to assess what each student has
learned.

4h.1 Uses multiple indicators, both
formative and summative, to monitor
and evaluate students’ progress and to
inform instruction.

Demonstrates awareness of multiple
indicators or measures of student progre

Interprets data on student progress
accurately and can draw appropriate
conclusions.

YAND

o

Uses multiple indicators, both formative
and summative, to monitor and evaluate
students’ progress and to inform
instruction.

Uses information gained from assessme
activities to improveeachingpractice and
students’ learning.

4h. Teachers use a variety of methods
to assess what each student has
learned.

4h. 2 Provides evidence that students
attain 21st centuryknowledge, skills,
and dispositions.

Demonstrates an understanding of 21
century knowledge, skills, and dispositior]

2

Provides evidence that students attaif! 2
century knowledge, skills, and
dispositions.

Provides opportunities for students to
assess themselves and others.

5a. Teachers analyze student learning.
5a. 1 Uses data to provide ideas about
what can be done to improve students’
learning.

Recognizes multiple sources of informati
on students’ learning and performance.

Identifies data sources to improve studen
learning.

pn

ts’

Uses data to provide ideas about what c
be done to improve students’ learning.

an

Based upon data, selects or develops
instructional approaches that are
intentionally tailored to students’ learning
needs.

Components

Includes most identified components.

Includesdalhtified components.

Includes all identifiemhponents at an
exceptional level.

Mechanical Correctness

Adheres to some standard writing
conventions (spelling, usage, punctuatior]
capitalization, and parallelism).

Adheres to standard writing conventions|
(spelling, usage, punctuation,
capitalization, and parallelism).

Adheres to standard writing conventions
(spelling, usage, punctuation,
capitalization, and parallelism) at an
exceptional level.

Total Score

Average Score (Total Score/7)
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SCALE:

Evidence 6 Leadership Contribution to School Improement Efforts Rubric (1 of 2)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient
1 Developing

displayed; and/or the entries are incomplete.

Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
Standards and competencies are addressed inatidgua are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacmmponents are confusing or illogically

Descriptors

Developing (1)

Proficient (2)

Accomplished (3)

Score

1b. Teachers demonstrate leadership
in the school.

1b.1 Engages in collaborative and
collegial professional learning
activities.

Recognizes opportunities for involvemen
in professional learning activities.

Attends professional learning activities.

Engages in collaborative and collegial
professional learning activities.

Participates in professional learning
community (PLC) activities.

1b. Teachers demonstrate leadership
in the school.

1b.2 Identifies the characteristics or
critical elements of a school
improvement plan.

Demonstrates familiarity with the
characteristics of a school improvement
plan.

Identifies the characteristics or critical
elements of a school improvement plan.

Works with others in developing and/or
implementing school improvement
activities.

1b. Teachers demonstrate leadership | Recognizes the importance of using data/to | Displays the ability to use appropriate data | Analyzes data to develop goals and
in the school. identify areas of need as part of a school to identify areas of need that should be strategies in the school improvement pl3
1b.3 Displays the ability to use improvement plan. addressed in a school improvement plan. | that enhances student learning.
appropriate data to identify areas of
need that should be addressed in a
school improvement plan.
1c. Teachers lead the teaching Recognizes the need and identifies Participates in professional development Seeks additional opportunities for
profession. opportunities for professional growth. A | and growth activities. A | professional development and growth.
1c.1 Participates in professional <Z( <Z(
development and growth activities.
1c. Teachers lead the teaching Recognizes the responsibility of teachers Begins to develop professional Extends professional relationships and
profession. for professional improvement and support. | relationships and networks. networks.
1c.2 Begins to develop professional
relationships and networks.
2e. Teachers work collaboratively with | Recognizes factors that can diminish or Communicates and collaborates with the Seeks and implements solutions to
the families and significant adults in enhance involvement by parents, guardians, home and community for the benefit of overcome obstacles to participation of
the lives of their students. and the community iachools students. families and communities.
2e.1 Communicates and collaborates Understands strategies f hanci
with the home and community for the o gies for enhancing
benefit of students. communlcatlo_n between home a_nd school

and for engaging parents, guardians, and

community members in schools.
5b. Teachers link professional growth | Acknowledges the importance of ongoing Participates in recommended activities for | Seeks out and engages in opportunities

to their professional goals.

5b.1 Participates in recommended
activities for professional learning and
development.

professional development.

Attends required or expected activities fo
professional growth.

professional learning and development.

expand professional knowledge and buil
professional skills.

141



SCALE:

Evidence 6 Leadership Contribution to School Improement Efforts Rubric (2 of 2)

3 Accomplished Standards and competencies are addressed dkillfaflections are compelling and evidences amarete; components are neatly and logically disptiyand the entries are polished.

2 Proficient Standards and competencies are addressed sudtgssfflections are sufficient and evidences eoacrete; components are neatly and logically digptl; and the entries are complete.
1 Developing  Standards and competencies are addressed inatidguaa are not addressed; reflections are insigfit, weak, or omitted and evidences are not caacgmponents are confusing or illogically
displayed; and/or the entries are incomplete.
Descriptors Developing (1) Proficient (2) Accomplished (3) Score
Components Includes most identified components. Includes all identified components. Includes all identified components at an

exceptional level.

Mechanical Correctness

Adheres to some standard writing
conventions (spelling, usage, punctuatiorn
capitalization, and parallelism).

Adheres to standard writing conventions
(spelling, usage, punctuation,
capitalization, and parallelism).

Adheres to standard writing conventions|
(spelling, usage, punctuation,
capitalization, and parallelism) at an
exceptional level.

Total Score

Average Score (Total Score/9)
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Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor Biology Education
Comprehensive Science Licensure
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl fdth
45-62 | distribution and major requirements. 64
DISTRIBUTION REQUIREMENTS 9-12 BIOLOGY MAJOR B.A.DEGREE REQUIREMENTS 43
GEN ED 1200 First Year Seminar *BIOL 1501 Celisl Molecules 4
ENG 1101 (if placed) 3 BIOL 1502 Structure & Ftion of Organisms 4
ENG 1103 Critical Reading and Writing 3 BIOL 15B8ology & Evolution 4
ENG 2111 Advanced Academic Writing K BIOL 2503 Biical Research Methods 2
Humanities (from 2 different areas) 9 Two courses from two different areas (see catalog)
Humanities 3 BIOL Elective (Area 1, 2, or 3) 4
Humanities 3 BIOL Elective (Area 1, 2, or 3) 4
Humanities Elective 3 BIOL elective (2000 levelatove) 4
Social Sciences 6 BIOL 3600 Evolution 3
*PSYCH 2350 Adolescent Psychology B BIOL 4501 Bl Capstone Experience (Evidence 2) 2
Soc/Anthro/Pol Sci Elective 3 *CHEM 1501 Generaledistry | 4
Natural Sciences 7 CHEM 1502 General Chemistry I 4
*BIOL 1501 Cells and Molecules 4 CHEM 2601 Orga@itemistry | 4
*CHEM 1501 General Chemistry | 3
Fine Arts (from 2 different areas) 6
Elective 3 SECONDARY EDUCATION MINOR 21
Elective 3 EDUC 2000 Introduction to Teaching & Educ. Tealogy 3
Mathematics 4-6 +EDUC 3100 Theories of Teaching and Learning 3
Elective 3 +EDUC 3101 Learning Environments & Prof. Pragtic 3
Elective 3 +EDUC 3108 Multiliteracies in the Content Areas 3
Foreign Language 0-12 +EDUC 3008 Int. Sci. & Sci. Methods for Mid & Secfirs 3
Elementary | 3 *PSYCH 2350 Adolescent Psychology B
Elementary Il 3 PSYCH 3940 Psychology of Exceptionalities 3
Intermediate | 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Intermediate Il 3 +EDUC 4003 Student Teaching (required) 12
Non-Western Perspective (3 semester hours) 3 +EDUC 4500 Professional Leadership Seminar (redyire | 3
With careful selection, may also fulfill anothegrerement 3 | +Note: Admission to teacher education required.
Fitness and Nutrition 1 ELECTIVES : A sufficient number of electives must be taken
PER 1101 Prescriptive Fitness n in order to meet the graduation requirements ofHd#s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafestt teaching
and professional portfolio; PRAXIS Il scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Déqpant has submitted
an application to the North Carolina DepartmenPoblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wakult in dual licensure
in Biology Education and Special Education: Middie Secondary
Science Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatieiss.h.
+EDUC 4401 Critical Issues in Special Educations:H

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#rendary Education program will be able to
demonstrate the following North Carolina Teacheud&adion Specialty Area Standards:

Standard 1: Candidates articulate a rationale for instructiateisions that proceeds from an
understanding of the unique and diverse curricstiarctures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and
situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures i@teges that support adolescent
developmental learning.

The minor in Secondary Education is designed tatna¢eng with applied practice, the professional
requirements for secondary school licensure (Gr@d#&g). Licensure in a secondary field requiresagom

in one of the following areas in addition to comjae of professional education requirements andiegp
practice. Specific details related to the standards for epatgram area may be found in appropriate syllabi
of courses required in the program.

SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completéatesure programs in Science Education (Biology,
Chemistry, or Comprehensive Science) will be abléegmonstrate the following North Carolina Teacher
Education Specialty Area Standards:

Standard 1: Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices
in the classroom, laboratory, and field.

Standard 2: Twenty-first century science teachers understandaae able to use the unifying concepts of
science in their instruction.

Standard 3: Twenty-first century science teachers demonsaatenderstanding of the nature of science,
the historical development of scientific thought process of scientific inquiry, and the
reciprocal relationship between science and saciety

Standard 4: Twenty-first century science teachers understarttlare able to apply scientific skills and
math concepts, using appropriate equipment and.tool

Standard 5: Twenty-first century science teachers plan andempnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor Birth-Kindergarten
Birth-Kindergarten Education Major sH._| CATAWBA COLLEGE SH
.A.S. Degree Program
TRANSFER CREDITS g g REQUIREMENTS
64 56
GENERAL EDUCATION 6 GENERAL EDUCATION 24
EDU 271 Educational Technologies B Writing Proficiency Exam (no credit) 0
ENG 112 Argument Based Research OR 3 ENG 2111E Advanced Academic Writing 3
ENG 113 Literature Based Research OR Humanities 6
ENG 114 Professional Report Writing Hunitias elective 3
Humanities 3 Humanities elective 3
HUM 150, HUM 221, PHI 210, REL 211, REL 212 3 Fine Arts 3
Fine Arts 3 Fine Arts elective 3 |
COM 231 OR 120 (recommended), ART 111; MUS 110 |3 [ Natural Sciences 3
Social Sciences 3 Natural Science elective 3
PSY 150 General Psychology 3 Mathematics 3
Natural Sciences 4 MATH 1132E Intro. to Statistics 3 |
BIO 111 or 140 (recommended) | World Culture 6
Mathematics 3 World Culture elective 3
MAT 140 (recommended) 3] World Culture elective 3
MAJOR 28 MAJOR - Birth-Kindergarten Education Core 13
EDU 119 Early Childhood Education 4 EDU 2280E Educational Assessment 3
EDU 131 Children, Family, & Community 3 EDUC 3300E Curriculum & Methods: Preschool & Kingarten 4
EDU 144 Child Development | 3 EDUC 3301E Curriculum & Methods: Infants & Toddlers 3
EDU 145 Child Development Il 3 PSYCH 3940E Psychology of Exceptionalities 3
EDU 146 Child Guidance 3 AREA OF CONCENTRATION 15
EDU 151 Creative Activities 3 Licensure Concentration
. EDUC 4000E Student Teaching (Birth-Kindergartenpé&minar
EDU 153 Health, Safety and Nutrition 3 Completion of Professional Portfolio required 15
EDU 221 Children with Special Needs 3 Non-Licensure Concentration
- . EDUC 4004E Internship (Birth-Kindergarten)
EDU 280 Language & Literary Experience 3 Completion of Professional Portfolio required 9
_ B ELECTIVES (A sufficient number of elective to meet the
E]';Ei%'n\qlifseu\'h'rﬁi?rsm tﬁg an‘f;unit“g;lrgsemay transfer 14 | graduation requirement of 120 hour&ZC 1901E, ACC 1902E;
y g€ MGT 2453E; MGT 2501E; MGT 2566E; SOC 1301E; SPAIS DB,
SPAN 2052E

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
BIRTH-KINDERGARTEN EDUCATION PROGRAM GOALS

Prospective teachers who successfully complet8ittile-Kindergarten Education program will be
able to demonstrate:

1 knowledge in the content areas taught in thé4kindergarten school settings

2. an understanding of life span growth and devalam with emphasis on children and their
affective, cognitive, and physical needs;

3. knowledge of language/literacy research andrihéocus on effective instructional practices
in the language arts, and the integration of liteeathroughout the curriculum;

4. proficiency in methods of teaching which ensameenvironment conducive to learning with
integrated subject matter and concrete expericiocehildren;

5. the ability to use assessment techniques apptefor the birth-kindergarten settings;

6. skills in designing and developing instructiopedgrams based on diagnosed needs and
abilities of all students; and

7. knowledge of the general competencies requoedlf birth-kindergarten education teachers
as outlined irNorth Carolina Teacher Education Program Approvar&lards;and

8. knowledge of the North Carolina Standard Coofsgtudy and Grade Level Competencies

relevant for birth-kindergarten education teachers

Objectives related to these goals may be fourappropriate syllabi of courses required in thelBirt
Kindergarten Education sequence.

The Birth-Kindergarten Education Program at Cata®blege is designed to assure that students
meet required competencies in all phases of tegcHiprovides prospective teachers with the kreolgke
and skills necessary to meet the cognitive, affecttreative and physical needs of young childréme
students receive a broad liberal arts educatioulysheories of human development and learningleeuth
skills in teaching. They demonstrate positivetadites toward teaching and have many opportunities f
practical application of knowledge and skills.



Fall 2011

CATAWBA COLLEGE

DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

Student

Advisor

Chemistry Edurcatio

Comprehensive Science Licensure

MAJOR/PROFESSIONAL EDUCATION

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced aiitl hdth
45-62 | distribution and major requirements. 74
DISTRIBUTION REQUIREMENTS 9-12 CHEMISTRY MAJOR B.A.DEGREE REQUIREMENTS 53
GEN ED 1200 First Year Seminar 3 *CHEM 1501 Geh€lemistry | 4
ENG 1101 (if placed) 3 *CHEM 1502 General Chemyigl (pre-req CHEM 1501) 4
ENG 1103 Critical Reading and Writing K CHEM 230Dtiemical Analysis (pre-req CHEM 1502) 4
ENG 2111 Advanced Academic Writing 3 CHEM 2601 &ng Chemistry | (pre-req CHEM 1502) 4
Humanities (from 2 different areas) 9 CHEM 2602 Organic Chemistry Il (pre-req CHEM 2601)| 4
Humanities 3 CHEM 3501 Instrumental Analysisé-req CHEM 2501/2602 | 4
Humanities 3 CHEM 3511Thermodynamics & Kinectics (pre-req — see catalgg)4
Humanities Elective 3 CHEM 4100 Chemistry Rese&eminar (Evidence 2) 3
Social Sciences 6 *MATH 1801 Calculus(pre-req MATH 1516) 4
*PSYCH 2350 Adolescent Psychology 3 MATH 1802 intediate Calculus 4
Soc/Anthro/Pol Sci Elective 3 PHYS 2521 Generaldits | (pre-req MATH 1516) 4
Natural Sciences 7 PHYS 2522 General Physics Il (pre-req PHYS 2521) 4
*CHEM 1501 General Chemistry | 4 6 hours of elessi — see catalog for details
*CHEM 1502 General Chemistry Il 4 Elective 3
Fine Arts (from 2 different areas) 6 Elective 3
Elective 3 SECONDARY EDUCATION MINOR 21
Elective 3 EDUC 2000 Introduction to Teaching & Educ. Tealogy 3
Mathematics 4-6 +EDUC 3100 Theories of Teaching and Learning 3
MATH 1516 3 +EDUC 3101 Learning Environments & Prof. Pragtic 3
*MATH 1801 Calculus(pre-req MATH 1516) 4 +EDUC 3B Multiliteracies in the Content Areas 3
Foreign Language 0-12 +EDUC 3008 Int. Sci. & Sci. Methods for Mid & Seclirs 3
Elementary | 3 *PSYCH 2350 Adolescent Psychology B
Elementary Il 3 PSYCH 3940 Psychology of Exceptionalities 3
Intermediate | 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Intermediate I 3 +EDUC 4003 Student Teaching (required) L2
Non-Western Perspective (3 semester hours) 3 +EDUC 4500 Professional Leadership Seminar (redypire | 3
With careful selection, may also fulfill anotheqtérement 3 | +Note: Admission to teacher education required.
Fitness and Nutrition 1 ELECTIVES : A sufficient number of electives must be taken
PER 1101 Prescriptive Fitness il in order to meet the graduation requirements ofid4s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING
Application on file
2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching

and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor

Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Drépant has submitted
an application to the North Carolina Departmen®uoblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wékult in dual licensure
in Chemistry Education and Special Education: Midathd Secondary
Science Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-Hl

Licensure in more than one field requires the comggtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#rendary Education program will be able to
demonstrate the following North Carolina Teacheud&adion Specialty Area Standards:

Standard 1: Candidates articulate a rationale for instructiateisions that proceeds from an
understanding of the unique and diverse curricstiarctures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and
situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures i@teges that support adolescent
developmental learning.

The minor in Secondary Education is designed tatna¢eng with applied practice, the professional
requirements for secondary school licensure (Gr@d#&g). Licensure in a secondary field requiresagom

in one of the following areas in addition to comjae of professional education requirements andiegp
practice.Specific details related to the standards for epatgram area may be found in appropriate syllabi
of courses required in the program.

SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completéatesure programs in Science Education (Biology,
Chemistry, or Comprehensive Science) will be abléegmonstrate the following North Carolina Teacher
Education Specialty Area Standards:

Standard 1: Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices
in the classroom, laboratory, and field.

Standard 2: Twenty-first century science teachers understandaae able to use the unifying concepts of
science in their instruction.

Standard 3: Twenty-first century science teachers demonsaatenderstanding of the nature of science,
the historical development of scientific thought process of scientific inquiry, and the
reciprocal relationship between science and saciety

Standard 4: Twenty-first century science teachers understarttlare able to apply scientific skills and
math concepts, using appropriate equipment and.tool

Standard 5: Twenty-first century science teachers plan andempnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.
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CATAWBA COLLEGE

DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

Student

Advisor

Majors in Environmental Education or Environmergalence

MAJOR/PROFESSIONAL EDUCATION

Comprehensivecediérensure

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl fdth
45-62 | distribution and major requirements. 68
ENVIRONMENTAL EDUCATION MAJOR CORE
DISTRIBUTION REQUIREMENTS 9-12 REQUIREMENTS 47
GEN ED 1200 First Year Seminar B *BIOL 1501 Celisl Molecules 4
ENG 1101 (if placed) 3 BIOL 1502 Organisms 4
ENG 1103 Critical Reading and Writing 3 BIOL 15B8ology & Evolution 4
ENG 2111 Advanced Academic Writing B BIOL 3593 bgy 4
Humanities (from 2 different areas) 9 *CHEM 1501 General Chemistry | 4
Humanities 3 CHEM 1502 General Chemistry I 4
Humanities 3 CHEM 2570 Environmental Chemistry 4
Humanities Elective ENV 1411 Fundamentals ofiftmmental Science 4
Social Sciences ENV 3567 Environmental Educ for Science Profesdona | 2
*PSYCH 2350 Adolescent Psychology ENV 3570 Emwinental Education Resources | 3
Soc/Anthro/Pol Sci Elective ENV 3571 EnvironnariEducation Resources Il 3

ENV 4501 Capstone in Environmental Studies(Evide?)ce| 1

*BIOL 1501 Cells and Molecules

Approved Electve

3

6
B

3

Natural Sciences 7
4

3

6

*CHEM 1501 General Chemistry | Elective 3
Fine Arts (from 2 different areas) Elective 3
Elective 3 SECONDARY EDUCATION MINOR 21
Elective 3 EDUC 2000 Introduction to Teaching & Educ. Tealogy 3
Mathematics 4-6 +EDUC 3100 Theories of Teaching and Learning 3
Elective 3 +EDUC 3101 Learning Environments & Prof. Pragtic 3
Elective 3 +EDUC 3108 Multiliteracies in the Content Areas 3
Foreign Language 0-12 +EDUC 3008 Int. Sci. & Sci. Methods for Mid & Secfirs 3
Elementary | 3 *PSYCH 2350 Adolescent Psychology 3
Elementary Il 3 PSYCH 3940 Psychology of Exceptionalities 3
Intermediate | 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Intermediate 3 +EDUC 4003 Student Teaching (required) 12
Non-Western Perspective (3 semester hours) 3 +EDUC 4500 Professional Leadership Seminar (redyire | 3
With careful selection, may also fulfill anotheqtérement 3 ] +Note: Admission to teacher education required.
Fitness and Nutrition 1 ELECTIVES : A sufficient number of electives must be taken
PER 1101 Prescriptive Fitness il in order to meet the graduation requirements ofHd#s. |

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Dépant has submitted
an application to the North Carolina Departmen®uoblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wakult in dual licensure
Comprehensive Science and Special Education: MiaieSecondary
Science Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations:Hl

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#rendary Education program will be able to
demonstrate the following North Carolina Teacheud&adion Specialty Area Standards:

Standard 1: Candidates articulate a rationale for instructiateisions that proceeds from an
understanding of the unique and diverse curricstiarctures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and
situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures i@teges that support adolescent
developmental learning.

The minor in Secondary Education is designed tatna¢eng with applied practice, the professional
requirements for secondary school licensure (Gr@d#&g). Licensure in a secondary field requiresagom

in one of the following areas in addition to comjae of professional education requirements andiegp
practice.Specific details related to the standards for epatgram area may be found in appropriate syllabi
of courses required in the program.

SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completéatesure programs in Science Education (Biology,
Chemistry, or Comprehensive Science) will be abléegmonstrate the following North Carolina Teacher
Education Specialty Area Standards:

Standard 1: Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices
in the classroom, laboratory, and field.

Standard 2: Twenty-first century science teachers understandaae able to use the unifying concepts of
science in their instruction.

Standard 3: Twenty-first century science teachers demonsaatenderstanding of the nature of science,
the historical development of scientific thought process of scientific inquiry, and the
reciprocal relationship between science and saciety

Standard 4: Twenty-first century science teachers understarttlare able to apply scientific skills and
math concepts, using appropriate equipment and.tool

Standard 5: Twenty-first century science teachers plan andempnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

Student Advisor Elementary Education
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced affitl hdth
45-62 | distribution and major requirements. 56
DISTRIBUTION REQUIREMENTS 9-12 EDUC 2000 Introduction to Teaching & Ed. Technology 3
GEN ED 1200 First Year Seminar B *EDUC 2105 Cultudeography 3
ENG 1101 (if placed) 3 EDUC 2150 Literature €@hildren and Youth (Ev. 2) 3
ENG 1103 Critical Reading and Writing 3 +EDUC 3I0teories of Teaching and Learning €]
ENG 2111 Advanced Academic Writing 3 +EDUC 310hireng Environments & Prof. Practice 3
Humanities (from 2 different areas) 9 +EDUC 3102 Elementary Methods in Literacy | 4
*HIST 1201 or 1202 Survey of American History Ilbr 3 +EDUC 3103 Elementary Methods in Literacy |l 4
HIST 2400 NC Historystrongly recommended 3 +EDUC 3104 Elementary Methods in Science 2
Elective 3 +EDUC 3105 Elementary Methods in Social Studias 2) 2
Social Sciences 6 +EDUC 3106 Elementary Methods in Mathematics | 2
*PSYCH 2340 Child Psychology 3 +EDUC 3107 Elementdethods in Mathematics 2
Soc/Anthro/Pol Sci Elective 3 +EDUC 3010 Integdafats 3
Natural Sciences 7 *ENV 1511 Conceptual Integrated Science & the Envir 3
Elective 4 *MATH 1120 Survey of Mathematics | 3
*ENV 1511 Conceptual Integrated Science & the Envir| 3 MATH 1121 Survey of Mathematics Il 3
Fine Arts (from 2 different areas) 6 PER 1945 Health and P.E. in Elementary Schools 4
Elective 3 *PSYC 2340 Child Psychology 3
Elective 3 PSYC 3940 Psychology of Exceptionalities 3
Mathematics 4-6 *HIST 1201 or HIST 1202 Survey of American Histdrgr |l 3
*MATH 1120 Survey of Mathematics | 3 LICENSURE REQUIREMENTS (Applied Practice) 15
MATH 1132 Intro. to Statqstrongly recommended 3 +EDUC 4001 Student Teaching 12
Foreign Language 0-12 | +EDUC 4500 Professional Leadership Seminar 3
Elementary | 3 +Note: Admission to teacher education required.
Elementary Il 3
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
*EDUC 2105 Cultural Geography 3
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness i

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE

A major in Special Education is available; the Depagment has
submitted an application to the North Carolina Depatment of Public
Instruction to establish a K-12 licensure programm Special Education
(approval is expected by fall 2012).

Adding the following courses to your program wabult in dual licensure
(Elementary Education and Special Education):

PSYC 3980 Behavior Maodification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-H
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DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

ELEMENTARY EDUCATION PROGRAM GOALS

Prospective teachers who successfully complet&ligmmentary Education program will be able to denans the following
North Carolina Teacher Education Specialty Arean&ads:

Standard 1: Twenty-first century teacher candidates havekti@mvledge and understanding of language and hogukge is
used to develop effective communication in listgnispeaking, viewing, reading, thinking, and wigtin
Reading/ Language Arts

Standard 2: Twenty-first century teacher candidates havektimvledge and understanding of mathematical comvestnd
processes skills relative to: Number sense, nuime@ratumerical operations, and algebraic thinksmatial
sense, measurement and geometry; patterns, redaifien and functions; and data analysis, probglatid
statistics. Mathematics

Standard 3: Twenty-first century teacher candidates havektit@mvledge and understanding of scientific inqupmgcess
skills, concepts and applications relative to tfeg physical, and earth scienceScience

Standard 4: Twenty-first century teacher candidates havendeessary knowledge specific for producing knowdedide,
global citizens who are critical thinkers in a dematic society.Social Studies

Standard 5: Twenty-first century teacher candidates havektimvledge and understanding of mental, emotiorajisizal,
and social health to empower students to makehgekfiestyle choicesHealthful Living

Standard 6: Twenty-first century teacher candidates integaatéhroughout the curriculuniThe Arts

The Elementary Education program at Catawba Colkedesigned to assure that students meet requimegetencies in all
phases of teaching. It provides prospective teaohizh the knowledge and skills necessary to nteetbgnitive, affective,
creative, and physical needs of children. The sttsdesceive a broad liberal arts education, sthdgries of human development
and learning, and learn skills in teaching. Themdestrate positive attitudes toward teaching ane many opportunities for
practical application of knowledge and skilBpecific details related to these standards mafpbed in appropriate syllabi of
courses required in the Elementary Education segeien



Fall 2011 CATAWBA COLLEGE
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Student Advisor

English Education

Literature Major Required

MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced aiitl hdth
45-62 | distribution and major requirements. 57
DISTRIBUTION REQUIREMENTS 9-12 | LITERATURE MAJOR 36
GEN ED 1200 First Year Seminar 3 *ENGL 2211 Mdwitish Writers 1300-1800 3
ENG 1101 (if placed) 3 *ENGL 2212 Major Britishriters 1800-1950 3
ENG 1103 Critical Reading and Writing 3 ENGL 22%4jor American Writers 3
ENG 2111 Advanced Academic Writing 3 ENGL 3319 Shakespeare/Tudor OR ENGL 3320 Shakes{Staart 3
Humanities (from 2 different areas) 9 ENGL 3201 English Grammar 3
*ENGL 2211 Major British Writers 1300-1800 3 EN@BO03 Literary Criticism (Evidence 2) 3
*ENGL 2212 Major British Writers 1800-1950 3 ENQ@I101 English Seminar 3
Humanities Elective (not English) 3 Five English courses (maximum of 2 writing or lifgfics;
Social Sciences 6 maximum of one 1000-level literature course)
*PSYCH 2350 Adolescent Psychology 3 ENGL 3371 \WHriters: Non-Western Perspective 3
Soc/Anthro/Pol Sci Elective 3 ENGL elective 3
Natural Sciences 7 ENGL elective 3
Elective 4 ENGL elective 3
Elective 3 ENGL elective 3
Fine Arts (from 2 different areas) 6 SECONDARY EDUCATION MINOR 21
*COMM 1110 Introduction to Mass Media 3 EDUC 20@@roduction to Teaching & Educ. Technolog B
Elective 3 +EDUC 3100 Theories of Teaching and Learning 3
Mathematics 4-6 +EDUC 3101 Learning Environments & Prof. Practice 3
Elective 3 +EDUC 3108 Multiliteracies in the Content Areas 3
Elective 3 +EDUC 3006 Language Arts Methods for Mid & Sehi® 3
Foreign Language 0-12 *PSYCH 2350 Adolescent Psychology 3
Elementary | 3 PSYCH 3940 Psychology of Exceptionalities 3
Elementary Il 3 LICENSURE REQUIREMENTS (Applied Practice) 21
Intermediate | 3 COMM 1110 Introduction to Mass Media (recommended) 3
Intermediate 3 ENGL 3372 African-American Writers (recommended) | 3
Non-Western Perspective (3 semester hours) 3 +EDUC 4003 Student Teaching (required) 12
*ENGL 3371 World Writers: Non-Western Perspective| 3 | +EDUC 4500 Professional Leadership Seminar {redy 3
Fitness and Nutrition 1 +Note: Admission to teacher education required.
PER 1101 Prescriptive Fitness L ELECTIVES : A sufficient number of electives must be taken
in order to meet the graduation requirements ofHid4s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Dépant has submitted
an application to the North Carolina DepartmenPoblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wakult in dual licensure
English Education and Special Education: Middle 8adondary
Language Arts Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations:H

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#rendary Education program will be able to
demonstrate the following North Carolina Teachend&adion Specialty Area Standards:

Standard 1: Candidates articulate a rationale for instructiateisions that proceeds from an
understanding of the unique and diverse curricstiarctures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and
situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures ia@tegsés that support adolescent
developmental learning.

The minor in Secondary Education is designed tothaéeng with applied practice, the professional
requirements for secondary school licensure (Gr@d#8). Licensure in a secondary field requiresagom

in one of the following areas in addition to conjae of professional education requirements andiegp
practice.Specific details related to the standards for epatgram area may be found in appropriate syllabi
of courses required in the program.

ENGLISH/LANGUAGE ARTS EDUCATION STANDARDS

Prospective teachers who successfully complet&tigdish Education program will be able to demorstra
the following North Carolina Teacher Education Sak¢ Area Standards:

Standard 1: ELA teachers demonstrate knowledge and use dfirggrocesses through the use of a wide
range of text.

Standard 2: ELA teachers demonstrate the knowledge and usautiiple composing processes.

Standard 3: ELA teachers demonstrate the knowledge and usedtinction, the influence, and the
diversity of language.

Standard 4: ELA teachers demonstrate the knowledge and uieeohtegrated practices of multimodal
literacies.
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Student Advisor Mathematics Eduocat
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced ariitl hdth
45-62 | distribution and major requirements. 62

DISTRIBUTION REQUIREMENTS 9-12 MAJOR B.A.DEGREE REQUIREMENTS 41

GEN ED 1200 First Year Seminar 3 *MATH 1601Pridemof Mathematics 3
ENG 1101 (if placed) 3 *MATH1801Calculus 4
ENG 1103 Critical Reading and Writing 3 MATH 180fermediate Calculus (pre-req MATH 1801) 7
ENG 2111 Advanced Academic Writing ] MATH 2535 tdiy of Mathematics(pre-req MATH 1801) 3

Humanities (from 2 different areas) 9 MATH 2602 Intro. to Structured Prog. (pre-req MATIB01)| 3

Humanities 3 MATH 2900 Intro to Math. Proofgie-req MATH 1891) 3
Humanities 3 MATH 3501 Linear Algebra (pre-req MATH 1801) B
Humanities Elective 3 MATH 3533 Abstract Algeljpae-req MATH 2900 & 3501 3

Social Sciences 6 MATH 3541 Advanced Calculus (preq MATH 1801& 290, 3
*PSYCH 2350 Adolescent Psychology B MATH 4400 Gaps Experience (Evidence 2) B
Soc/Anthro/Pol Sci Elective 3 Electives from toldwing (9 s.h.)

Natural Sciences 7 #MATH 3521 Mathematical Statistics (licensure reg.) 3
Elective 4 #MATH 3535 Adv. Geometry(lic req.) (preg MATH 2900 3
Elective 3 Electives from mathematics at or above 3000l leve 3

Fine Arts (from 2 different areas) 6 #courses required for licensure
Elective 3 SECONDARY EDUCATION MINOR 21
Elective 3 EDUC 2000 Introduction to Teaching & Educ. Tealogy 3

Mathematics 4-6 +EDUC 3100 Theories of Teaching and Learning 3
*MATH 1601Principles of Mathematics 3 +EDUC 310&drning Environments & Prof. Practice B
*MATH1801Calculus 3 +EDUC 3108 Multiliteracies the Content Areas 3

Foreign Language 0-12 +EDUC 3008 Int. Sci. & Sci. Methods for Mid & Seclirs 3
Elementary | 3 *PSYCH 2350 Adolescent Psychology B
Elementary Il 3 PSYCH 3940 Psychology of Exceptionalities 3
Intermediate | 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Intermediate 3 +EDUC 4003 Student Teaching (required) 12

Non-Western Perspective (3 semester hours) 3 +EDUC 4500 Professional Leadership Seminar (redpire | 3
With careful selection, may also fulfill anotheqrérement 3 ] +Note: Admission to teacher education required.

Fitness and Nutrition 1 ELECTIVES : A sufficient number of electives must be taken
PER 1101 Prescriptive Fithess il in order to meet the graduation requirements ofid@4#s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Dépant has submitted
an application to the North Carolina Departmen®oblic Instruction to
establish a K-12 licensure program in Special Etiocdapproval is
expected by fall 2012).

Adding the following courses to your program wékult in dual licensure
in Mathematics Education and Special Education:diéicand Secondary
Mathematics Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-H

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#uendary Education program will be able to denmatesthe following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Candidates articulate a rationale for instructiaieisions that proceeds from an understandirigeotinique
and diverse curricular structures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across adoles¢ages 10-

22), and the structures and strategies that supgotéscent developmental learning.
The minor in Secondary Education is designed tot naéeng with applied practice, the professiongluieements for secondary
school licensure (Grades 9-12). Licensure in arstamy field requires a major in one of the follogiareas in addition to
completion of professional education requirements @plied practice&Specific details related to the standards for epabgram
area may be found in appropriate syllabi of courssguired in the program.

MATHEMATICS EDUCATION STANDARDS

Prospective teachers who successfully complet&titaematics Education program will be able to destiate the following

North Carolina Teacher Education Specialty Arean&ads:

Standard 1: Number sense, numeration, numerical aggration, and algebraic thinking
Teacher candidates possess the mathematical kngaviebded to enable students to understand numiays,
of representing numbers, and relationships amongbeus and number systems and to enable students to
understand meanings of operations and how thetertdaone another. Candidates enable students/adage
computational fluency and to make reasonable etgnat the middle and secondary grade levelshirac
candidates need the mathematical knowledge to esaldents to transfer their understanding of nusnaed
number operations to symbolic expressions involviadables.

Standard 2: Spatial sense, measurement and geometr
Teacher candidates possess the mathematical krgaviexeded to enable students to analyze the ceestics
and properties of 2- and 3-dimensional geometrépsh; to develop mathematical arguments about geome
relationships; to understand units, processes akuore, and measurable attributes of objects; aagyity
appropriate techniques, tools, and formulas tordetee measurements. They enable students to dethedop
visualization, spatial reasoning, and geometric @liad to solve problems. Teacher candidates pdatiguat
middle and secondary grade levels need the matiehltowledge to enable students to use coordinate
geometry in solving problems, to understand corscepsymmetry, and to apply transformations.

Standard 3: Patterns, relationships, and functions
Teacher candidates possess the mathematical kngaviegbded to enable students to understand patterns
relations, and functions. This includes the uselgébraic symbols to represent and analyze mathheahat
situations, the use of mathematical models to sgmeand understand quantitative relationships tlaad
analysis of “change” in various contexts.

Standard 4: Data analysis, probability and statists
Teacher candidates possess the mathematical krgeviexzbded to enable students to formulate quesgtiahs
can be addressed with data, along with the negeskdls to collect, organize, and display relevdata to
answer those questions. They enable studentseoct sald use appropriate statistical methods to/aaalata, to
understand and apply basic concepts of probabidlitg, to develop and evaluate inferences and predécthat
are based on data.

Standard 5: Mathematical process skills
Teacher candidates possess the mathematical kngevieseded to enable students to develop skillsablgm
solving, making connections between various brascfienathematics, reasoning and proof, and comratiait
and representation of mathematical ideas.

Standard 6: Mathematical tools
Teacher candidates must be versed in the appresat of mathematical tools and manipulatives.
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Student

Advisor

MAJOR/PROFESSIONAL EDUCATION

Middle School Language Arts

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS 45-62 | *Note: Certain courses are cross-referenced arfitl hdth 42
distribution and major requirements.
MIDDLE SCHOOL EDUCATION MAJOR CORE
DISTRIBUTION REQUIREMENTS 9-12 REQUIREMENTS 18
GEN ED 1200 First Year Seminar B EDUC 2000 Intedohin to Teaching and Educ. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories oadieing and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Professional Practice 3
ENG 2111 Advanced Academic Writing 3 +EDUC 3108ltMiteracies in the Content Areas (Ev. 2) B
Humanities (from 2 different areas) 9 *PSYCH 2350 Adolescent Psychology B
*English literature elective 3 PSYCH 3940 Psychology of Exceptionalities 3
*English literature elective 3 LANGUAGE ARTS SPECIALIZATION 24
Humanities Elective (not English) 3 EDUC 2150 ekitture for Children and Youth (Ev. 2) 3
Social Sciences 6 +EDUC 3006 Lang. Arts Meth. for Mid & Sec Tchrs/(R) 3
*PSYCH 2350 Adolescent Psychology B *COMM 111Cddiuction to Mass Media 3
Soc/Anthro/Pol Sci Elective 3 ENGL 3201 English Grammar Or 3
Natural Sciences 7 ENGL 4801 Language and Society
Elective 4 *English literature elective (any) 3
Elective 3 *English literature elective above 1000 level 3
Fine Arts (from 2 different areas) 6 English literature elective above 1000 level 3
*COMM 1110 Introduction to Mass Media 3 Englistetiature elective above 1000 level ¢]
Elective 3
Mathematics 4-6
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Elective 3 +EDUC 4002 Student Teaching 12
Foreign Language 0-12 | +EDUC 4500 Professional Leadership Seminar 3
Elementary | 3 +Note: Admission to teacher education required.
Elementary Il 3
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.

Non-Western Perspective (3 semester hours)

With careful selection, may also fulfill anothegrérement 3

Fitness and Nutrition

PER 1101 Prescriptive Fithess

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Drépant has submitted
an application to the North Carolina Departmen®oblic Instruction to
establish a K-12 licensure program in Special Etiocdapproval is
expected by fall 2012).

Adding the following courses to your program wabult in dual licensure
(Middle Grades Education: Language Arts Speciabimsand Special
Education: Middle and Secondary Language Arts Cainagon):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-H

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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MIDDLE SCHOOL EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully completdlildle School Education program will be able to

demonstrate the following North Carolina Teacheudadion Specialty Area Standards:

Standard 1: Middle level teacher candidates understand aptydpe major concepts, principles, theories,
and research related to young adolescent develdpirersupport student development and
learning.

Standard 2: Middle level teacher candidates understand aptiydpe philosophical foundations of
developmentally responsive middle level prograntssthools and the organizational
structures that support young adolescent developmen

Standard 3: Middle level teacher candidates plan and teaigrdisciplinary curriculum based on core and
elective/exploratory curricula that are relevahialtenging, and exploratory.

Standard 4: Middle level teacher candidates understand aptydpe major concepts, principles, theories,
and research unique to effective middle level urdton and assessment, and they employ a
variety of developmentally responsive strategiesiéet the varying abilities and learning
styles of all young adolescents.

Catawba College’s Middle School Education programhds on the College’s broad liberal arts program.

Prospective middle school teachers choose fromdmas of concentration: language arts, mathematics

science, and social studies. They must completprémsrribed coursework for one of these areas. arey

provided a thorough program in curriculum developtrend teaching methodology. More specifically, the
program strives to prepare teachers who can aatetihe goals of middle school education, provide
continuation of their students’ general educatmoyide opportunities for exploration of interesiiend to
their students’ personal development, individuaiisruction, and create a flexible curriculugpecific
details related to the standards for each prograseamay be found in appropriate syllabi of courses
required in the program.

ENGLISH/LANGUAGE ARTS EDUCATION STANDARDS

Prospective teachers who successfully complet&tigtish Education program will be able to demoristra

the following North Carolina Teacher Education Sakyg Area Standards:

Standard 1: ELA teachers demonstrate knowledge and use dfirggrocesses through the use of a wide
range of text.

Standard 2: ELA teachers demonstrate the knowledge and uswauitiiple composing processes.

Standard 3: ELA teachers demonstrate the knowledge and usedtinction, the influence, and the
diversity of language.

Standard 4: ELA teachers demonstrate the knowledge and udeahtegrated practices of multimodal
literacies.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor Middle School Mathematics
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS 45-62 | *Note: Certain courses are cross-referenced arfitl hdth 45
distribution and major requirements.
MIDDLE SCHOOL EDUCATION MAJOR CORE
DISTRIBUTION REQUIREMENTS 9-12 REQUIREMENTS 18
GEN ED 1200 First Year Seminar B EDUC 2000 Inteigin to Teaching and Educ. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories oadieing and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Professional Practice 3
ENG 2111 Advanced Academic Writing 3 +EDUC 3108ltlteracies in the Content Areas 3
Humanities (from 2 different areas) 9 *PSYCH 2350 Adolescent Psychology B
Elective 3 PSYCH 3940 Psychology of Exceptionalities 3
Elective 3 MATHEMATICS SPECIALIZATION 27
Elective 3 *MATH 1132 Introduction to Statistics 3
Social Sciences 6 *MATH 1601 Principles of Mathematics 3
*PSYCH 2350 Adolescent Psychology B MATH 1701 ApglCalculus (pre-req for 2000 level Math) B
Soc/Anthro/Pol Sci Elective 3 MATH 1120 SurveyMéthematics | 3
Natural Sciences 7 MATH 1121 Survey of Mathematics Il 3
Elective 4 MATH 2535 Hist. of Mathematiggre-req. MATH 1701)(Ev. 2) 3
Elective 3 MATH 2900 Intro. to Math. Proofgre-req. MATH 1701) 3
Fine Arts (from 2 different areas) 6 MATH 3501 Linear Algebrgpre-req. MATH 1701)( 3
Elective 3 +EDUC 3009 Math Methods for Middle & Sec. Teashe 3
Elective 3
Mathematics 4-6
*MATH 1132 Introduction to Statistics 3 LICENSURE REQUIREMENTS (Applied Practice) 15
*MATH 1601 Principles of Mathematics 3 +EDUC 408fudent Teaching 12
Foreign Language 0-12 | +EDUC 4500 Professional Leadership Seminar 3
Elementary | 3 +Note: Admission to teacher education required.
Elementary Il 3
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid4s.
Non-Western Perspective (3 semester hours) 3
With careful selection, may also fulfill anothegrérement 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness il

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Dépant has submitted
an application to the North Carolina Departmen®oblic Instruction to
establish a K-12 licensure program in Special Etiocdapproval is
expected by fall 2012).

Adding the following courses to your program wébult in dual licensure
(Middle Grades Education: Mathematics Specializatiod Special
Education: Middle and Secondary Mathematics Comagan):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-H

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

MIDDLE SCHOOL EDUCATION PROGRAM STANDARDS
Prospective teachers who successfully complet&itidle School Education program will be able to destrate the following
North Carolina Teacher Education Specialty Arean&ads:

Standard 1: Middle level teacher candidates understand aptydpe major concepts, principles, theories, awktarch
related to young adolescent development that stigpadent development and learning.

Standard 2: Middle level teacher candidates understand aptydpe philosophical foundations of developmentall
responsive middle level programs and schools am@thanizational structures that support youngesm@nt development.
Standard 3: Middle level teacher candidates plan and teagrdisciplinary curriculum based on core and
elective/exploratory curricula that are relevahiglienging, and exploratory.

Standard 4: Middle level teacher candidates understand aptydpe major concepts, principles, theories, awkarch

unique to effective middle level instruction andessment, and they employ a variety of developrigmésponsive strategies to
meet the varying abilities and learning styleslbfaung adolescents.

Catawba College’s Middle School Education prograiitdis on the College’s broad liberal arts progr&@mspective middle
school teachers choose from four areas of condantrdanguage arts, mathematics, science, andilsstcidies. They must
complete the prescribed coursework for one of tlagsas. They are provided a thorough program inocclum development and
teaching methodology. More specifically, the progrstrives to prepare teachers who can articulaegdals of middle school
education, provide continuation of their studegeheral education, provide opportunities for exgtion of interests, attend to
their students’ personal development, individuaiisgruction, and create a flexible curriculu@pecific details related to the
standards for each program area may be found irr@ympate syllabi of courses required in the program

MATHEMATICS EDUCATION STANDARDS
Prospective teachers who successfully completdtitbematics Education program will be able to destiate the following
North Carolina Teacher Education Specialty Arean&ads:
Standard 1: Number sense, numeration, numerical aggration, and algebraic thinking
Teacher candidates possess the mathematical kngaviebded to enable students to understand numi@ers,of representing
numbers, and relationships among numbers and nusgbtgms and to enable students to understand ingsawfi operations and
how they relate to one another. Candidates enalndeists to develop computational fluency and toenaasonable estimates. At
the middle and secondary grade levels, teacheidatied need the mathematical knowledge to enabdiests to transfer their
understanding of numbers and number operationgnibalic expressions involving variables.
Standard 2: Spatial sense, measurement and geometr
Teacher candidates possess the mathematical krgeviezbded to enable students to analyze the ceastics and properties of
2- and 3-dimensional geometric shapes; to develjhematical arguments about geometric relationshipsnderstand units,
processes of measure, and measurable attributdgeaits; and to apply appropriate techniques, t@old formulas to determine
measurements. They enable students to developsihalization, spatial reasoning, and geometric riogéo solve problems.
Teacher candidates particularly at middle and s#&gngrade levels need the mathematical knowledlgaable students to use
coordinate geometry in solving problems, to underdtconcepts of symmetry, and to apply transfoamati
Standard 3: Patterns, relationships, and functions
Teacher candidates possess the mathematical krgeviezbded to enable students to understand pattelatfons, and functions.
This includes the use of algebraic symbols to regmeand analyze mathematical situations, the usmthematical models to
represent and understand quantitative relationships the analysis of “change” in various contexts.
Standard 4: Data analysis, probability and statists
Teacher candidates possess the mathematical krgeviezbeded to enable students to formulate quegtiahsan be addressed
with data, along with the necessary skills to aillerganize, and display relevant data to ansh@sée questions. They enable
students to select and use appropriate statistietiods to analyze data, to understand and apply bancepts of probability,
and to develop and evaluate inferences and predgthat are based on data.
Standard 5: Mathematical process skills
Teacher candidates possess the mathematical kngaviebded to enable students to develop skillsabl@m solving, making
connections between various branches of mathemeg@soning and proof, and communication and reptason of
mathematical ideas.
Standard 6: Mathematical tools
Teacher candidates must be versed in the appresat of mathematical tools and manipulatives.



Fall 2011

CATAWBA COLLEGE

DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

Student

Advisor

Middle School Science

MAJOR/PROFESSIONAL EDUCATION

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS 45.62 | *Note: Certain courses are cross-referenced afitl hdth 45
distribution and major requirements.
MIDDLE SCHOOL EDUCATION MAJOR CORE
DISTRIBUTION REQUIREMENTS 9-12 REQUIREMENTS 18
GEN ED 1200 First Year Seminar B EDUC 2000 Inteigin to Teaching and Educ. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories ohdiging and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Professional Practice 3
ENG 2111 Advanced Academic Writing 3 +EDUC 3108ltllteracies in the Content Areas 3
Humanities (from 2 different areas) 9 *PSYCH 2350 Adolescent Psychology B
Elective 3 PSYCH 3940 Psychology of Exceptionalities 3
Elective 3 SCIENCE SPECIALIZATION 27
Elective 3 BIOL 1101 Bioscience 4
Social Sciences 6 *CHEM 1501 General Chemistry | 4
*PSYCH 2350 Adolescent Psychology B *CHEM 1502 &ahChemistry Il 4
Soc/Anthro/Pol Sci Elective 3 PHYS 2521 Generaldfis | 4
Natural Sciences 7 PHYS 2522 General Physics Il 4
*CHEM 1501 General Chemistry | 4 ENV 1111 EartlieBce (Ev. 2) 4
*CHEM 1502 General Chemistry Il 4 +EDUC 3008 I8ti. & Sci. Methods for Mid & Sec. Tchrs 3
Fine Arts (from 2 different areas) 6
Elective 3
Elective 3
Mathematics 4-6
MATH 1516 (pre-req for PHYS 2521) 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Elective 3 +EDUC 4002 Student Teaching 12
Foreign Language 0-12 | +EDUC 4500 Professional Leadership Seminar 3
Elementary | 3 +Note: Admission to teacher education required.
Elementary Il 3
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
With careful selection, may also fulfill anothegrérement 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness il

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Dépant has submitted
an application to the North Carolina Departmen®uoblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wébult in dual licensure
(Middle Grades Education: Science Specializatiah $pecial Education:
Middle and Secondary Science Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-Hl

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

MIDDLE SCHOOL EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&liidle School Education program will be able to
demonstrate the following North Carolina Teacheud&adion Specialty Area Standards:

Standard 1: Middle level teacher candidates understand aptydpe major concepts, principles, theories,
and research related to young adolescent develdpirersupport student development and
learning.

Standard 2: Middle level teacher candidates understand aptydbpe philosophical foundations of
developmentally responsive middle level prograntssthools and the organizational
structures that support young adolescent developmen

Standard 3: Middle level teacher candidates plan and teaigrdisciplinary curriculum based on core and
elective/exploratory curricula that are relevahialtenging, and exploratory.

Standard 4: Middle level teacher candidates understand apti/dpe major concepts, principles, theories,
and research unique to effective middle level uxgton and assessment, and they employ a
variety of developmentally responsive strategiesiéet the varying abilities and learning
styles of all young adolescents.

Catawba College’s Middle School Education progranhds on the College’s broad liberal arts program.
Prospective middle school teachers choose fromdmas of concentration: language arts, mathematics
science, and social studies. They must completprémsrribed coursework for one of these areas. arey
provided a thorough program in curriculum developtrend teaching methodology. More specifically, the
program strives to prepare teachers who can aatetihe goals of middle school education, provide
continuation of their students’ general educatmmoyide opportunities for exploration of interesiiend to
their students’ personal development, individuaiisruction, and create a flexible curriculugpecific
details related to the standards for each programeamay be found in appropriate syllabi of courses
required in the program.

SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully complet&dence Education program will be able to demotestra
the following North Carolina Teacher Education Sak Area Standards:

Standard 1: Twenty-first century science teachers underssafiety and liability concerns in science and
advocate for the provision and use of appropriatetg materials and enforcement practices
in the classroom, laboratory, and field.

Standard 2: Twenty-first century science teachers understauadasie able to use the unifying concepts of
science in their instruction.

Standard 3: Twenty-first century science teachers demonstaatenderstanding of the nature of science,
the historical development of scientific thought process of scientific inquiry, and the
reciprocal relationship between science and saciety

Standard 4: Twenty-first century science teachers understarttiare able to apply scientific skills and
math concepts, using appropriate equipment and.tool

Standard 5: Twenty-first century science teachers plan andempnt lessons that engage students in the
process of hands-on, minds-on scientific inquiry.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor Middle School Social Studies
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl fdth
45-62 | distribution and major requirements. 45
MIDDLE SCHOOL EDUCATION MAJOR CORE
DISTRIBUTION REQUIREMENTS 9-12 REQUIREMENTS 18
GEN ED 1200 First Year Seminar B EDUC 2000 Inteiohin to Teaching and Educ. Technology 3
ENG 1101 (if placed) (3 +EDUC 3100 Theories ohdiging and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Professional Practice 3
ENG 2111 Advanced Academic Writing 3 +EDUC 3108ltllteracies in the Content Areas 3
Humanities (from 2 different areas) 9 *PSYCH 2350 Adolescent Psychology B
* HIST 1114 Contemporary World or HIST 1201 or 1202 3 PSYCH 3940 Psychology of Exceptionalities 3
* HIST 2400 North Carolina History 3 SOCIAL STUDIES SPECIALIZATION 27
Humanities Elective (not History) 3 POLSC 1101Aiman Government | 3
Social Sciences 6 *EDUC 2105 Cultural Geography 3
*PSYCH 2350 Adolescent Psychology B EDUC 3007 8ldgfudies Methods for Mid & Sec Teachers |3
*SOC Elective or POLSC 1101 American Gov't | B El@901 Principles of Economics | 3
Natural Sciences 7 *HIST 1114 Contemporary World
Elective 4 HIST 1201 OR 1202 Survey of American HistoryR @ 3
Elective 3 *HIST 2400 North Carolina History 3
Fine Arts (from 2 different areas) 6 HIST 3310 Colonial History (Ev. 2) 3
Elective 3 *SOC Elective 3
Elective 3
Mathematics 4-6
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Elective 3 +EDUC 4002 Student Teaching 12
Foreign Language 0-12 | +EDUC 4500 Professional Leadership Seminar 3
Elementary | 3 +Note: Admission to teacher education required.
Elementary Il 3
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
*EDUC 2105 Cultural Geography 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness i

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Drépant has submitted
an application to the North Carolina Departmen®uoblic Instruction to
establish a K-12 licensure program in Special Etloedapproval is
expected by fall 2012).

Adding the following courses to your program wabult in dual licensure
(Middle Grades Education: Social Studies Speciatimeand Special
Education: Middle and Secondary Social Studies €ntration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations-H

Licensure in more than one field requires the comggtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

MIDDLE SCHOOL EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&titidle School Education program will be able to destrate the following North Carolina
Teacher Education Specialty Area Standards:

Standard 1: Middle level teacher candidates understand aptyape major concepts, principles, theories, astarch related to young
adolescent development that support student dewednpand learning.

Standard 2: Middle level teacher candidates understand aptyape philosophical foundations of developmentadisponsive middle
level programs and schools and the organizatianattsires that support young adolescent development

Standard 3: Middle level teacher candidates plan and teatghdisciplinary curriculum based on core and eled¢éxploratory curricula
that are relevant, challenging, and exploratory.

Standard 4: Middle level teacher candidates understand aptyape major concepts, principles, theories, asarch unique to
effective middle level instruction and assessmamd, they employ a variety of developmentally regpanstrategies to meet
the varying abilities and learning styles of aluyg adolescents.

Catawba College’s Middle School Education progravitdis on the College’s broad liberal arts progr&mspective middle school teachers
choose from four areas of concentration: languaige mathematics, science, and social studies. frhesg complete the prescribed coursework
for one of these areas. They are provided a thdrpoggram in curriculum development and teachinthodology. More specifically, the
program strives to prepare teachers who can aatietihe goals of middle school education, provimiouation of their students’ general
education, provide opportunities for exploratiorirgérests, attend to their students’ personal ldgweent, individualize instruction, and create a
flexible curriculum.Specific details related to the standards for epabgram area may be found in appropriate syllabcofirses required in

the program.

SOCIAL STUDIES EDUCATION STANDARDS

Prospective teachers who successfully complet€tdmprehensive Social Studies Education programbailible to demonstrate the following
North Carolina Teacher Education Specialty Arean@aads:

Standard 1: Culture and Cultural Diversity: People, Places, and Environments
Teacher candidates who teach social studies knovean facilitate learning about how culture aniduca systems function.
They are able to teach about how human beingsereaheir environment and the impact of that retethip on culture.

Standard 2: Time, Continuity, and Change
Teacher candidates who teach social studies knovean facilitate learning about historical periadsl patterns. They teach
about diverse perspectives and sources of infoamdtiat inform an understanding of the past, priesenl future.

Standard 3: Economic, Scientific, and Technologi¢development
Teacher candidates who teach social studies knovean facilitate learning about how economic feratfect individuals
and communities and about the management of ingavidnd collective resources in a global econoniys Thcludes the
influence of science, technology, and ecologicragpendence on all aspects of human enterprisading systems such as
transportation, communication, health care, warfageiculture, and industry.

Standard 4: Individuals, Groups, and Institutions: Their Development and Identities
Teacher candidates who teach social studies knovean facilitate learning about how individual amdlective identities
are shaped by groups and institutions.

Standard 5: Civic Ideals and Practices: Power, Autority, and Governance
Teacher candidates who teach social studies knoviaailitate learning about the principles of demamy and human rights
and about the variety of ways that governmentsldiesa and citizens exercise power, develop lawd neaintain order.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor Music Education
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 77-79
DISTRIBUTION REQUIREMENTS 9-12 MUSIC CORE 14-16
GEN ED 1200 First Year Seminar 3 MUSIC 1511 Mugieory | 3
ENG 1101 (if placed) 3 MUSIC 1512 Music Theoty | 3
ENG 1103 Critical Reading and Writing 3 MUSIC 1%Aéral Skills | 1
ENG 2111 Advanced Academic Writing 3 MUSIC 1517 &skills 11 1
Humanities (from 2 different areas) 9 MUSIC 2135 Class Piano | (or equivalent Proficigncy 0-1
Elective 3 MUSIC 2136 Class Piano Il (or equivalent prafiaiy) 0-1
Elective 3 MUSIC 3713 Survey of Music History | 3
Elective 3 MUSIC 3714 Survey of Music History Il 3
Social Sciences 6
*PSYCH 2340 or 2350 Child or Adolescent Psychology 3 MUSIC EDUCATION CONCENTRATION i
Soc/Anthro/Pol Sci Elective 3 MUSIC 0111 Music Sean (4 semesters) 0
Natural Sciences 7 MUSIC 0390 Half Recital 0
Elective 4 *MUSIC 1113 World Music 3
Elective 3 MUSIC 2137 Class Piano Il (or equivalent prafitwy) 1
Fine Arts (from 2 different areas) 6 MUSIC 2138 Class Piano IV (or equivalent proficighc 1
*MUSIC 1113 World Music 3 MUSIC 2145 Class Voice |
Elective 3 MUSIC 2221 String Methods 1
Mathematics 4-6 MUSIC 2222 Woodwinds Methods 1
MATH 1516 (pre-req for PHYS 2521) 3 MUSIC 2223 8sdvethods 1
Elective 3 MUSIC 2224 Percussion Methods 1
Foreign Language 0-12 MUSIC 2521 Music Theory IlI 3
Elementary | 3 MUSIC 2522 Music Theory IV 3
Elementary Il 3 MUSIC 2525 Aural Skills 111 2
Intermediate | 3 MUSIC 2526 Aural Skills IV 2
Intermediate 3 MUSIC 3537 Music in the Elementary School 2
Non-Western Perspective (3 semester hours) 3 MUSIC 3546 Curriculum, Methods & Materials: Mid &8 3
*MUSIC 1113 World Music 3 | MUSIC 3732 Choral Conducting 2
Fitness and Nutrition 1 MUSIC 3733 Instrumental Conducting and Arranging 2
PER 1101 Prescriptive Fitness il MUSIC 4500 Capstone in Music Education 2
Applied Music (MAJOR) 7
Music Ensemble (minimum of 7 semesters) 7
K-12 SPECIAL SUBJECTS MINOR 18
ADMISSION TO TEACHER EDUCATION EDUC 2000 Introdgction to Tee}ching and Ed}Jc. Tetboo | 3
T - +EDUC 3100 Theories of Teaching and Learning 3
Application on file +EDUC 3101 Learning Envi fessionalck 3
Passing PRAXIS | scores ning _nwr_onments & Professionachica
2.50 GPA before applying to teacher education +EDUC 3108 Multlllterame_s in the Content Areas ¢
2.50 GPA throughout the program *PSYCH 2340 or 2350 Child or Adolescent Psychology 3
PSYCH 3940 Psychology of Exceptionalities 3
LICENSURE REQUIREMENTS (Applied Practice) 15
ADMISSION TO STUDENT TEACHING +EDUC 4007 Student Teaching: Music Education 12
Application on file +EDUC 4500 Professional Leadership Seminar 3

2.50 GPA prior to student teaching
Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

+Note: Admission to teacher education required.

ELECTIVES : A sufficient number of electives must be takewider to

meet the graduation requirements of 124 hours.

Licensure in more than one field requires the comtion of all

requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education

program, all candidates must have a minimum of 24 ¢urs of

coursework in the academic content area with gradesf C (equivalent

to 2.0) or higher (middle grades, secondary, and spial subjects).




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

MUSIC EDUCATION STANDARDS
Prospective teachers who successfully complet&ltsc Education program will be able to demonstrate
the following North Carolina Teacher Education Saky¢ Area Standards:

Standard 1: Twenty-first century music teachers demonstrasemtial skills of musical performance.

Standard 2: Twenty-first century music teachers possess cehgsive knowledge of music theory and
demonstrate essential aural skills.

Standard 3: Twenty-first century music teachers possess cehgrsive knowledge of music history and
use critical thinking skills in the analysis oflititure, performance styles, and genres of
Western and non-Western music.

Standard 4: Twenty-first century music teachers possess aenstanding of music through aesthetic
experience and critical and creative thinking.

Standard 5: Twenty-first century music teachers develop amshage a program inclusive of the goals,
values, and purposes of music education withirvarde community and society.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements
Student Advisor

Physical Education

Health & PE Licensure

MAJOR/PROFESSIONAL EDUCATION

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 66
DISTRIBUTION REQUIREMENTS 9-12 MAJOR CORE REQUIREMENTS 51
GEN ED 1200 First Year Seminar B PER 1110 SwinBfeginners 1
ENG 1101 (if placed) (3 PER 1190 Scientific Fou®d Health, Phys. Ed. & Rec 3
ENG 1103 Critical Reading and Writing PER 127nkh Science 3
ENG 2111 Advanced Academic Writing 3 PER 1290tFid, CPR and Emergency Care
Humanities (from 2 different areas) 9 PER 1390 Leisure Activities | 3
Elective 3 PER 1945 Health and Physical Educ. in the Elégasstoom 4
Elective 3 PER 2594 Organization and Administration of Pigduc. 3
Elective 3 PER 2596 Measurement, Evaluation, and ReseBkct2] 3
Social Sciences 6 PER 3800 Motor Learning 2
*PSYCH 2340 or 2350 Child or Adolescent Psychology 3 PER 3855 Exercise Physiology or PER 2372 Middle and 3
Soc/Anthro/Pol Sci Elective 3 Secondary School Heath Education (licensure reopeing)
Natural Sciences 7 PER 3950 Kinesiology
* BIOL 2419 Anatomy and Physiology | 4 PER 4740afting Activities to Special Populations K
* BIOL 2420 Anatomy and Physiology Il 4 *BIOL 241¥8natomy and Physiology | 4
Fine Arts (from 2 different areas) 6 *BIOL 2420 Anatomy and Physiology |l 4
Elective 3 COMM 1101 Fundamentals of Speech 3
Elective 3 2 Skills & Techniques selected from PER 1161, 11683 or 1164
Mathematics 4-6 Skills & Techniques 3
MATH 1516 (pre-req for PHYS 2521) 3 Skills & Techues 3
Elective 3
Foreign Language 0-12 K-12 Education Minor 15
Elementary | 3 EDUC 2000 Introduction to Teaching and Edwechinology 3
Elementary Il 3 +EDUC 3100 Theaories of Teaching and Learning 3
Intermediate | 3 +EDUC 3101 Learning Environments & ProfessionakcBca 3
Intermediate 3 +EDUC 3108 Multiliteracies in the Content Areas 3
Non-Western Perspective (3 semester hours) 3 *PSYCH 2340 or 2350 Child or Adolescent Psychology 3
With careful selection, may also fulfill anotheqtérement 3 | LICENSURE REQUIREMENTS (Applied Practice) 15
Fitness and Nutrition 1 +EDUC 4006 Student Teaching: Physical Education 12
PER 1101 Prescriptive Fitness il +EDUC 4500 Professional Leadership Seminar 3

+Note: Admission to teacher education required.

ELECTIVES : A sufficient number of electives must be taken
in order to meet the graduation requirements ofH@4s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

Licensure in more than one field requires the comgtion of all

requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education

program, all candidates must have a minimum of 24 ¢urs of

coursework in the academic content area with gradesf C (equivalent

to 2.0) or higher (middle grades, secondary, and spial subjects).
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DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

PHYSICAL EDUCATION STANDARDS
The goals of the Physical Education program apgepare students with the necessary knowledge
and skills for being successful physical educateathers. The students will be able to demonstrate
the following North Carolina Teacher Education Sakyg Area Standards:

Standard 1:  Scientific and Theoretical Knowledge
Physical education teacher candidates know ang agdipline-specific scientific and theoretical
concepts criticato the development of physically educated indigigu

Standard 2:  Fundamental Motor Skills and Movement~orms
Physical education teacher candidates have thelkdge, skills and dispositions to effectively teach
safe and developmentally appropriate fundament&mnskills, movement forms and physical
activities.

Standard 3: Fitness, Nutrition and Obesity Prevenbn
The physical education teacher candidates areithdils with the knowledge, skills
and dispositions to teach fitness and nutritioncepits needed to reduce and prevent
obesity.

Standard 4: Sport, Physical and Leisure ActivitieKnowledge
Physical education teacher candidates are phygiedilcated individuals with the
knowledge and skill competence of multiple spod kaisure activities.

PHYSICAL EDUCATION /HEALTH EDUCATION STANDARDS

The goals of the Physical Education/Health Educgtimgram are to prepare students with the negekesawledge
and skills for being successful physical educasiod health education teachers. The students wibbeto
demonstrate the following North Carolina Teachendzadion Specialty Area Standards:

Standard 1:  Scientific and Theoretical Knowledge
Teacher candidates know and apply discipline-$ipesgientific and theoretical concepts critical to
the development of physically educated and healtic&ted individuals.

Standard 2:  Fundamental Motor Skills and Movement~orms
Teacher candidates have the knowledge, skilld@spuibsitions to effectively teach safe and
developmentally appropriate fundamental motor skitovement forms, multiple sports, and physical
activities.

Standard 3:  Fitness, Nutrition and Obesity Preventin
Teacher candidates are individuals with the kndgée skills and dispositions to teach fithess and
nutrition concepts needed to reduce and preversitybe

Standard 4:  Health Promotion/Health Prevention Conepts and Skills
Teacher candidates demonstrate the knowledgés akill dispositions necessary for developing and
implementing effective practices in health educgttisease prevention and disease control.
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DEPARTMENT OF TEACHER EDUCATION

Advising Record - Degree and Licensure Requirements
Student Advisor ReaHihgcation

Catawba College's Reading Licensure Program (Kisl2)second field of licensure for those who hawameted coursework in an initial
licensure program in Elementary Education, Middté@| Education, Secondary Education, and SpedaiajeSts Education.

The State has recently (2006) rewritten the requergs for obtaining a license in Reading Educatione of the major changes is that in order
for our department to recommend a teacher for dimgdicense that teacher must have a clear licenageaching areand must have
completed 24 semester hours in literacy and litergceducation. Teachers with a clear license inteaching area who choose not to
complete a Reading Education Program must pass PRAX Il in reading (i.e., 10200 - Introduction to theTeaching of Reading). This

test currently costs $130.00 ($80 test and $5Gtegion fee).

As a general rule, the Department of Teacher Edhrcat Catawba College prefers that ifstommendsa teacher for a reading license, that
teacher must have taken at least three coursesadifyy Education at Catawba College.

The Reading Education Program at Catawba Colleggines a practicum which can be conducted in thehter's classroom or in a Title |
classroom. In this practicum the teacher musttifjeand research an approach to teaching readingiting; develop a plan for implementing
this approach; use this plan with a group of sttgJeand assess the approach’s effectiveness. Ageptative of the Teacher Education
Department will supervise the planning stage a$ agethe teacher’s implementation of the approach.

REQUIRED READING EDUCATION COURSES (24-26 SemesteHour Program)

EDUC 2150 Literature for Children and Youth (3 B.h.....ccoiiiiiiiiie e, 3 s.h.
EDUC 3108 Multiliteraries in the Content Areas (B.»
EDUC 4954/G OCFiJntent Area Multiliteracies (3 SN ) 3 s.h.
EDUC 3006 Language Arts Methods for Middle and S€eemy Teachers (3 s.h.)
EDUC 5301 oLﬁeracy Methods for English/LanguagesAreachers (3 s.h.)...uuuvivviiiiiiiiiiiiiieenens 3 s.h.
EDUC 4351/G Developmental Reading Instruction (B)s.
EDUC 3103 OEFI{ementary Methods in Literacy Il (3 BN 3-4 s.h.
EDUC 4952/G Diagnosis and Correction of Readindiifties (3 s.h.)
EDUC 3102 oE|Tementary Methods in Literacy | (4 S.0.)cceeeiiiiiiiii e, 3-4 s.h.
Electives in linguistics, literature, writing, sppe or literacy methodology ..............oi e vvieeieeeeee e 4-6s.h.
EDUC 4201 Practicum (3 s.h.)

OR
EDUC 5300 Literacy PractiCum (3 S.N.) ..ot 3 s.h.
EDUC 5116 Action%lzsearch I (3 s.h.) & EDUC 5117idw Research 1l (3 S.1.) cuueeiiiiiiiiiiiiieee, 6 s.h.
Date Program Completed - Total semester

hours
(Minimum of 24 s.h.)
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READING EDUCATION STANDARDS (add-on licensure)

Catawba College's Reading Education program boitde College's broad liberal arts progrmd an initial
licensure program in Elementary, Middle GradesSecondary Education. Students who successfully Eenthe
Reading Education program will be able to demotsstitze following North Carolina Teacher Educatigredalty
Area Standards:

Standard 1:  Reading teacher candidates have knowledge ofifiions of reading.

Standard 2: Reading teacher candidates use a wide rangadihigeassessment tools and results in order to
provide developmentally appropriate instruction.

Standard 3: Reading teacher candidates understand and agglyristructional practices and techniques in the
reading process for all learners.

Standard 4: Reading teacher candidates create a literatecerment that fosters reading and writing compesnci
by integrating foundational knowledge and technglog

Specific details related to the standards may bedan appropriate syllabi of courses required liee program.
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Student

Advisor

History Major (B.A. Degree)

MAJOR/PROFESSIONAL EDUCATION

Comprehensive Social Studies

GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 54
DISTRIBUTION REQUIREMENTS 9-12 | HISTORY MAJOR 33
GEN ED 1200 First Year Seminar B *HIST 1112 The Emerging Western Wotldc. Requirement)| 3
ENG 1101 (if placed) 3 *HIST 1113 The Modern \WWea World(Lic. Requirement) 3
ENG 1103 Critical Reading and Writing HIST 11dntemporary World(Lic. Requirement) 3
ENG 2111 Advanced Academic Writing B HIST 1201v@yrof American History(Lic. Requirement) | 3
Humanities (from 2 different areas) 9 HIST 1202 Survey of American History Li€. Requirement) | 3
*HIST 1112 The Emerging Western World ¢] HIST 300&tbtiography 3
*HIST 1113 The Modern Western World HIST eleetivany level (*HIST 2400 — Lic requirement] 3
Humanities Elective (not History) 3 HIST electivany level 3
Social Sciences 6 I_-|:ES\/T2e)Iective — 3000/4000 leveHIST 3310-Lic requirement| 3
*PSYCH 2350 Adolescent Psychology 3 HIST electiv&000/4000 level 3
*POLS 1101 Introduction to American Government 3 ISHelective — 3000/4000 level 3
Natural Sciences 7 SECONDARY EDUCATION MINOR 21
Elective 4 EDUC 2000 Introduction to Teaching & Educ. Tealogy | 3
Elective 3 +EDUC 3100 Theories of Teaching and Learning 3
Fine Arts (from 2 different areas) 6 +EDUC 3101 Learning Environments & Prof. Practice 3
Elective 3 +EDUC 3108 Multiliteracies in the Content Areas 3
Elective 3 +EDUC 3007 Social StudiesMethods for Mid & SehiB 3
Mathematics 4-6 *PSYCH 2350 Adolescent Psychology B
Elective 3 PSYCH 3940 Psychology of Exceptionalities 3
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 27
Foreign Language 0-12 ECON 1901 Principles of Economics 3
Elementary | 3 *EDUC 2105 Cultural Geography 3
Elementary Il 3 *POLS 1101 Introduction to American Government 3
Intermediate | 3 SOC 1101 Intro to Sociology or SOC 1501 Social Brols | 3
Intermediate I 3 +EDUC 4003 Student Teaching (required) 12
Non-Western Perspective (3 semester hours) 3 +EDUC 4500 Professional Leadership Seminar (redyire | 3
*EDUC 2105 Cultural Geography 3 | +Note: Admission to teacher education required.
Fitness and Nutrition 1 ELECTIVES : A sufficient number of electives must be takgn
PER 1101 Prescriptive Fitness L in order to meet the graduation requirements ofid4s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING
Application on file
2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching

and professional portfolio; PRAXIS |l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

SPECIAL EDUCATION DUAL LICENSURE
A major in Special Education is available; the Diépant has submitted
an application to the North Carolina Departmeroblic Instruction to
establish a K-12 licensure program in Special Etloegapproval is
expected by fall 2012).

Adding the following courses to your program wakult in dual licensure
Comprehensive Social Studies and Special Educadaidle and
Secondary Social Studies Concentration):

PSYC 3980 Behavior Modification — 3 s.h.
+EDUC 3109 Methods in Teaching Special Populatiefiss.h.
+EDUC 4401 Critical Issues in Special Educations:H

Licensure in more than one field requires the comtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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SECONDARY EDUCATION PROGRAM STANDARDS

Prospective teachers who successfully complet&#rendary Education program will be able to
demonstrate the following North Carolina Teachend&adion Specialty Area Standards:

Standard 1: Candidates articulate a rationale for instructiaeisions that proceeds from an
understanding of the unique and diverse curricstiarctures of high schools.

Standard 2: Candidates connect discipline based content andepts to real world applications and
situations.

Standard 3: Candidates articulate the major concepts, priesipnd theories of development across
adolescence (ages 10-22), and the structures iateges that support adolescent
developmental learning.

The minor in Secondary Education is designed tothaéeng with applied practice, the professional
requirements for secondary school licensure (Gr@d&8). Licensure in a secondary field requiresagom

in one of the following areas in addition to conjae of professional education requirements andiegp
practice.Specific details related to the standards for epatgram area may be found in appropriate syllabi
of courses required in the program.

SOCIAL STUDIES EDUCATION STANDARDS

Prospective teachers who successfully complet€tmprehensive Social Studies Education program will
be able to demonstrate the following standards:

Standard 1: Culture and Cultural Diversity: People, Places, and Environments
Teacher candidates who teach social studies knavean facilitate learning about how
culture and culture systems function. They are @bteach about how human beings relate to
their environment and the impact of that relatiopsin culture.

Standard 2: Time, Continuity, and Change
Teacher candidates who teach social studies knavean facilitate learning about historical
periods and patterns. They teach about divers@eetises and sources of information that
inform an understanding of the past, present, ahdd.

Standard 3: Economic, Scientific, and Technologi¢®evelopment
Teacher candidates who teach social studies kndvean facilitate learning about how
economic forces affect individuals and communiéied about the management of individual
and collective resources in a global economy. Trukides the influence of science,
technology, and ecologic interdependence on ad@spf human enterprise including
systems such as transportation, communicationttheate, warfare, agriculture, and
industry.

Standard 4: Individuals, Groups, and Institutions: Their Development and Identities
Teacher candidates who teach social studies kndvean facilitate learning about how
individual and collective identities are shapedbyups and institutions.

Standard 5: Civic Ideals and Practices: Power, Autority, and Governance
Teacher candidates who teach social studies knowegilitate learning about the principles
of democracy and human rights and about the vaoietyays that governments, leaders, and

citizens exercise power, develop laws, and mairdeder.
Student Advisor Spanish Education
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MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 55-57
DISTRIBUTION REQUIREMENTS 9-12 MAJOR CORE REQUIREMENTS 34-36
GEN ED 1200 First Year Seminar 3 *SPAN 2011 Intediate Spanish | 3
ENG 1101 (if placed) 3 *SPAN 2012 Intermediatga8ish Il 3
ENG 1103 Critical Reading and Writing 3 SPAN 30ivanced Spanish Grammar 3
ENG 2111 Advanced Academic Writing 3 SPAN 3022 &aed Spanish Composition 3
Humanities (from 2 different areas) 9 SPAN 3023 Advanced Spanish Conversation and Plosneti 3
Elective 3 SPAN 3024 Culture of Spain or SPAN 3025 Cult of i5paner 3
Elective 3 Spanish Elective 3000+ level or SPAN 2023 3
Elective 3 Spanish Elective 3000+ level 3
Social Sciences 6 Spanish Elective 3000+ level 3
*PSYCH 2340 or 2350 Child or Adolescent Psychology 3 Spanish Elective 3000+ level 3
Soc/Anthro/Pol Sci Elective 3 SPAN 4301 Internship 3
Natural Sciences 7 SPAN 4401 Senior Project 1-8
Elective 4 NOTE: At least six of the credit hours required ttoe major
Elective 3 must be earned through a departmentally-approvegr@m in
Fine Arts (from 2 different areas) 6 a Spanish-speaking country.
Elective 3
Elective 3 Special Subjects K-12 Education Minor 21
Mathematics 4-6 EDUC 2000 Introduction to Teaching & Educ. Techmglo | 3
Elective 3 +EDUC 3100 Theories of Teaching and Learning 3
Elective 3 +EDUC 3101 Learning Environments & Professidpialctice 3
Foreign Language 0-12 | +EDUC 3108 Multiliteracies in the Content Areas 3
Elementary | 3 *PSYCH 2340 or 2350 Child or Adolescent Psychglo 3
Elementary Il 3 SPAN 3027 Foreign Language Methods 3
*Intermediate | 3 PSYCH 3940 Psychology of Exceptionalities B
*Intermediate 1| 3 . .
Non-Western Perspeciive (3 semester hours) 3 LICENSURE REQUIREMENTS (Applied Practice) 15
With careful selection, may also fulfill anotheqtérement 3 | +EDUC 4009 Student Teaching: Spanish Education 12
Fitness and Nutrition 1 +EDUC 4500 Professional Leadership Seminar 3
PER 1101 Prescriptive Fitness L +Note: Admission to teacher education required.
ELECTIVES : A sufficient number of electives must be taken
in order to meet the graduation requirements ofHid4s.

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

Licensure in more than one field requires the comgtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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SECOND LANGUAGE STANDARDS (SPANISH EDUCATION)

Prospective teachers who successfully completSpamish Education program will be able to
demonstrate the following North Carolina Teacheudadion Specialty Area Standards:

Standard 1:  Second language teacher candidatemndemate a high proficiency level in all
modes of communication (presentational, interpegtand interpersonal).

Standard 2:  Second language teacher candidasggate knowledge of socio-cultural
products, practices, and perspectives into instmct

Standard 3:  Second language teacher candidatesndeate familiarity with current
theories in second language acquisition and relsearc

Standard 4:  Second language teacher candidatesedifiate instruction for the diverse
needs of heritage language learners.

NOTE: The Department has submitted an applicabdhe North Carolina Department of
Public Instruction to establish a K-12 licensuregyram in Spanish (approval is expected by
fall 2012).
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Student Advisor Special Education:Elementary Concentration
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl fdth
45-62 | distribution and major requirements. 53
DISTRIBUTION REQUIREMENTS 9-12 Core Courses 19
GEN ED 1200 First Year Seminar B EDUC 2000 Inteigin to Teaching & Ed. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories oadieing and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Prof. Practice 3]
ENG 2111 Advanced Academic Writing B +EDUC 440ti€al Issues in Special Education 1
Humanities (from 2 different areas) 9 PSYC 3940 Psychology of Exceptionalities (Ev. 2) 3
*HIST 1201 or 1202 Survey of American History Ilbr 3 PSYC 3980 Behavior Modifications 3
HIST 2400 NC Historystrongly recommended 3 +EDUC 3109 Methods in Teaching Special Popareati 3
Elective 3 Elementary Concentration 34
Social Sciences 6 +EDUC 3102 Elementary Methods in Literacy | 4
*PSYCH 2340 Child Psychology 3 +EDUC 3103 Elementary Methods in Literacy |l il
Soc/Anthro/Pol Sci Elective 3 +EDUC 3104 Elemeytdethods in Science 2
Natural Sciences 7 +EDUC 3105 Elementary Methods in Social Studies 2
Elective 4 +EDUC 3106 Elementary Methods in Mathematics | 2
*ENV 1511 Conceptual Integrated Science & the Envir| 3 +EDUC 3107 Elementary Methods in Mathematics | 2
Fine Arts (from 2 different areas) 6 +EDUC 3010 Integrated Arts 3
Elective 3 *ENV 1511 Conceptual Integrated Science & the Envir 3
Elective 3 *HIST 1201 or HIST 1202 Survey of American Histd or |l 3
Mathematics 4-6 *MATH 1120 Survey of Mathematics | 3
MATH 1120 Survey of Mathematics | 3 MATH 1121 Survey of Mathematics Il 3
*MATH 1132 Intro. to Stats(strongly recommended 3 *PSYC 2340 Child Psychology 3
Foreign Language 0-12 | LICENSURE REQUIREMENTS (Applied Practice) 15
Elementary | 3 +EDUC 4010 Student Teaching: Special Education 12
Elementary Il 3 +EDUC 4500 Professional Leadership Seminar 3
Intermediate | 3 +Note: Admission to teacher education required.
Intermediate I 3 ELECTIVES : A sufficient number of electives must be taken
Non-Western Perspective (3 semester hours) 3 in order to meet the graduation requirements ofHid#s.
*EDUC 2105 Cultural Geographgtrongly recommended) | 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness Il
ADMISSION TO TEACHER EDUCATION ELEMENTARY EDUCATION DUAL LICENSURE
Application on file
Passing PRAXIS | scores Adding the following courses to your program wabult in dual licensure
2.50 GPA before applying to teacher education (Special Education and Elementary Education).

2.50 GPA throughout the program
*EDUC 2105 Cultural Geography — 3 s.h.

EDUC 2150 Literature for Children and Youth—8.s.
ADMISSION TO STUDENT TEACHING PER 1945 Health and P.E. in Elementary Schod!sh.
Application on file
2.50 GPA prior to student teaching
Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency
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SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STANIARDS

Prospective teachers who successfully completSpieeial Education program will be able to demonstitae following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Special Education: General Curriculum teachedichies know the policies, process, and procedares
providing Special Education services.

Standard 2: Special Education: General Curriculum teachedichies have the knowledge and skills to use @tyaoif
assessment techniques to plan and implement itisinyononitor student progress, and document legrni

Standard 3: Special Education: General Curriculum teachedhtes have a broad working knowledge of research-
validated instructional and behavioral strategiefatilitate learning across the curriculum for R-dtudents.

Standard 4: Special Education: General Curriculum teachedihtes have the knowledge and skills to use sysiem
explicit, multi-sensory methods to teach communicaskills, reading, written expression, and matages.

Standard 5: Special Education: General Curriculum teachedichtes have the knowledge and skills to teachestisdto use
behaviors that promote success in the learning@mvient, which include the development of social
competence.

Standard 6: Special Education: General Curriculum teachedithtes collaborate and consult with families, gahe

education teachers, and other professionals theuthe academic and social development of students

Catawba College’s Special Education program builtdthe College’s broad liberal arts program. Progpe special education
teachers choose from five areas of concentratiementary, middle and secondary language arts, lenatttd secondary
mathematics, middle and secondary science, andiengahdl secondary social studies. They must comfiietprescribed
coursework for one of these areas. They are prdvadinorough program in curriculum development twad¢hing methodology.
More specifically, the program strives to prepachers who can articulate the goals of specialatiun, provide continuation
of their students’ general education, provide opputies for exploration of interests, attend teitlstudents’ personal
development, individualize instruction, and creaftexible curriculumSpecific details related to the standards for epabgram
area may be found in appropriate syllabi of courssguired in the program.

ELEMENTARY EDUCATION PROGRAM GOALS

Prospective teachers who successfully complet&lgmentary Education program will be able to denans the following
North Carolina Teacher Education Specialty Arean&aads:

Standard 1: Twenty-first century teacher candidates havektitmvledge and understanding of language and hogukge is
used to develop effective communication in listgnispeaking, viewing, reading, thinking, and wigtin
Reading/ Language Arts

Standard 2: Twenty-first century teacher candidates havektimvledge and understanding of mathematical comvesitnd
processes skills relative to: Number sense, nuin@ratumerical operations, and algebraic thinksygatial
sense, measurement and geometry; patterns, redaifisn and functions; and data analysis, probglatid
statistics. Mathematics

Standard 3: Twenty-first century teacher candidates havektimvledge and understanding of scientific inqumgcess
skills, concepts and applications relative to tfee physical, and earth scienceScience

Standard 4: Twenty-first century teacher candidates havendeessary knowledge specific for producing knowdedide,
global citizens who are critical thinkers in a dematic society.Social Studies

Standard 5: Twenty-first century teacher candidates havektit@mvledge and understanding of mental, emotiorajsizal,
and social health to empower students to makehgekfiestyle choicesHealthful Living
Standard 6: Twenty-first century teacher candidates integaatéhroughout the curriculuniThe Arts

The Elementary Education program at Catawba Coledesigned to assure that students meet requinagetencies in all
phases of teaching. It provides prospective teaohih the knowledge and skills necessary to nteetbgnitive, affective,
creative, and physical needs of children. The sttsdesceive a broad liberal arts education, sthdgries of human development
and learning, and learn skills in teaching. Themdestrate positive attitudes toward teaching ane many opportunities for
practical application of knowledge and skilBpecific details related to these standards mafpbed in appropriate syllabi of
courses required in the Elementary Education segeien
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Student Advisor Special Education: Middle and High School
Language Arts Concentration
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS SH
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 49
DISTRIBUTION REQUIREMENTS 9-12 Core Courses 19
GEN ED 1200 First Year Seminar B EDUC 2000 Inteihin to Teaching & Ed. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories ohdiging and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Prof. Practice B
ENG 2111 Advanced Academic Writing 3 +EDUC 440t%i€al Issues in Special Education 1
Humanities (from 2 different areas) 9 PSYC 3940 Psychology of Exceptionalities (EvideRfe 3
English elective (suggested one 1000-level 3 P3Y&D Behavior Modifications 3
English elective 3 +EDUC 3109 Methods in Teaching Special Popuhatio 3
Non-English elective 3 Middle & HS Language Arts Concentration 30
Social Sciences 6 +EDUC 3006 Lang. Arts for Middle & Sec. Teachers 3
*PSYCH 2350 Adolescent Psychology B +EDUC 3108thhidracies in the Content Areas 3
Soc/Anthro/Pol Sci Elective 3 *PSYC 2350 Adolegdesychology 3
Natural Sciences 7 3
Elective 4 . . 3
Elective 3 21 hours of content in English and other_ Ianguag_eralated 3
Fine Arts (from 2 different areas) 6 courses selected from the courses required of misichool 3
- majors or of a B.A. degree in Literature (see disahsure
Elective 3 3
. note below)
Elective 3 3
Mathematics 4-6 3
Elective 3
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Foreign Language 0-12 | +EDUC 4010 Student Teaching 12
Elementary | 3 +EDUC 4500 Professional Leadership Seminar 3
Elementary || 3 +Note: Admission to teacher education required.
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
Elective 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness i

ADMISSION TO TEACHER EDUCATION
Application on file

Passing PRAXIS | scores

2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

MIDDLE GRADES LANGUAGE ARTS OR
ENGLISH:LITERATURE DUAL LICENSURE

With careful selection of courses, a dual majgrdssible. You are

encouraged to seek advice from the department ahdior administrative)
conten

assistant in the Teacher Education Department \sbketting your
courses.
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SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STANIARDS

Prospective teachers who successfully completSpieeial Education program will be able to demonstitae following North
Carolina Teacher Education Specialty Area Standards

Standard 1:

Standard 2:

Standard 3:

Standard 4:

Standard 5:

Standard 6:

Special Education: General Curriculum teachedichies know the policies, process, and procedares
providing Special Education services.

Special Education: General Curriculum teachedichies have the knowledge and skills to use @tyaoif
assessment techniques to plan and implement itisinyononitor student progress, and document legrni
Special Education: General Curriculum teachedhtes have a broad working knowledge of research-
validated instructional and behavioral strategiefatilitate learning across the curriculum for R-dtudents.
Special Education: General Curriculum teachedihtes have the knowledge and skills to use sysiem
explicit, multi-sensory methods to teach commuidcaskills, reading, written expression, and matages.
Special Education: General Curriculum teachedichtes have the knowledge and skills to teachestisdto use
behaviors that promote success in the learning@mvient, which include the development of social
competence.

Special Education: General Curriculum teachedithtes collaborate and consult with families, gahe
education teachers, and other professionals theuthe academic and social development of students

Catawba College’s Special Education program builtdthe College’s broad liberal arts program. Progpe special education
teachers choose from five areas of concentratiementary, middle and secondary language arts, lenatttd secondary
mathematics, middle and secondary science, andiengahdl secondary social studies. They must comfiietprescribed
coursework for one of these areas. They are prdvadinorough program in curriculum development twad¢hing methodology.
More specifically, the program strives to prepachers who can articulate the goals of specialatiun, provide continuation
of their students’ general education, provide opputies for exploration of interests, attend teitlstudents’ personal
development, individualize instruction, and creaftexible curriculumSpecific details related to the standards for epabgram
area may be found in appropriate syllabi of courssguired in the program.

ENGLISH/LANGUAGE ARTS EDUCATION STANDARDS

Prospective teachers who successfully complet&tiggish Education program will be able to demorstthe following North
Carolina Teacher Education Specialty Area Standards

Standard 1:
Standard 2:
Standard 3:
Standard 4:

ELA teachers demonstrate knowledge and use dfnga@rocesses through the use of a wide rangexaf t
ELA teachers demonstrate the knowledge and usaittiple composing processes.

ELA teachers demonstrate the knowledge and ueedtinction, the influence, and the diversityasfguage.
ELA teachers demonstrate the knowledge and uteadhtegrated practices of multimodal literacies.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION

Advising Record - Degree and Licensure Requirements
Student Advisor Special Education: Middle and High School
Mathematics Concentration

MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 52
DISTRIBUTION REQUIREMENTS 9-12 Core Courses 19
GEN ED 1200 First Year Seminar B EDUC 2000 Inteihin to Teaching & Ed. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories ohdiging and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Prof. Practice B
ENG 2111 Advanced Academic Writing 3 +EDUC 440t%i€al Issues in Special Education 1
Humanities (from 2 different areas) 9 PSYC 3940 Psychology of Exceptionalities (EvideRfe 3
Elective 3 PSYC 3980 Behavior Modifications 3
Elective 3 +EDUC 3109 Methods in Teaching Special Popuhatio 3
Elective 3 Middle & HS Science Concentration 33
Social Sciences 6 +EDUC 3009 Mathematics Methods for Mid & Sec Teashg 3
*PSYCH 2350 Adolescent Psychology B +EDUC 3108thhidracies in the Content Areas 3
Soc/Anthro/Pol Sci Elective 3 *PSYC 2350 Adolegdesychology 3
Natural Sciences 7 3
Elective 4 3
F_Electlve - 3 24 hours of content in mathematics selected frarctiurses 3
ine Arts (from 2 different areas) 6 - - - . 3
Elective 3 required 0]‘ middle schogl majors or of a B.A. degire 3
. mathematics (see dual licensure note below)
Elective 3 3
Mathematics 4-6 3
Elective 3 3
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Foreign Language 0-12 | +EDUC 4010 Student Teaching 12
Elementary | 3 +EDUC 4500 Professional Leadership Seminar 3
Elementary || 3 +Note: Admission to teacher education required.
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
Elective 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness i
ADMISSION TO TEACHER EDUCATION MIDDLE AND HIGH SCHOOL MATHEMATICS
Application on file DUAL LICENSURE
Passing PRAXIS | scores
2.50 GPA before applying to teacher education With careful selection of courses, a dual majgrdssible. You are
2.50 GPA throughout the program encouraged to seek advice from the department ahdior administrative|

assistant in the Teacher Education Department whkatting your conten
courses.

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STANBRDS
Prospective teachers who successfully completSpleeial Education program will be able to demonstitae following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Special Education: General Curriculum teachedihtes know the policies, process, and procedares
providing Special Education services.

Standard 2: Special Education: General Curriculum teachedichtes have the knowledge and skills to use &tyaoif
assessment techniques to plan and implement itisinuenonitor student progress, and document legrni

Standard 3: Special Education: General Curriculum teachedhtes have a broad working knowledge of research-
validated instructional and behavioral strategiefatilitate learning across the curriculum for R-dtudents.

Standard 4: Special Education: General Curriculum teachedichies have the knowledge and skills to use sydiem
explicit, multi-sensory methods to teach commumiceskills, reading, written expression, and matagos.

Standard 5: Special Education: General Curriculum teachedithtes have the knowledge and skills to teachestisdo use
behaviors that promote success in the learning@mvient, which include the development of social
competence.

Standard 6: Special Education: General Curriculum teachedihtes collaborate and consult with families, gahe

education teachers, and other professionals theluthe academic and social development of students

Catawba College’s Special Education program builtthe College’s broad liberal arts program. Progpe special education
teachers choose from five areas of concentratiementary, middle and secondary language arts, ettt secondary
mathematics, middle and secondary science, andienéahdl secondary social studies. They must comfiietprescribed
coursework for one of these areas. They are prdvadinorough program in curriculum development twadhing methodology.
More specifically, the program strives to prepachers who can articulate the goals of specialatiun, provide continuation
of their students’ general education, provide opputies for exploration of interests, attend teitlstudents’ personal
development, individualize instruction, and creaftexible curriculumSpecific details related to the standards for epabgram
area may be found in appropriate syllabi of courssguired in the program.

MATHEMATICS EDUCATION STANDARDS
Prospective teachers who successfully completdtitbematics Education program will be able to destiate the following
North Carolina Teacher Education Specialty Arean&ads:

Standard 1: Number sense, numeration, numerical aggation, and algebraic thinking: Teacher candidates possess the
mathematical knowledge needed to enable studentsderstand numbers, ways of representing numaedstelationships
among numbers and number systems and to enabkngsud understand meanings of operations and heywrelate to one
another. Candidates enable students to developutatimal fluency and to make reasonable estimatethe middle and
secondary grade levels, teacher candidates needatematical knowledge to enable students tofeatiseir understanding of
numbers and number operations to symbolic expnessitvolving variables.

Standard 2: Spatial sense, measurement and geomgtiTeacher candidates possess the mathematical krgavterbded to
enable students to analyze the characteristicpaygerties of 2- and 3-dimensional geometric shetpegevelop mathematical
arguments about geometric relationships; to undedstinits, processes of measure, and measuraiieitats of objects; and to
apply appropriate techniques, tools, and formuwadetermine measurements. They enable studenevédogh the visualization,
spatial reasoning, and geometric modeling to spiedlems. Teacher candidates particularly at middle secondary grade levels
need the mathematical knowledge to enable studentse coordinate geometry in solving problemsirtderstand concepts of
symmetry, and to apply transformations.

Standard 3: Patterns, relationships, and functionsTeacher candidates possess the mathematical krgavtezbded to
enable students to understand patterns, relagsfunctions. This includes the use of algebraiatmls to represent and analyze
mathematical situations, the use of mathematicalaisato represent and understand quantitativeaakttips, and the analysis of
“change” in various contexts.

Standard 4: Data analysis, probability and statists: Teacher candidates possess the mathematical krgavtexbded to
enable students to formulate questions that cardbeessed with data, along with the necessargkiltollect, organize, and
display relevant data to answer those questionsy €hable students to select and use approprétistisal methods to analyze
data, to understand and apply basic concepts bbpility, and to develop and evaluate inferences@edictions that are based
on data.

Standard 5: Mathematical process skillsTeacher candidates possess the mathematical krgevtezbded to enable
students to develop skills in problem solving, nmgktonnections between various branches of matlesnet¢asoning and proof,
and communication and representation of mathentadieas.

Standard 6: Mathematical tools:Teacher candidates must be versed in the appresat of mathematical tools and
manipulatives.
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Advising Record - Degree and Licensure Requirements
Student Advisor Special Education: Middle and High School
Science Concentration

MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 52
DISTRIBUTION REQUIREMENTS 9-12 Core Courses 19
GEN ED 1200 First Year Seminar B EDUC 2000 Inteihin to Teaching & Ed. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories ohdiging and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Prof. Practice B
ENG 2111 Advanced Academic Writing 3 +EDUC 440t%i€al Issues in Special Education 1
Humanities (from 2 different areas) 9 PSYC 3940 Psychology of Exceptionalities (EvideRfe 3
Elective 3 PSYC 3980 Behavior Modifications 3
Elective 3 +EDUC 3109 Methods in Teaching Special Popuhatio 3
Elective 3 Middle & HS Science Concentration 33
Social Sciences 6 +EDUC 3008Integrated Sci & Sci Methods for Mid & Sec Teachers3
*PSYCH 2350 Adolescent Psychology B +EDUC 3108thhidracies in the Content Areas 3
Soc/Anthro/Pol Sci Elective 3 *PSYC 2350 Adolegdesychology 3
Natural Sciences 7 3
Elective 4 3
F_Electlve - 3 24 hours of content in science selected from thesas 3
ine Arts (from 2 different areas) 6 - - - . 3
Elective 3 required qf middle school majors or of a B.A./Bdggree in 3
. natural science (see dual licensure note below)
Elective 3 3
Mathematics 4-6 3
Elective 3 3
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Foreign Language 0-12 | +EDUC 4010 Student Teaching 12
Elementary | 3 +EDUC 4500 Professional Leadership Seminar 3
Elementary || 3 +Note: Admission to teacher education required.
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid#s.
Non-Western Perspective (3 semester hours) 3
Elective 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness i
ADMISSION TO TEACHER EDUCATION MIDDLE AND HIGH SCHOOL SCIENCE
Application on file DUAL LICENSURE
Passing PRAXIS | scores
2.50 GPA before applying to teacher education With careful selection of courses, a dual majgrdssible. You are
2.50 GPA throughout the program encouraged to seek advice from the department ahdior administrative|
assistant in the Teacher Education Department whkatting your conten
courses.

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuzfesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STANIARDS

Prospective teachers who successfully completSpieeial Education program will be able to demonstitae following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Special Education: General Curriculum teachedichies know the policies, process, and procedares
providing Special Education services.

Standard 2: Special Education: General Curriculum teachedichies have the knowledge and skills to use @tyaoif
assessment techniques to plan and implement itisinyononitor student progress, and document legrni

Standard 3: Special Education: General Curriculum teachedhtes have a broad working knowledge of research-
validated instructional and behavioral strategiefatilitate learning across the curriculum for R-dtudents.

Standard 4: Special Education: General Curriculum teachedihtes have the knowledge and skills to use sysiem
explicit, multi-sensory methods to teach communicaskills, reading, written expression, and matages.

Standard 5: Special Education: General Curriculum teachedichtes have the knowledge and skills to teachestisdto use
behaviors that promote success in the learning@mvient, which include the development of social
competence.

Standard 6: Special Education: General Curriculum teachedithtes collaborate and consult with families, gahe

education teachers, and other professionals theuthe academic and social development of students

Catawba College’s Special Education program builtdthe College’s broad liberal arts program. Progpe special education
teachers choose from five areas of concentratiementary, middle and secondary language arts, lenatttd secondary
mathematics, middle and secondary science, andiengahdl secondary social studies. They must comfiietprescribed
coursework for one of these areas. They are prdvadinorough program in curriculum development twad¢hing methodology.
More specifically, the program strives to prepachers who can articulate the goals of specialatiun, provide continuation
of their students’ general education, provide opputies for exploration of interests, attend teitlstudents’ personal
development, individualize instruction, and creaftexible curriculumSpecific details related to the standards for epabgram
area may be found in appropriate syllabi of courssguired in the program.

SCIENCE EDUCATION STANDARDS

Prospective teachers who successfully completSdtience Education program will be able to demotestiee following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Twenty-first century science teachers understafiety and liability concerns in science and adietar the
provision and use of appropriate safety materiatsenforcement practices in the classroom, laborasmd
field.

Standard 2: Twenty-first century science teachers understandase able to use the unifying concepts of sciémtieeir
instruction.

Standard 3: Twenty-first century science teachers demonsamatenderstanding of the nature of science, theriial

development of scientific thought, the processcatific inquiry, and the reciprocal relationshiptween
science and society.

Standard 4: Twenty-first century science teachers understarttlare able to apply scientific skills and mathasgpts, using
appropriate equipment and tools.
Standard 5: Twenty-first century science teachers plan andemgnt lessons that engage students in the pro€bssmds-

on, minds-on scientific inquiry.



Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

Student Advisor Special Education: Middle and High School
Social Studies Concentration

MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced arfitl hdth
45-62 | distribution and major requirements. 52
DISTRIBUTION REQUIREMENTS 9-12 Core Courses 19
GEN ED 1200 First Year Seminar B EDUC 2000 Inteihin to Teaching & Ed. Technology 3
ENG 1101 (if placed) 3 +EDUC 3100 Theories oadieing and Learning 3
ENG 1103 Critical Reading and Writing 3 +EDUC 31@arning Environments & Prof. Practice B
ENG 2111 Advanced Academic Writing 3 +EDUC 440ti€al Issues in Special Education 1
Humanities (from 2 different areas) 9 PSYC 3940 Psychology of Exceptionalities (EvideRfe 3
Elective 3 PSYC 3980 Behavior Modifications 3
Elective 3 +EDUC 3109 Methods in Teaching Special Populatio 3
Elective 3 Middle & HS Social Studies Concentration 33
Social Sciences 6 +EDUC 3007 Social Studies Methods for Mid & Sec dresas 3
*PSYCH 2350 Adolescent Psychology B +EDUC 3108thhidracies in the Content Areas 3
Soc/Anthro/Pol Sci Elective 3 *PSYC 2350 Adolegdesychology 3
Natural Sciences 7 3
Elective 4 3
Elective 3 24 hours of content in social studies selected filoencourses| 3
Fine Arts (from 2 different areas) 6 required of middle school majors or of a B.A. degire 3
Elective 3 history or one of the social sciences (see duah$are note 3
Elective 3 below) 3
Mathematics 4-6 3
Elective 3 3
Elective 3 LICENSURE REQUIREMENTS (Applied Practice) 15
Foreign Language 0-12 | +EDUC 4010 Student Teaching 12
Elementary | 3 +EDUC 4500 Professional Leadership Seminar 3
Elementary || 3 +Note: Admission to teacher education required
Intermediate | 3 ELECTIVES : A sufficient number of electives must be taken
Intermediate 3 in order to meet the graduation requirements ofHid4s.
Non-Western Perspective (3 semester hours) 3
EDUC 2105(required for major) 3 |
Fitness and Nutrition 1
PER 1101 Prescriptive Fitness il
ADMISSION TO TEACHER EDUCATION MIDDLE AND HIGH SCHOOL SOCIAL STUDIES
Application on file DUAL LICENSURE
Passing PRAXIS | scores
2.50 GPA before applying to teacher education With careful selection of courses, a dual majgrdssible. You are
2.50 GPA throughout the program encouraged to seek advice from the department ahdior administrative
assistant in the Teacher Education Department whktting your conten
courses.

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency




Fall 2011 CATAWBA COLLEGE
DEPARTMENT OF TEACHER EDUCATION
Advising Record - Degree and Licensure Requirements

SPECIAL EDUCATION: GENERAL CURRICULUM PROGRAM STANIARDS

Prospective teachers who successfully completSpleeial Education program will be able to demonstitae following North
Carolina Teacher Education Specialty Area Standards

Standard 1: Special Education: General Curriculum teachedichies know the policies, process, and procedares
providing Special Education services.

Standard 2: Special Education: General Curriculum teachedichtes have the knowledge and skills to use &tyeoif
assessment techniques to plan and implement itistnuenonitor student progress, and document legrni

Standard 3: Special Education: General Curriculum teachedhates have a broad working knowledge of research-
validated instructional and behavioral strategiefatilitate learning across the curriculum for R-dtudents.

Standard 4: Special Education: General Curriculum teachedihtes have the knowledge and skills to use sysiem
explicit, multi-sensory methods to teach commuidcaskills, reading, written expression, and matages.

Standard 5: Special Education: General Curriculum teachedickies have the knowledge and skills to teachestiscto use
behaviors that promote success in the learningemvient, which include the development of social
competence.

Standard 6: Special Education: General Curriculum teachedithtes collaborate and consult with families, gahe

education teachers, and other professionals theuthe academic and social development of students

Catawba College’s Special Education program builtthe College’s broad liberal arts program. Progpe special education
teachers choose from five areas of concentratiementary, middle and secondary language arts, ettt secondary
mathematics, middle and secondary science, andendohdi secondary social studies. They must comfileterescribed
coursework for one of these areas. They are prdvadinorough program in curriculum development twadhing methodology.
More specifically, the program strives to prepachers who can articulate the goals of specialatiun, provide continuation
of their students’ general education, provide opputies for exploration of interests, attend teitlstudents’ personal
development, individualize instruction, and creaftexible curriculumSpecific details related to the standards for epabgram
area may be found in appropriate syllabi of courssxguired in the program.

SOCIAL STUDIES EDUCATION STANDARDS
Prospective teachers who successfully complet€dmeprehensive Social Studies Education programbeithble to demonstrate
the following North Carolina Teacher Education Saky¢ Area Standards:
Standard 1: Culture and Cultural Diversity: People, Places, and Environments
Teacher candidates who teach social studies kndveam facilitate learning about how culture andurel systems function. They
are able to teach about how human beings reldteetoenvironment and the impact of that relatiopsin culture.

Standard 2: Time, Continuity, and Change
Teacher candidates who teach social studies kndveam facilitate learning about historical periaas patterns. They teach
about diverse perspectives and sources of infoomdliat inform an understanding of the past, piesen future.

Standard 3: Economic, Scientific, and Technologiddevelopment

Teacher candidates who teach social studies kndveam facilitate learning about how economic foraésct individuals and
communities and about the management of individadlcollective resources in a global economy. Trtdkides the influence of
science, technology, and ecologic interdependencdl @spects of human enterprise including systeumh as transportation,
communication, health care, warfare, agricultung, mdustry.

Standard 4: Individuals, Groups, and Institutions: Their Development and Identities
Teacher candidates who teach social studies kndveam facilitate learning about how individual aradlective identities are
shaped by groups and institutions.

Standard 5: Civic ldeals and Practices: Power, Adtority, and Governance
Teacher candidates who teach social studies knoweailitate learning about the principles of demamy and human rights and
about the variety of ways that governments, leadarg citizens exercise power, develop laws, andtaia order.
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Student Advisor Theatre Education
MAJOR/PROFESSIONAL EDUCATION
GENERAL EDUCATION S.H. REQUIREMENTS S.H.
REQUIREMENTS *Note: Certain courses are cross-referenced aiitl hdth
45-62 | distribution and major requirements. 60
DISTRIBUTION REQUIREMENTS 9-12 THEATRE ARTS CORE 15
GEN ED 1200 First Year Seminar 3 *DA 1101 Foundladiin Movement 3
ENG 1101 (if placed) 3 TA 1134 Beginning Actifay Majors 3
ENG 1103 Critical Reading and Writing *TA 142hdlysis of Dramatic Literature 3
ENG 2111 Advanced Academic Writing 3 TA 1454 Staght 3
Humanities (from 2 different areas) 9 TA 1561 Fundamentals of Theatre Design 3
Elective 3 THEATRE EDUCATION CONCENTRATION 27
Elective 3
Elective 3 TA 2101-2102 Applied Theatre 3
Social Sciences 6 TA 3181Theatre History | 3
*PSYCH 2340 or 2350 Child or Adolescent Psychology 3 TA 3182 Theatre History I 3
Soc/Anthro/Pol Sci Elective 3 TA 3534 Directing | 3
Natural Sciences 7 Theatre Technology: choose 3 s.h. from the follgwin 3
Elective 4 TA 2551 Intermediate Stagecraft
Elective 3 TA 2552 Costume Construction
Fine Arts (from 2 different areas) 6 TA 2553 Stage Lighting
*DA 1101 Foundations in Movement 3 TA 2554 Soumdd®ction
*TA 1421 Analysis of Dramatic Literature 3 TA 255ene Painting
Mathematics 4-6 TA 2444 Playwriting 3
Elective 3 TA 3361 Theatre Arts Management 3
Elective 3 TA 4100 B.A. Capstone Experience (Evidence 2) 3
Foreign Language 0-12 TA 3000 Theatre Arts Teaching Methods 3
Elementary | 3 K-12 SPECIAL SUBJECTS MINOR 18
Elementary Il 3
Intermediate | 3 EDUC 2000 Introduction to Teaching and Educ. Tetbmp | 3
Intermediate 3 +EDUC 3100 Theories of Teaching and Learning 3
Non-Western Perspective (3 semester hours) 3 +EDUC 3101 Learning Environments & ProfessionakBca | 3
With careful selection, may also fulfill anothegrérement 3 | +EDUC 3108 Multiliteracies in the Content Areas 3
Fitness and Nutrition 1 *PSYCH 2340 or 2350 Child or Adolescent Psychology 3
PER 1101 Prescriptive Fithess il PSYCH 3940 Psychology of Exceptionalities 3
LICENSURE REQUIREMENTS (Applied Practice) 15
ADMISSION TO TEACHER EDUCATION +EDUC 4008 Student Teaching: Theatre Education 12
Application on file +EDUC 4500 Professional Leadership Seminar 3

Passing PRAXIS | scores
2.50 GPA before applying to teacher education
2.50 GPA throughout the program

ADMISSION TO STUDENT TEACHING

Application on file

2.50 GPA prior to student teaching

Licensure Requirements: successful completionuafesit teaching
and professional portfolio; PRAXIS 1l scores (aplagable)

GRADUATION REQUIREMENTS

2.0 cumulative average in major; No more than orie Dajor
2.0 cumulative average in minor; No more than orie Binor
Writing competency

+Note: Admission to teacher education required.

ELECTIVES : A sufficient number of electives must be taken
in order to meet the graduation requirements ofHid4s.

Licensure in more than one field requires the comtion of all
requirements in each field. Applied practice mustnvolve all fields.
Requirements for licensure are in addition to degre requirements for
a given major. In order to successfully complete teacher education
program, all candidates must have a minimum of 24 ¢urs of
coursework in the academic content area with gradesf C (equivalent
to 2.0) or higher (middle grades, secondary, and spial subjects).
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THEATRE ARTS STANDARDS

Prospective teachers who successfully completé@tieatre Education program will be able to

Standard 1:

Standard 2:

Standard 3:

Standard 4:

Standard 5:

demonstrate the following North Carolina Teacheuddion Specialty Area
Standards:

Twenty-first century theatre arts teachers dematespractical knowledge of
creating theatrical performance.

Twenty-first century theatre arts teachers appdative drama pedagogy that is
improvisational, non-exhibitional, reflective, aptbcess-oriented.

Twenty-first century theatre arts teachers undedstheatre history, literature,
dramatic theory and criticism.

Twenty-first century theatre arts teachers dematest working knowledge of
technical elements of theatre.

Twenty-first century theatre arts teachers devalwh manage a program
inclusive of the goals, values, and purposes sfedtication within a diverse
community and society.



